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Abstract 

 Describing Thai culture-specific concepts is a compulsory task in tourism and hospitality context.�Howev-

er, with no equivalent English words and terms, these concepts are difficult to describe, particularly to people 

from different cultural and language backgrounds.�The objective of this research is to explain the value of teach-

ing communication strategies to help Thai students solve their communication problems and enhance oral com-

munication performances when describing Thai culture-specific concepts to Chinese students.�The study was 

conducted with 10 Thai undergraduates who volunteered to be partners of Chinese students in an academic 

exchange program in Thailand.�The data were collected in four phases: Phase 1 Pre-assessment, Phase 2 Di-

rect teaching of communication strategy, Phase 3 Independent learning, and Phase 4 Post-assessment.�In each 

phase, the participants were asked to complete the self-reflection questionnaires.�The results showed that the 

participants’ scores for describing Thai culture-specific concepts in the post-assessment were higher than those 

in the pre-assessment, particularly in terms of fluency and vocabulary.�Based on students’ self-reflection, they 

appeared to have more difficulties in describing abstract concepts than concreate concepts. They tended to use 

the taught communication strategies more frequently, particularly describing characteristics and properties.�They 

also found these CSs useful and wanted to take risk using more CSs. The study suggests that the combination 

of direct teaching and independent learning enabled students to be more aware of the use of communication 

strategies and therefore improve their oral communication performances in describing Thai culture-specific con-

cepts. 

.H\ZRUGV��(QJOLVK�IRU�KRVSLWDOLW\��FRPPXQLFDWLRQ�VWUDWHJLHV��7KDL�FXOWXUH-VSHFLILF�FRQFHSWV�� 

���,QWURGXFWLRQ 

 Tourism and hospitality are important indus-

tries and rapidly growing economic sectors in Thai-

land.�Consequently, there have been great demands 

for graduates who have outstanding communication 

skills in English and other foreign languages in these 

industries.�Many educational institutions in Thailand, 

therefore, have promoted practice of and experience 

in English language skills.�Among the language skill 

sets, oral communication training, in particular, has a 
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high priority in the hospitality context.� According to 

Leclerc and Martin (����)�� hospitality-related work 

deals mainly with on-site communication between 

guests and hosts, where intercultural contexts exten-

sively occur.�When hosts are interacting with foreign 

guests from different countries and cultures, they are 

required to speak clearly, deliver explicit messages, 

and deal with some problem-related intercultural com-

munication (Blue & Harun, 2003).� 

 Describing culture-specific concepts is a com-

pulsory task in hospitality.� Hosts are inevitably re-

quired to explain a number of culture-specific situa-

tions and terminology, many of which are difficult to 

equate to an English word or expression (Magablih, 

Abulhaiha, & Saleh, 2010).�These situations are usu-

ally challenging for people who have different lan-

guage and cultural backgrounds to understand.�Mis-

communication may lead to a negative image and 

reputation of the host countries.� Perhaps, teaching 

students strategies to deal with communication prob-

lems and establish mutual understanding in commu-

nication would enable them to describe and explain 

Thai culture-specific concepts effectively and help 

avoid misunderstanding of the message. 

 Communication strategies (CSs) are com-

monly known as language devices that help solve 

communication problems and establish mutual under-

standing in communication (Do  ;rnyei & Scott, 1997ࡇ

Nakatani, 2010).�Many types of CSs help compen-

sate for linguistic gaps and lead to the meaning being 

conveyed successfully.� According to Wongsawang 

(2001), circumlocution involves describing the proper-

ties of and giving examples of unknown words.�Ap-

proximation is employed when speakers replace the 

unknown words with superordinate and related words 

such as bowl for cup.�Some CSs help keep the con-

versation channel open (Doࡇrnyei & Scott, 1997).�For 

example, lexicalized fillers (e.g.� well, I think, and 

that’s a good question) help speakers gain time to 

think about what to say.�Other CSs, such as asking 

for help and asking for clarification, are known as 

communication enhancers (Nakatani, 2010).� They 

help establish mutual understandings between the 

speakers and interlocutors.� With these significant 

roles, CSs are recommended to be taught to improve 

oral communication performance, particularly in the 

English as a second language (ESL) and English as 

foreign language (EFL) contexts.� 

 Many previous studies have demonstrated the 

usefulness of teaching CSs, especially increasing 

learners’ awareness of strategy use, enhancing lan-

guage proficiency and acquisition, as well as encour-

aging positive attitudes towards communication 

(Kongsom, 2016; Lam, 2010; Maleki, 2007; Nakatani, 

2010).� In the last decade, only a few research stud-

ies into teaching CSs have been conducted in re-

gards to the Thai context where English is taught as 

a foreign language.�These studies include Chuancha-

isit and Prapphal (2009), Konchiab (2015) and 

Kongsom  (2010).�Most of them focused on deliver-

ing direct teaching (e.g.�� explaining usefulness of 

each strategy), supported by practice using a variety 

of CSs through communicative tasks.�These studies 

showed Thai EFL students were more aware of strat-

egy use.�They also used CSs more effectively after 

the CS training.� In addition, Kongsom’s (2010) re-
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search showed that students had positive attitudes 

towards the CS instruction.� As can be seen, direct 

instruction provides learners with guidelines for using 

specific strategies properly while communicative 

tasks help stimulate learning by applying their 

knowledge to deal with communicative circumstanc-

es. 

 However, as recommended by Maleki (2007) 

and Nakatani (2010), it is essential to promote inde-

pendent learning so that students can develop com-

munication strategies by reflecting on their own learn-

ing process and performance.�Therefore, in develop-

ing effective strategy training, the current study com-

bined direct teaching and independent learning to 

encourage students to bridge the gaps between for-

mal and informal learning situations, from classroom 

to a real-world context. 

 

�.�Objective 

 The objective of this research was to explain 

how teaching CSs help improve students’ oral com-

munication performances. 

 

���0DWHULDOV�DQG�0HWKRGV 

����3DUWLFLSDQWV 

3DUWLFLSDQWV�ZHUH����PDOH�DQG� IHPDOH�()/� VWXGHQWV�

DW� DQ� LQWHUPHGLDWH� OHYHO� RI� (QJOLVK� ODQJXDJH� SURIL�

FLHQF\��7KH\�ZHUH� IURP� WKH�)DFXOW\�RI�%XVLQHVV�$G�

PLQLVWUDWLRQ�DQG�/LEHUDO�$UWV��7KH\�YROXQWDULO\�SDUWLFL�

SDWHG� LQ� DQ� LQWHUQDWLRQDO� H[FKDQJH� SURJUDP� LQ� �����

DV� DFDGHPLF� SDUWQHUV� RI� &KLQHVH� VWXGHQWV�� 7KHVH�

VWXGHQWV�ZHUH� LQYLWHG� WR� DWWHQG� WKH� FXUUHQW� UHVHDUFK�

EDVHG�RQ�WKHLU�ZLOOLQJQHVV�DQG�DYDLODELOLW\��7KH\�ZHUH�

LQIRUPHG�DERXW�WKH�SXUSRVH�RI�WKH�VWXG\��SURFHGXUHV��

WKHLU� UROHV� DQG� LQWHQGHG� RXWFRPHV� RI� WKH� VWXG\�� EH�

IRUH�PDNLQJ�D�GHFLVLRQ� WR�EH�SDUWLFLSDQWV��2QFH� WKH\�

DJUHHG�WR�SDUWLFLSDWH��DOORFDWHG�VWXG\�WLPH�DQG�FODVV�

URRP� DUUDQJHPHQW� ZHUH� QHJRWLDWHG�� +RZHYHU�� WKHVH�

SDUWLFLSDQWV�KDG� WKH� ULJKW� WR�ZLWKGUDZ� IURP�SDUWLFLSD�

WLRQ�DQG�QRQ-SDUWLFLSDWLRQ�ZRXOG�QRW�DIIHFW� WKHLU�VWXG�

LHV� DV� WHDFKLQJ� ZHUH� FDUULHG� RXW� DV� FRPSOHPHQWDU\�

OHVVRQV� IRU� LQWHUHVWHG� VWXGHQWV�� QRW� DV� SDUW� RI� WKH�

UHJXODU�FODVV� 

����'DWD�FROOHFWLRQ�PHWKRGV 

������3UH-�DQG�3RVW-�DVVHVVPHQWV 

7KH�3UH-�DQG�3RVW-�DVVHVVPHQWV�ZHUH�D�SDUDOOHO�SHU�

IRUPDQFH� WHVW�� DGRSWHG� IURP� .RQFKLDE� 

��������(DFK�RI� WKHP�UHTXLUHG�VWXGHQWV� WR�GHVFULEH�

RQH�DEVWUDFW�QRXQ�DQG�RQH�FRQFUHWH�QRXQ�DQG� WHOO�D�

VWRU\�DERXW�D�7KDL� FXOWXUH�ZLWK� WKH�(QJOLVK�VSHDNLQJ�

WHDFKHU�� 7KH� SUH-DVVHVVPHQW� LQFOXGHG� v6DQ� 3UD�

SKXPw� �VSLULW� KRXVH��� v:DLw� �7KDL�PDQQHU� WR� SD\� UH�

VSHFW�WR�RWKHUV���DQG�/R\�.UDWKRQJ�IHVWLYDO��D�NLQG�RI�

ZDWHU� IHVWLYDO��� 7KH� SRVW-DVVHVVPHQW� FRQWDLQHG�

v3RXQJ�0DODLw��*DUODQG���v$OPV�JLYLQJw��)RRG�RIIHULQJ�

WR� PRQNV��� DQG� v6RQJNUDQ� IHVWLYDOw� �7UDGLWLRQDO� 7KDL�

1HZ�<HDU���7KHLU�SHUIRUPDQFH�ZDV�UDWHG��IRFXVLQJ�RQ�

ILYH� ODQJXDJH� IHDWXUHV�� IOXHQF\�� FRKHUHQFH�� YRFDEX�

ODU\�� ODQJXDJH�VWUXFWXUH��DQG�SURQXQFLDWLRQ�� �7KLV� UX�

EULF�ZDV�DGDSWHG�IURP�,(/76�VSHDNLQJ�EDQG�VFRUHV� 

������6HOI-UHIOHFWLRQ�TXHVWLRQQDLUH 

$�VHOI-UHIOHFWLRQ�TXHVWLRQQDLUH�ZDV�XVHG� WR� WUDFN�VWX�

GHQWVu�OHDUQLQJ�SURJUHVV�WKURXJKRXW�WKH�UHVHDUFK�SUR�
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MHFW�� ,W� ZDV� FRPSULVHG� RI� WKUHH� SDUWV�� 7KH� ILUVW� SDUW�

LQYROYHG� RSHQ-HQGHG� TXHVWLRQV� DVNLQJ� DERXW� 7KDL�

FXOWXUH-VSHFLILF� FRQFHSWV� VWXGHQWV� GHVFULEHG�� 7KH�

VHFRQG�SDUW� LQFOXGHG� WKH�UDWLQJ�VFDOH�RI� WKH� IUHTXHQ�

F\� RI� &6V� DQG� WKH� ODVW� SDUW� FRQWDLQHG� RSHQ-HQGHG�

TXHVWLRQV�DERXW�WKH�UHVXOWV�RI�XVLQJ�&6V���7KH�SDUWLF�

LSDQWV� ZHUH� UHTXLUHG� WR� FRPSOHWH� WKH� VHOI-UHIOHFWLRQ�

TXHVWLRQQDLUHV�DIWHU� WKH�SUH-DVVHVVPHQW�� WZR�OHVVRQV�

RI�&6� LQVWUXFWLRQ�� HLJKW�ZHHNV� RI� LQGHSHQGHQW� OHDUQ�

LQJ��DQG�WKH�SRVW-DVVHVVPHQW� 

�����)UDPHZRUN�RI�FRPPXQLFDWLRQ�VWUDWHJLHV 

7KH� IUDPHZRUN� RI� FRPPXQLFDWLRQ� VWUDWHJLHV� ZDV�

DGDSWHG� IURP� 'RࡇUQ\HL� DQG� 6FRWW� ��������

:RQJVDZDQJ� ������� DQG� .RQFKLDE� �������� ,W� FRP�

SULVHV�QLQH�VWUDWHJLHV�WKDW�KHOS�VSHDNHUV�FRPSHQVDWH�

IRU� OLQJXLVWLF� JDSV�� VWDOO� WLPH�� DQG� HVWDEOLVK� PXWXDO�

XQGHUVWDQGLQJ��$V�RXWOLQHG�LQ�7DEOH����XVH�RI� UHODWHG�

WHUP�� VXSHUODWLYH� WHUP�� GHVFULELQJ� FKDUDFWHULVWLF� DQG�

SURSHUW\�� JLYLQJ� DQ� H[DPSOH�� FLUFXPORFXWLRQ�� DQG� OLW�

HUDO�WUDQVODWLRQ�DUH�VHOHFWHG�&6V�WR�KHOS�FRPSHQVDWH�

IRU�OLQJXLVWLF�JDSV��/H[LFDOLVHG�ILOOHUV�DUH�VWUDWHJLHV�IRU�

VWDOOLQJ� WLPH� ZKLOH� DVNLQJ� IRU� KHOS� DQG� FRQILUPDWLRQ�

FKHFNLQJ�ZHUH� WDXJKW� WR� KHOS�VWXGHQWV� HVWDEOLVK�PX�

WXDO�XQGHUVWDQGLQJ�ZLWK�WKH�LQWHUORFXWRUV� 

7DEOH���6HOHFWHG� &RPPXQLFDWLRQ� 6WUDWHJLHV� DQG� 'H�

VFULSWLRQV 

&6V 'HVFULSWLRQ 

8VH�RI�UHODWHG�WHUP 8VLQJ�ZRUGV�WKDW�VKDUH�VHPDQWLF�IHDWXUHV��H�J����XVLQJ�vFOLPDWHw��IRU�vZHDWKHUw 

8VH�VXSHUODWLYH�WHUP 8VLQJ�PRUH�JHQHUDO�WHUPV�RU�EURDG�H[SODQDWLRQ��H�J���XVLQJ�vWUDGLWLRQw��IRU�vPHULW�PDNLQJw 

'HVFULEH�FKDUDFWHULVWLF��SURSHUW\ 'HVFULELQJ�VKDSHV��VL]HV��DQG�PDWHULDOV��H�J���GHVFULELQJ�vNUDWKRQJw�DV�vEDQDQD�OHDYH�FXSw 

*LYLQJ�DQ�H[DPSOH *LYLQJ�H[DPSOHV�RI�WKH�WDUJHW�ZRUGV��H�J���vSHRSOH�VXFK�DV�DXQW��XQFOH��DQG�JUDQGSDUHQWVw�

IRU�vUHODWLYHVw 

&LUFXPORFXWLRQ ([SODLQLQJ� RU� GHILQLQJ� D� FRQFHSW� LQVWHDG� RI� VD\LQJ� WKH� VSHFLILF� ZRUGV�� H�J��� GHVFULELQJ�

vILUHZRUNw�DV�vVRPHWKLQJ�WKDW�ZH�SXW�WKH�ILUH�DQG�LW�EXUVWw� 

/LWHUDO�WUDQVODWLRQ 7UDQVODWLQJ�ZRUGV�E\�ZRUG�IURP�/��WR�/���DQG�IDOVH�FRJQDWHV��H�J���XVLQJ�vWKH�PRQN�GD\w�

IRU�v%XGGKLVW�GD\w 

/H[LFDOLVHG�ILOOHUV 8VLQJ�JDPELWV��H�J����v,�WKLQNw�RU�v:HOOw�WR�ILOO�SDXVHV��WR�VWDOO��DQG�WR�JDLQ�WLPH�ZKHQ�WKLQN�

LQJ�ZKDW�WR�VD\ 

$VNLQJ�IRU�KHOS $VNLQJ� WKH� LQWHUORFXWRUV� IRU� FODULILFDWLRQ�� UHSHWLWLRQ�� H�J��� v&RXOG� \RX� UHSHDW� WKDW"w� DQG��

v:KDW�GR�\RX�FDOO�WKDW"w 

&RQILUPDWLRQ�FKHFN &KHFNLQJ�WKH�LQWHUORFXWRUuV�XQGHUVWDQGLQJ��H�J���v'R�\RX�VHH�ZKDW�,�PHDQ"w�DQG��v2.��VR�

IDU"w 
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����&RPPXQLFDWLRQ�VWUDWHJ\�LQVWUXFWLRQ 

7KLV� UHVHDUFK� FRPELQHG� WZR�DSSURDFKHV� WR� WHDFKLQJ�

&6V�� 'LUHFW� WHDFKLQJ� ZDV� GHOLYHUHG� IRU� WZR� ZHHNV��

IROORZHG� E\� LQGHSHQGHQW� OHDUQLQJ� IRU� HLJKW� ZHHNV��

'LUHFW� WHDFKLQJ� LQFOXGHG� WZR� OHVVRQV�� GHVFULELQJ� RE�

MHFWV� DQG� H[SODLQLQJ� SURYHUEV�� ZKLFK� ZHUH� DGDSWHG�

IURP�.RQFKLDE���������.H\�DFWLYLWLHV�ZHUH�LQWURGXFLQJ�

NH\�&6V�� ODQJXDJH�VFDIIROGLQJ��DQG�SUDFWLFH�ZLWK� WKH�

(QJOLVK� VSHDNLQJ� WHDFKHUV�� ,Q� LQGHSHQGHQW� OHDUQLQJ��

VWXGHQWV�ZHUH� UHTXLUHG� WR� H[SODLQ� 7KDL� FXOWXUH-� VSH�

FLILF�FRQFHSWV�WR�WKHLU�&KLQHVH�SDUWQHUV�RQFH�D�ZHHN�

DQG�FRPSOHWH�WKH�VHOI-UHIOHFWLRQ�TXHVWLRQQDLUHV� 

 

�����'DWD�DQDO\VLV 

 7KH�SURFHVV� RI� GDWD� DQDO\VLV�ZDV� FRQGXFWHG�

LQ�WZR�ZD\V��)LUVWO\��WKH�VFRUHV�RI�RUDO�FRPPXQLFDWLRQ�

SHUIRUPDQFHV� IURP� WKH� SUH-� DQG� SRVW-DVVHVVPHQWV�

ZHUH�FRPSDUHG� WR�H[SODLQ� WKH� LPSDFWV�RI� WKH�&6� LQ�

VWUXFWLRQ� RQ� WKH� LPSURYHPHQW� LQ� VWXGHQWVu� RUDO� FRP�

PXQLFDWLRQ� SHUIRUPDQFH�� 6HFRQGO\�� WKH� WUDQVFULSWLRQ�

GDWD� RI� VWXGHQWVu� RUDO� FRPPXQLFDWLRQ� SHUIRUPDQFHV�

ZHUH� REVHUYHG�� XWWHUDQFHV� UHSUHVHQW� HDFK� &6� ZHUH�

FRGHG�� FDWHJRULVHG�� DQG� H[WUDFWHG� DV� H[DPSOHV� WR�

H[SODLQ�FKDQJHV�LQ�XVLQJ�&6V�DIWHU�WKH�LQVWUXFWLRQ��� 

 

�.�Results and discussions 

 $�FRPSDULVRQ�RI� VWXGHQWVu� VFRUHV� LQ� WKH�SUH-�

DQG� SRVW-� DVVHVVPHQWV� UHYHDOV� LPSURYHPHQW� LQ� VWX�

GHQWVu� RUDO� FRPPXQLFDWLRQ� SHUIRUPDQFHV� DIWHU� WHDFK�

LQJ�&6V��$V� VKRZQ� LQ�7DEOH���� HLJKW� RI� ��� VWXGHQWV�

LPSURYHG� WKHLU�VFRUHV�ZKLOH�RQO\� WZR�KDG�VFRUHV�XQ�

FKDQJHG�� $PRQJ� WKH� ILYH� FULWHULD� IRU� SHUIRUPDQFH�

HYDOXDWLRQ��WKH�PDMRULW\�RI�VWXGHQWV�ZHUH�OLNHO\�WR� LP�

SURYH�WKHLU�VFRUHV�RI�IOXHQF\�DQG�YRFDEXODU\�� 

7DEOH���6WXGHQWVu�6FRUHV�RI�2UDO�&RPPXQLFDWLRQ�3HU�

IRUPDQFHV�LQ�WKH�3UH-�DQG�3RVW-�$VVHVVPHQWV 

Students Fluency Coherence Vocabulary Pronunciation Grammar Total 

Pre Post Pre Post Pre Post Pre Post Pre Post Pre Post 

� � � � � � � � � � � �� �� 

� � � � � � � � � � � �� �� 

� � � � � � � � � � � �� �� 

� � � � � � � � � � � �� �� 

� � � � � � � � � � � �� �� 

� � � � � � � � � � � �� �� 

� � � � � � � � � � � �� �� 

� � � � � � � � � � � �� �� 

� � � � � � � � � � � �� �� 

�� � � � � � � � � � � �� �� 
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 7KHVH� UHVXOWV� DUH� VXSSRUWHG� E\� H[DPSOHV� RI�

WUDQVFULSWLRQ�GDWD���7KH�PDMRULW\�RI�VWXGHQWV�DSSHDUHG�

WR�VSHDN�PRUH�IOXHQWO\��$V�VKRZQ�LQ�([DPSOH����6WX�

GHQW�$�ZDV�RQO\�DEOH�WR�SURYLGH�VKRUW�DQVZHUV�WR�WKH�

LQWHUORFXWRUuV� TXHVWLRQV� DQG� VRPHWLPHV� OHIW� PHVVDJH�

XQILQLVKHG� LQ� WKH� SUH-DVVHVVPHQW�� +RZHYHU�� LQ� WKH�

SRVW-DVVHVVPHQW� VKRZQ� LQ� ([DPSOH� ��� 6WXGHQW� $�

WHQGHG�WR�SURYLGH�PRUH�LQIRUPDWLRQ�DERXW�WKH�FRQFHSW�

ZLWK�IHZHU�WXUQV�� 

Example 1:�Describing “spirit house” in the pre-

assessment  

Interlocutor:� Ok, you got one minute to think about 

the spirit house.�What is that? What is 

it like? What is it for? How do Thai 

people use it? OK? 

Student A:� In my opinion I think it’s a building that 

make the people ah pray pray for the 

god of the own house that like so 

something like that and… 

Interlocutor:� Where do people put it? Can you put it 

in the garden in your house? Where do 

you put a spirit house? 

Student A:� Ah..�We put it in the house but inside 

the house. 

Interlocutor: Inside the house?  

Student A:� And ah may be we put it in the front of 

the house. 

Interlocutor: In front too, Ok 

Example 2:�Describing “alms giving” in the post-

assessment  

Interlocutor:� Think about giving alms.�What is it? 

What is it done? Why the Thai people 

do it? You got 1 minute to prepare 

yourself ok? 

Student A: Giving alms is Thai culture and tradi-

tion.�We do to respect or to pray our-

selves.�We do it in morning and we 

are… do actually in the morning.�The 

monk will walk around maybe in front 

of house so we can giving alms for 

them and do it on the ceremony like 

build the new house.�We have to pray 

and giving alms so we bring the monk 

come to the house and give alms and 

someday on Wednesday at midnight.�

I’m not sure but some midnight on 

Wednesday it a lot of monk on the 

street and we can go to make merit. 

 ,Q�DGGLWLRQ��WKH�REVHUYDWLRQ�RI�XWWHUDQFHV�UHS�

UHVHQWLQJ� &6V� IURP� WKH� WUDQVFULSWLRQ� GDWD� VKRZHG�

WKDW� WKH� PDMRULW\� RI� VWXGHQWV� DWWHPSWHG� WR� GHVFULEH�

7KDL� FXOWXUH-VSHFLILF� FRQFHSWV� E\� GHVFULELQJ� FKDUDF�

WHULVWLF�DQG�SURSHUW\��JLYLQJ�DQ�H[DPSOH��DQG�FLUFXP�

ORFXWLRQ� PRUH� RIWHQ�� )RU� H[DPSOH�� LQ� WKH� SUH-

DVVHVVPHQW�6WXGHQW�%�GHVFULEHG�vVSLULW�KRXVHw�DV� vD�

SODFH� WR���IRU� SHRSOHh� 7KDL� SHRSOHh� %XGGKD� %XG�

GKLVP�SHRSOH�WKH\�UHVSHFW�WKH�VSLULWw��7KLV�GHVFULSWLRQ�

VHHPHG� XQFOHDU�� +RZHYHU�� 6WXGHQW� %� DSSHDUHG� WR�

XVH� WKHVH� &6V�PRUH� HIIHFWLYHO\� LQ� WKH� SRVW� DVVHVV�

PHQW�E\�GHVFULELQJ�WKH�FKDUDFWHULVWLF�DQG�WKH�IXQFWLRQ�

RI� vJDUODQGw�DV� v,WuV�PDGH�IURP� MDVPLQH� IORZHU�RU� URV�

HVhRU�DQRWKHU�NLQG�RI� IORZHU�DQG�LW� LV� IRU�JLYH�WR�SHR�

SOH� \RX� UHVSHFWw�� � )XUWKHUPRUH��PDQ\� VWXGHQWV� FRP�

PRQO\�XVHG�PRUH�JHQHUDO�WHUPV�WR�GHVFULEH�FRQFUHWH�
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QRXQV� LQ� WKH� SUH-DVVHVVPHQW� ZKLOH� XVLQJ� PRUH� DS�

SURSULDWH� ZRUG� FKRLFH� LQ� WKH� SRVW-DVVHVVPHQW�� )RU�

H[DPSOH�� WKH\� XVHG� vOLWWOH� KRXVHw�� vSODFHw� DQG�

vEXLOGLQJw� WR� GHVFULEH� vVSLULW� KRXVHw� LQ� WKH� SUH-

DVVHVVPHQW� ZKLOH� GHVFULELQJ� vJDUODQGw� DV� vD� ZUHQFK�

RI�IORZHUVw�DQG�vD�FLUFOH�RI�PL[HG�IORZHUVw�LQ�WKH�SRVW-

DVVHVVPHQW� 

 7KH� DQDO\VLV� RI� VWXGHQWVu� VHOI-UHIOHFWLRQ� FRQ�

WULEXWHG� WR� WKUHH� NH\� ILQGLQJV�� )LUVWO\�� UHJDUGLQJ� WKHLU�

XVH�RI�&6V�DFURVV����ZHHNV��VWXGHQWV�WHQGHG�WR�GH�

VFULEH� FKDUDFWHULVWLF� DQG� SURSHUW\� PRUH� IUHTXHQWO\�

RYHU����ZHHNV�ZKLOH�XVLQJ�OLWWOH�RU�QR�ILOOHUV��6HFRQG�

O\�� LQ� WHUPV� RI� 7KDL� FXOWXUH-VSHFLILF� FRQFHSWV�� WKH\�

ZHUH�PRUH� OLNHO\�WR�GHDO�ZLWK�GLIILFXOWLHV� LQ�GHVFULELQJ�

DEVWUDFW� FRQFHSWV� �H�J��� )RUWXQH� WHOOLQJ�� .DUPD�� DQG�

)XQHUDO��WKDQ�FRQFUHWH�FRQFHSWV��H�J���7XQJ��D�QRUWK�

HUQ�VW\OH�YHUWLFDO�IODJV��.KDQWRNH��D�VPDOO�GLQLQJ�WDEOH�

VKDSHG�OLNH�D�URXQG�IRRG�WUD\��DQG�%XGGKD�DPXOHW��D�

VPDOO� %XGGKD� VWDWXH� ZRUQ� DURXQG� WKH� QHFN��� /DVWO\��

UHJDUGLQJ� WKH� XVHIXOQHVV� RI� &6V� DQG� SODQ� LQ� XVLQJ�

&6V�� WKH� PDMRULW\� RI� WKH� VWXGHQWV� UHSRUWHG� WKDW� GH�

VFULELQJ�FKDUDFWHULVWLF�DQG�SURSHUW\��JLYLQJ�H[DPSOHV��

DQG� XVLQJ� UHODWHG� ZRUGV�� DV� ZHOO� DV� XVLQJ� JHVWXUHV�

ZHUH� PRVW� XVHIXO� &6V�� ,QWHUHVWLQJO\�� VWXGHQWV� DOVR�

UHSRUWHG�WKDW� WKH\�SODQQHG� WR�XVH�VRPH�RWKHU�VWUDWH�

JLHV� WKDW� WKH\� VHOGRP� XVHG� VXFK� DV� OH[LFDOLVHG� ILOOHU�

DQG�FODULILFDWLRQ�FKHFNLQJ� 

 )URP� WKH� ILQGLQJV�� LW� LV� OLNHO\� WKDW�&6� WUDLQLQJ�

KHOSHG� LPSURYH� VWXGHQWVu� RUDO� FRPPXQLFDWLRQ� SHUIRU�

PDQFHV� ZKHQ� WKH\� GHVFULEHG� FXOWXUH-VSHFLILF� FRQ�

FHSWV�� SDUWLFXODUO\� LQ� WHUPV�RI� LQFUHDVLQJ� IOXHQF\� DQG�

YRFDEXODU\�� )OXHQF\� PD\� KDYH� UHVXOWHG� IURP� WKHLU�

FRQVWDQW� SUDFWLFH� RI� DQG� UHIOHFWLRQ� RQ� XVLQJ� &6V�

ZKHQ� GHVFULELQJ� FXOWXUH-VSHFLILF� FRQFHSWV� ZLWK� WKHLU�

&KLQHVH�SDUWQHUV� LQ� WKH� LQGHSHQGHQW� OHDUQLQJ�SKDVH��

5HIOHFWLRQ� RQ� WKHLU� RZQ� SUDFWLFH� DOORZHG� VWXGHQWV� WR�

EH�PRUH�DZDUH�RI� WKHLU�FRPPXQLFDWLRQ�SUREOHPV�DQG�

ILQG� WKHLU� RZQ� ZD\V� WR� VROYH� WKHP�� $OVR�� WKH\� KDG�

PDQ\� FKDQFHV� WR� WDNH� ULVN� H[SHULPHQWLQJ� ZLWK� DOWHU�

QDWLYH� &6V� DQG� JUDGXDOO\� EHFDPH� WROHUDQW� WR� ODQ�

JXDJH�PLVWDNHV��DQG�FRQILGHQWO\�VWD\HG�LQ�WKH� ORQJHU�

FRQYHUVDWLRQ� �&RKHQ� 	� 'ĵUQ\HL�� ������ 0DQFKĲQ��

�������� 

 7KH� PRVW� FRPPRQO\� XVHG� VWUDWHJLHV� ZHUH�

GHVFULELQJ� FKDUDFWHULVWLFV� DQG� SURSHUWLHV�� JLYLQJ� H[�

DPSOHV�� DQG� FLUFXPORFXWLRQ�� /HDUQLQJ� DQG� SUDFWLFLQJ�

WR�XVH� WKHVH� VWUDWHJLHV�DOORZHG�VWXGHQWV� WR� FUHDWH�D�

ZLGHU� FKRLFH� RI� YRFDEXODU\� WR� SURYLGH� D� FOHDUHU� SLF�

WXUH� RI� ZKDW� KDV� EHHQ� GHVFULEHG� �:RQJVDZDQJ��

������� 3DUWLFXODUO\�� GHVFULELQJ� SK\VLFDO� FRPSRQHQWV��

SURSHUWLHV�� DQG� FKDUDFWHULVWLFV� DOVR� KHOSHG� SUHYHQW�

PLVXQGHUVWDQGLQJV� GHULYHG� IURP� FXOWXUDO� GLIIHUHQFHV�

�/LWWOHPRUH�� ������� 8VLQJ� WKHVH� VWUDWHJLHV�� WKHUHIRUH��

UHIOHFWV�VWXGHQWVu� OH[LFDO�UHVRXUFH�ZKLFK�LV�RQH�RI�WKH�

SRVLWLYH�IHDWXUHV�RI�RUDO�FRPPXQLFDWLRQ�SHUIRUPDQFHV�

�.RQFKLDE��������� 

 7R� FRQFOXGH�� WKH� SUHVHQW� VWXG\� SURYLGHV�

VRPH�HYLGHQFH�WR�VXSSRUW�WKH�YDOXH�RI�WHDFKLQJ�&6V��

7KH� FRPELQDWLRQ� RI� GLUHFW� WHDFKLQJ� DQG� LQGHSHQGHQW�

OHDUQLQJ� DSSHDUHG� WR� UDLVH� OHDUQHUVu� DZDUHQHVV� RI�

VWUDWHJ\�XVDJH�DQG�SURPRWH�WKH�HIIHFWLYH�DQG�DSSUR�

SULDWH�XVH�RI�&6V� WR�FRSH�ZLWK�FRPPXQLFDWLRQ�SURE�

OHPV�ZKHQ� GHVFULELQJ� 7KDL� FXOWXUH-VSHFLILF� FRQFHSWV��

7KHUHIRUH�� WKHVH� WZR� DSSURDFKHV� WR� WHDFKLQJ� &6V�

VKRXOG� EH� LQWHJUDWHG� LQWR� WKH� WRXULVP� DQG� KRVSLWDOLW\�

HGXFDWLRQ� SURJUDPV� WR� LPSURYH� 7KDL� ()/� OHDUQHUV
�
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