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Abstract

The purpose of this study was to investigate the impact of teacher’s qualifications on
teaching and students’ learning English achievement in the Department of English language
Faculty of Languages, Souphanouvong University. Teacher qualification is very important
because it directly affects students’ achievement. Student achievement was considered as
dependent variable, and teacher educational qualification, subject major, teaching experience,
and professional experience were considered as the independent variables. The researcher
selected all the teachers who taught English classes and the English students from year 1 to
year 4 for this research study 16 questionnaires were distributed among the English teachers in
the English Department. The response rate of the teachers was 100% and 111 questionnaires
were sent to the English students Department from years 1 to year 4. The response rate of the
students was 82.80%. for both teachers’ qualifications and students’ learning English
achievement in the Department of English Language on five-point Likert scales as the scaling
method. The results reveal that most of the teachers have experience and hold their own
expertise qualifications in teaching. And students have average to high academic achievement
at each level. Therefore, professionally trained English language teachers are seen to have a
better mastery of the subject in the classroom. They usually create the right environment for
students to maintain a positive attitude towards the subject and perform better too. This study
has buttressed the fact that teachers’ qualification affects students’ achievement in English
language. The study has also shown that teacher’s qualification has a significant relationship
between with student’s achievement and attitude towards English language.

Keywords: English learning achievement, Impact, Teacher qualifications,
University students
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[ Introduction]

More people use English today than have used any other language in the history of the
world (Crystal, 1997). Language teaching is influenced by ideas on the nature of language
(language theories) and the learning conditions that enable learners to acquire the language
(learning theories). Differences in language theories may affect the selection of the teaching
materials, and differences in learning theories may affect the teaching methods (Setiyadi,
2020). International virtual studies of educational achievement have become a crucial source
of information for policymakers involved in education. To promote student performance in
subject, it is important to determine which factors influence students’ achievement. Such an
understanding will aid in the development of new interventions for influencing the factors,
thus, enhancing student achievement in the English language. Students’ achievement in the
English language depends on a complex relationship of factors both within and outside the
classroom. These factors range from the teacher’s background - level of education, subject
majors, and years of experience, to the professional development the teachers have received to
support their teaching, and to the learning practices the teachers use to accomplish their
teaching, among other factors. Teacher education level and teacher experience, two main
attributes of teacher quality, have gained attention and have been the focus of many
investigations. However, the relationship between student achievement and both teacher
education level and experience are in conflict, with some suggesting a positive relationship and
others suggesting no relationship (Goldhaber et al., 2004). Researchers and policymakers have
regarded improving teacher quality as a successful way to improve student achievement
(Darling & Youngs, 2002).

By improving our understanding of these areas, administrators, researchers, and
policymakers will better understand which teacher characteristics have the greatest impact on
student science achievement. This will also enable researchers and policymakers to design
more effective intervention programs to influence teacher behavior. (Opdenakker & Van
Damm, 2006). As Wenglinsky (2002) has suggested, a teacher cannot be determined to be
qualified by checking his or her education level, years of experience, or teaching certificate.
Teachers influence students through their interactions with them, especially in the classroom.
Thus, although important, teacher education level and experience only represent a portion of
the ability to manage the classroom efficiently and to promote student achievement. According
to Obeka (2021), a teacher's qualification is defined as the type of professional education for
teaching that the teacher has received, which relates to the acquisition of relevant knowledge,
skills, competence, and creativity needed for quality, productive engagement in the teaching
profession. Agbor et al. (2023) suggested that the teachers’ primary role of transmission of
knowledge and skills cannot be overemphasized. In this case, a teacher’s qualification plays an
important role in teaching. As Koirala (2022) claimed that students’ learning can be influenced
by teacher characteristics such as teacher qualifications, level of degrees, years of experience,
preparation in subject matter and pedagogy, use of technology, certification in their expertise
area, and their ongoing professional development. He further indicated that “in many countries,
teachers' qualifications that are considered to be related to students’ learning have become a
desirable target of teachers’ education reform. Teaching activities produce changes in the
learners by increasing the amount and quality of information, understanding of basic principles
in the subject matter, inculcating abilities, and a positive or desirable attitude towards the
subject matter.
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According to Stronge (2002), a growing body of research concerning teacher quality
has reinforced the notion that both teacher preparation and qualification and teaching practice
matter in teaching, in terms of student achievement. In order for a clearer discussion, this study
focuses exclusively on teacher preparation and qualification, more specifically, on teacher
qualifications as a single aspect of teacher quality. According to this evidence, teacher
qualification is one of the major factor to determine the student achievement. The Bush
Administration’s proposal, which specifies what defines a “highly qualified” teacher, is based
on the premise that teacher excellence is vital to realizing improved student achievement. This
legislation, along with typical hiring and compensation systems, assumes that years of teaching
experience, teacher certification, engagement in certain types of coursework, and performance
on standardized assessments are indicators of high-quality teachers (Rice, 2003).

Problem Statement

Whether the teachers’ qualifications and students’ learning English achievement in the
Department of English Language, Faculty of Languages, Souphanouvong University. This
study investigated the following research questions bas on the problem:

1. How does the teachers’ qualifications for teaching and students’ learning English
achievement?.

2. How does teachers’ qualifications attitude towards the English language?.

Objective of the Study

The main objective of the study is to analyze the effect of teachers’ qualifications on
students’ achievement in the English language. In order to materialize this broad objective, the
following objectives have considered:

1. To identify the teachers’ qualifications level for teaching and students’ learning
English achievement.

2. To evaluate the teachers’ qualifications for teaching and students’ learning English
achievement.

Literature Review
Student Achievement

The student performance is affected by various factors. These factors have been to
influence student achievement can be categorized into three types: school-related factors,
student related factors, and teacher related factors (Dossett & Munoz, 2003). Among these
three, teacher quality is the most important school-related factor influencing student
achievement (Rice, 2003). Quality teachers are often seen simply as “good” teachers and are
considered to be those who exhibit

Desirable traits and uphold the standards and norms of the profession. Quality teachers
are also considered to be those who bring about “student learning. These teachers are called
“effective” (Berliner, 2005) or “successful” (Fenstermacher& Richardson, 2005). Teacher
quality usually refers to these two broad areas: teacher preparation and qualifications, and
teaching practices (Lewis et al., 1999). Teacher qualification and preparation concerns the
inputs that teachers bring to the school, including postsecondary education, certification, prior
professional work experiences, subject Major, professional development, demographics, and
aptitude. Teaching practices involve in the actual quality of teaching that teachers exhibit in
their classroom. Some researchers classified teaching practice as teaching quality and teacher
preparation and qualification as teacher quality (Kaplan & Owings, 2001). Teaching practices
or teaching quality refer to what teachers do to promote student learning, including creating a
positive learning climate, selecting appropriate instructional goals and assessments, using the
curriculum effectively, and knowing how to use various instructional methods to teach to high
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standards. “Conceptually, measuring teaching quality ought to be a high priority of any
examination of teaching and learning, since, literally defined, it represents the direct effect on
students by teachers as they create their classroom. While teacher preparedness and
qualifications may not directly address the actual quality of teaching and student learning, they
are necessary prerequisites of effective teaching (Stronge, 2002). Some well-established
indicators of teacher preparation and qualifications, such as teachers’ education credentials,
their subject knowledge and their certification type, do inform researchers and policymakers in
terms of how well-prepared teachers are to take on the assignments they are handed (Lewis
et al., 1999).

Teachers’ Level of Education

The teachers’ level of education is a crucial factor in determining student achievement.
It was categorized according to the highest qualification the teachers obtained, namely
Certificate, Diploma, Bachelors, Masters or Doctoral degrees. A number of studies have
examined the ways in which teachers’ highest qualifications are related to students’
achievement. Many of the studies found that teachers’ qualifications correspond positively with
students’ achievement. Betts et al. (2003) found that teachers’ highest degree correlates
positively with students’ achievement. Rice (2003) found that when teachers have an advanced
degree in their teaching subjects it has a positive impact on the students’ achievements. In
addition, specifies that highly qualified teachers must have minimum of a bachelor’s degree.
The studies have focused on whether teachers with a master’s degrees or greater have a
significantly greater impact on student achievement (Greenberg et al., 2004).

Teachers’ Teaching Experience

Teacher experience is the number of years a teacher has taught. Several studies found
teachers’ years of experience to positively correlate with students’ achievement. Betts et al.
(2003) found that teachers’ experience significantly correlates with students’ achievement in
mathematics. A report by the Centre for Public Education stated that research has been
consistent in finding positive correlations between teaching experience and higher students’
achievement. Teachers with more than five years teaching experience are found to be the most
effective while inexperience is shown to have strong negative effect on students’ performance.
Greemwald et al. (1996) in their meta- analysis of data from 60 studies found that teachers’
years of teaching experience positively correlates with students’ achievement.

Teachers’ Professional Development

Teachers’ professional development refers to the opportunities offered to practicing
teachers to develop new knowledge, skills, approaches and dispositions to improve their
effectiveness in their class rooms (Loucks-Horsley et al., 1998). Cavalli et al. (1997) show that
teachers’ professional development has positive effects on students’ achievement, but the issue
is that it has to be long-term.

[ Methodology]

Material and methods of the present study are outlined below

Research Methodology

It describes research design, population and sampling strategy, data sources,
measurement, reliability & validity, and mode of analysis. This research will be an explanatory
study. The emphasis here is on studying a situation or a problem in order to explain the
relationship between variables. The study involves the quantitative approach.



Community and Social Development Journal : CSDJ
Vol 27 No 1 January- April 2026 : TCI 1

Population and Sampling Techniques

The study population consisted of 19 English teachers and 111 English students in the
Department of English Language, Faculty of Languages, Souphanouvong University, Done
Mai Village Luangprabang. Even though this study selected in the English teachers and
students in the Department of English language using stratified random sampling.

Data Sources and Instrumentation

A structured self-administered questionnaire will be used to collect data from the
participants. Primary data will be collected through the questionnaire. It was adapted and
included 19 teacher qualification questionnaires, 111 English students' questionnaires,
achievement measured on five- point Liker scale (Strongly agree to strongly Disagree). The
values are recorded as follow: strongly agree scale 1, agree 2, agree a little 3, disagree 2,
strongly disagree 1. Secondary data will be collected from research studies, books, journal
articles, and ongoing academic working papers. The collected data will be processed and
analyzed on order to make the study useful to the practitioner, researchers, policy makers, and
academicians. The study will be proceed carefully throughout the whole process of data
collection through questionnaires. Cronbatch alpha is an important concept in the evaluation
of assessment of questioner. By cronbbatch alpha. In addition to the above, the secondary data
for the study were mostly drawn from publication bodies. Therefore, these data may be
considered reliable for this study.

The study involved a quantitative approach. The researcher ensured the quality of the
tools by following the steps below, based on Likert, (1932):

1. Reviewed the related articles, principles, and theories based on how to create the
tools.

2. Created the questionnaires that were consistent with the intended objectives.

3. Took the questionnaires to 3 experts to check the accuracy and appropriateness of
each question and to check the consistency between the questionnaire and the behavioral
objectives, and used the TAP Program to check for a consistency score of 0.67-1.00

4. Revised the students’ questionnaire and then piloted it with 35 students in the Faculty
of Economics and Tourism to determine the reliability of the questionnaire using the alpha
coefficient; the reliability of the questionnaire was equal to 0.93.

Tools

Structured self-administered questionnaires were used to collect data from the
participants. All the questionnaires were in English. The teachers’ questionnaire used a 5-
point, 4-point, or 3-point Likert scale, depending on the section, and the students’ questionnaire
used a 4-point Likert scale. The sections of these 2 sets of questionnaires are indicated below:

1. The questionnaire for teachers with 5 aspects:
- University’s and teachers’ emphasis on academic success (5-point Likert scale)
- About being an English teacher (5-point Likert scale)
- Teacher academic qualifications (4-point Likert scale)
- University environment (4-point Likert scale)
- Teachers’ opinion about students’ issues (3-point Likert scale)
2. A questionnaire for students with 4 aspects (all aspects are 4-point Likert scale)
- How I learn English
- Learning English at the faculty
- Motivation for studying English
- Self-confidence in learning English
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Data collection

The researcher obtained formal authorization to commence data gathering work. The
official request was initially presented by the researcher to the science and research office,
which falls under Souphanouvong University. The request letter upon approval, forwarded
permission to the faculty of languages that were involved in data collection. Upon obtaining
institutional authorization, the researcher visited the department of English language, and
distributed the questionnaires to the faculty members and students in person. The researcher
distributed questionnaires to the participants for two main reasons: 1) to ensure the teachers’
qualifications, and 2) student’s English achievement. Both target participants were in the
Department of English language. The response rate of 19 teachers was 84.21%. However, the
response rate from the students in year 1 to year 4 was 83.63%. The missing questionnaires
were from year 4 because some of them were preparing for an internship.

Data Analysis

Data analysis and coding were done by using a software package. The process of
analysis was multistage. The dataset underwent an initial evaluation to ensure its data quality.
This was through checking for inconsistent entries, unusual values, and data missing points.
The researcher carried out a descriptive statistical analysis by calculating mean values and
standard deviations.

1. Results of a study on teachers' teaching qualifications and students' English language
learning achievement.

Table 1 Analysis of Teacher Questionnaires

Item Mean Standard Deviation
University’s and teachers’ emphasis on academic success 3.01 0.98
(on 5-point Likert scale)
About being a teacher 3.99 0.98
(on 5-point Likert scale)
Teacher academic qualifications 3.52 0.74
(on 4-point Likert scale)
University environment 3.58 0.73
(on 4-point Likert scale)
Teacher opinion(on 3-point Likert scale) 2.95 1.05
Total 3.41 0.89

The study found that teachers’ qualifications impact on students' learning English
achievement at the Department of English, Souphanouvong University, in 5 aspects, with a
total value of (Mean = 3.41, Standard Deviation = 0.89). When considered in terms of aspect.
The first aspect was about being a teacher (Mean = 3.99, Standard Deviation = 0.98), the second
aspect was University and teachers emphasizes on academic success (Mean = 3.01, Standard
Deviation = 0.98). The next aspect was the university environment (Mean = 3.58, Standard
Deviation = 0.73). The fourth aspect was the teachers’ academic qualifications (Mean = 3.52,
Standard Deviation = (0.74), and the last aspect was teacher opinion (Mean = 2.95, Standard
Deviation = 1.05).
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2. Results of an evaluation of teachers' teaching qualifications and students' English
language learning achievement.

Table 2 Analysis of Students Learning English Achievement Year 1

Standard

Item Mean . L. Meaning Rank
Deviation

How I learn English 3.08 0.71 Moderate level student 1
achievement

Learning English in the 2.88 0.77 Moderate level student 4

faculty achievement

Study English motivation 2.97 0.73 Moderate level student 3
achievement

Self-confident in learning 2.98 0.75 Moderate level student 2

English achievement

Year 1: The first prominent aspect was how do I learn English, (Mean = 3.08, Standard
Deviation = 0.71). The second aspect was self-confidence in learning English (Mean = 2.98,
Standard Deviation = 0.75) next aspect was to study English motivation (Mean =2.97, Standard
Deviation = 0.73). And the last aspect was Learning English at the faculty (Mean = 2.88,
Standard Deviation = 0.77).

Table 3 Analysis of Students Learning English Achievement Year 2

Item Mean Stal}d%rd Meaning Rank
Deviation

How do I learn English 2.89 0.65 Good student achievement 1

Learning English in the 2.83 0.70 Moderate level student 3

faculty achievement

Study English motivation 2.76 0.71 Moderate level student 4
achievement

Self-confident in learning 2.83 0.75 Moderate level student 2

English achievement

Year 2: the first prominent aspect was study motivation (Mean = 2.89, Standard
Deviation = 0.65). The second aspect was self-confidence in learning English (Mean = 2.83,
Standard Deviation = 0.75). The next aspect was Learning English at the faculty (Mean = 2.83,
Standard Deviation = 0.70). And the last aspect was studying English motivation (Mean =
2.76, Standard Deviation = 0.71).
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Table 4 Analysis of Students Learning English Achievement Year 3

Item Standard Meaning Rank

Mean N

Deviation

How do I learn English 3.14 0.77 Good student achievement 1
Learning English in the 2.94 0.81 Moderate level student 3
faculty achievement
Study English motivation 3.05 0.79 Good student achievement 4
Self-confident in learning 3.14 0.77 Good student achievement 2
English

Year 3: The first prominent aspect was how I learn English (Mean = 3.14, Standard
Deviation = 0.77). The second aspect was self-confidence in learning English (Mean = 3.14,
Standard Deviation = 0.81). Learning English in the faculty (Mean = 2.94, Standard Deviation
=0.702). And the last study English motivation (Mean = 3.05, Standard Deviation = 0.79).

Table 5 Analysis of Students Learning English Achievement Year 4

Standard

Item Mean o . Meaning Rank
Deviation
How do I learn English 2.97 0.86 Good student achievement 4
Learning English in the 3.01 0.78 Moderate level student 2
faculty achievement
Study English motivation 3.13 0.79 Good student achievement 1
Self-confident in learning 2.98 0.76 Good student achievement 3

English

Year 4: The first prominent aspect was studying English motivation (Mean = 3.13,
Standard Deviation = 0.79). The second aspect was to learn English in the faculty (Mean =3.01,
Standard Deviation = 0.78) was how do I learn English (Mean = 2.98, Standard Deviation =
0.76). And the last aspect was self-confidence in learning English (Mean = 2.97, Standard
Deviation = 0.86).

[ Discussions ]

The study indicates that teachers’ qualification affects students’ achievement in the
English language. The Mean value of teachers is 3.87, and the statistical deviation is 0.97.
Findings have shown in that there is a positive correlation between teachers’ qualification and
students’ leaming Enghsh achievement n El’lgllSh language. Thus the hypothesis 1S rejected
depicting that there is a significant relationship between teachers qualification and students
achievement in English. This study has shown that most teachers’ who teach English language
in the Faculty of Languages, Souphanouvong University are professionally qualified to do so.
The findings of this study also agree with that of Obeka (2021). The findings of this study
corroborate with Akinsolu (2010), and Fakeye (2012) observe a significant joint contribution
between teachers’ qualification and subject teachers mastery on students’ English achievement.
Students taught by teachers with higher qualification performed better than those taught by
teachers with lower qualification. Similarly, studies carried out by Owolabi & Adedayo (2012)
also revealed that students taught by teachers with higher qualifications performed better than
those taught by teachers with lower qualifications. However, the findings of this study agree
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with Tazilabong (2019) whose study showed a positive relationship between teachers’
qualification and students’ attitude. The findings of this study also agree with Uche & Osiah
(2011) whose study revealed that professionally qualified teachers tend to interact with their
students more effectively giving room for positive attitude towards the subject than
academically qualified teachers. The study found that teachers’ qualifications impact on
students' learning English achievement at the Department of English, Souphanouvong
University, in 5 aspects. When considered in terms of aspect. The first aspect was about being
a teacher, the second aspect was University and teachers emphasizes on academic success. The
next aspect was the university environment. The fourth aspect was the teachers’ academic
qualifications, and the last aspect was teacher opinion. The result of this study is consistent
with Darling-Hammond (2000), teacher quality and student achievement education analysis,
Richardson (2008), Buddin & Zamarro (2009), teacher qualifications and student achievement
in Mathemeatics and Antony & Elangkumaran (2020), the impact of teacher qualifications on
students' achievement in Science. On the other hand, the results of this study is not consistent
with Maphoso & Mahlo (2015) teacher qualification and pupil academic achievement, impact
of teacher qualification on student achievement at the elementary and middle school levels.

[ Conclusion and suggestions ]

The main objective of this researcher is to identify the impact of teachers’ qualifications
and students’ English achievement in the Department of English language, Faculty of
Languages, Souphanouvong University. The researcher identified 5 factors of teachers’
qualifications and 4 factors for students’ learning English achievement under the literature
review. They were University and teachers’ emphasis on academic success, about being a
teacher, teacher academic qualifications, university environment and teachers’ teaching
opinion. The research was designed, and hypotheses were formulated accordingly. One
questionnaire was used to collect the data from the teachers who work in the English
Department, Faculty of Languages. The teachers’ academic qualifications and the factors that
highly affected their students” English achievement were examined. According to the findings,
students were satisfied with their learning achievement. They have a moderate level on each
level. In addition to this finding, a strong positive relationship was found between teaching
experience and student learning performance, teachers’ emphasis on academic success, and
student motivation to study English. There was one of the factors that was not appropriate
between teachers' qualifications and students’ English achievement. In addition to these to five
factors (University and teachers’ emphasis on academic success, about being a teacher, teacher
academic qualifications, university environment). Was the highest influenced and positively,
significantly on students’ English achievement. Based on this it can be argued that one factor
that was not appropriate and negatively significant was that teachers thought that some of the
students from year one and other levels they lack of prerequisites knowledge, the four basic
English skills, and support in using information technology. As mentioned earlier, there were
4 factors for students' learning English achievement. Based on this finding, students were
satisfied with four factors that also have positively and significantly influenced on students'
English achievement.
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Recommendations

1. The government should ensure that only professionally qualified teachers should be
employed to teach the English language in universities.

2. The government should provide funds for continuous professional development
programmes for English language teachers should upgrade their skills to make them more
competent in the delivery of their jobs.

3. Teachers should evolve effective and more innovative strategies for teaching the
subject so as to develop a positive attitude towards the subject amongst the students.

[ New knowledge and the effects on society and communities ]

Teachers are important key players in teaching English language at education sector
level, it is important that they have a good knowledge of the subject matter. According to
teacher quality is understood to be the greatest predictor of academic success.It then follows
that a teacher’s professional development can improve classroom instruction and students
achievement. The National Policy on Education states that the quality of education system
depends very much on the competence, commitment and motivation of the teachers.on the
other hand teachers’ qualification has an effect on students’ attitude as seen from study findings
showing that there is a significant relationship between teachers qualification and students
attitude to English language.
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