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Abstract

The objectives of this study were two folds: 1) to examine the factors and identify
the level of the factors affecting the foreign language anxiety of the rural Chinese junior
middle school; and 2) to explore anxiety-reducing strategies that should be used by the
rural Chinese junior middle school students in this study. The Foreign Language Classroom
Anxiety Scale (FLCAS) designed by Horwitz (1986) was adapted to collect quantitative data
from 110 students to identify the level of foreign language anxiety factors, and semi-structured
interviews were conducted with 9 students and their parents as well as 4 teachers to explore
for anxiety-reducing strategies for the students. The results of the FLCAS questionnaire showed
that the English learning anxiety level of rural junior middle school Chinese students was
moderate (X =3.26), including the level of communication anxiety (X =3.26), the level of
test anxiety (X =3.28), and the level of fear of negative evaluation (X =3.24). The results of the
semi-structured interviews revealed that the learner-related factors were the most significant,
followed by teacher-related factors. The emerging results of qualitative data from the
perspectives of students, parents, and teachers in relation to English anxiety-reducing strategies
were found; i.e., improving English learning skills, increasing self-regulated learning in English,
using effective instructional approach, providing comments and feedbacks to support the

students in learning English, and avoiding placing undue focus on English test results.

Keywords: Chinese Rural Junior Middle School, English Anxiety Level, English Anxiety Factors,
Anxiety-Reducing Strategies

Introduction

One of the important factors of the junior middle school Chinese students’ unsuccessful
English language result was foreign language anxiety. Ren [1] found that rural junior middle
school students were not quite active participating in classroom using English, and the students
were often nervous and unable to speak English. Zhan [2] investigated 305 students and
interviewed 18 teachers from Wuhe junior middle school and Duzhai junior middle school
in Jingyuan County. With the promotion of quality education, Wang [3] proposed that junior
high school English teaching should also pay attention to the research in the field of emotion
and focus on students’ English learning anxiety. Guo and Liu [4] stipulated that the process
of junior middle school English teaching should be with the process of emotional education.
Take for example: how teachers cultivate students’ interest in learning English of grammar
instruction, instead of just emphasizing the acquisition of skills and knowledge. Student-centered
emotional education should be a topic worth exploring and English learning anxiety is one

of the key factors of learners’ affective disorder and should be the target exploring issue
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which can have an important impact on learners’ academic performance and classroom
performance. Therefore, how to alleviate students’ English learning anxiety, cultivate students’
interest in English learning, and enhance the learning effect has been an urgent problem in

middle school English teaching, especially in Chinese rural junior middle school.

Literature Review

Horwitz and Young [5] defined Foreign Language Anxiety as a distinct complex of
students’ self-perceptions, beliefs, feelings, and behaviors related to foreign language
classroom learning arising from the uniqueness of the language learning process. It is a type
of situation-specific anxiety among the three types: trait anxiety--everyday lives’ tendency
of anxiousness, state anxiety--the onset of anxiety at a particular moment and situation-specific
anxiety—a tendency to be anxious in a specific situation [6]. In language learning context,
the multifaceted concept of foreign language anxiety involves emotion, cognition, and
behavior [7-8] that may lead to an adverse effect on various aspects of foreign language
learning [9-12]. Emotional domains of foreign language anxiety such as shyness, fear, worry,
upset, and panic are both situational and specific to engaging in foreign language learning
[13]. Oxford [8] stipulated that manifested physiological symptoms such as trembling and
dry throat may be witnessed when foreign language students feel anxious. Cognitive domains
of foreign language anxiety are related to unrealistic beliefs [11, 14], such as excessive
precision of utterance [14]. Moreover, self-perceptions are a distinct characteristic of foreign
language anxiety and play a critical role in it [15]. Finally, the behavioral domains encompassed
in foreign language anxiety can be observed in many situations. They can be seen in
avoidance behaviors such as missing class, escaping evaluative situations [13], and diverting
eye contact [14]. MacIntyre and Gardner [16], Aida [17], Oxford [18] thought that foreign language
anxiety refers to the emotional factors produced in foreign language learning, which
emphasize the fear or uneasiness of individuals when expressing themselves in a foreign
language or a second language. To identify students who tended to be anxious in a specific
situation of foreign language learing, Horwitz [13] designed a Foreign Language Classroom
Anxiety Scale (FLCAS). Much evidence has been established that there is a negative relationship
between foreign language anxiety and foreign language learning performance. [19-20, 12]

Scholars and teachers believe that the quality of language learning could not only
be related to affective factors, but could also depend on the learning context [21] and argued
that teachers play a key role in generating and alleviating foreign language anxiety. Teachers
should then be responsive to signs of high-anxiety shown by students [22] and develop

specific instructional strategies to help students to cope with foreign language anxiety [4].
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However, Yu-Fen Yang et al. [23] raised two issues of the related research: 1) the effectiveness
of the foreign language anxiety-reducing strategies proposed by these studies on the rigorous
of the nature of the research design as these studies have rarely been tested and verified in
a natural classroom environment; and 2) most of these studies are investigations carried out
by different researchers in their respective fields and the foreign language anxiety-coping
strategies that their suggested strategies seem to be fragmented and lack systematic approach
and analysis. Yet, the findings were still questionable to apply in specific foreign language
context as foreign language anxiety affects EFL learners from the perspective of cultural
differences [24]. Al-Saraj [25] maintains that "cultural norms dictate expected behaviors for
students in a classroom". For this current research the foreign language anxiety and foreign
language anxiety-reducing strategies tried to address the shortcomings of the research by
1) studying with the group of Chinese junior middle school EFL students in a school in a rural
area so as to address the culture norms specific to this group, 2) focusing the measure of
language anxiety by clearly defined and generated in the language classroom context and
only related to foreign language learning to include three dimensions of Horwitz [13] in the
study: communication anxiety, fear of negative evaluation and test anxiety, and 3) involving
the use and verifying foreign language anxiety-reducing strategies from many perspectives:

students and their parents as well as the teachers.

Research Objectives

1. To examine the factors and identify the level of the factors affecting the foreign
language anxiety of the rural Chinese junior middle school.

2. To explore anxiety-reducing strategies that should be used by the rural Chinese

junior middle school students in this study.

Research Methodology

The research design of this study was a mixed method that combined questionnaire
and interview. According to the technique of random sampling, students in three classes as
the sample group of the questionnaire. The students’ English learning anxiety levels were
tested through the modified version of Horwitz’s FLCAS. They were interviewed based on
several items with high anxiety levels in order to analyze factors of communication anxiety,
factors of test anxiety and factors of fear of negative evaluation. Finally, semi-structured
interviews with English teachers and students together with their parents were used to explore

the reducing-anxiety strategies of students’ English learning.
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Participants

The research populations were 350 students in three grade levels: Grade 7, Grade
8 and Grade 9 from a rural junior middle school in Jiangsu Province of China. There are three
classes in each grade, with 37-42 students in each class. The samples were recruited by
a random class from each level of which the number was 110 students in total. The research
samples of the interview were 9 volunteer students together with their parents and 4 English
teachers. The researcher used stratified sampling technique to recruit the teachers and students
for the interview. A total of 9 volunteer students together with their parents from the three
classes that had done the questionnaire were recruited according to the students’ English
learning anxiety level, and 3 volunteers were interviewed in each class. The school administrators

granted permission for data collection based on the scheme.

Research Instruments

The Foreign Language Classroom Anxiety Scale

The questionnaire on English leamning anxiety of rural junior middle school students
based on the Foreign Language Classroom Anxiety Scale (FLCAS) was adapted from Horwitz [13].
It consisted of three dimensions: communication anxiety, fear of negative evaluation and
test anxiety, with a total of 40 items and was prepared in a Chinese version. The adapted FLCAS
were validated by content validity and reliability. For content validity, three experts in foreign
language teaching were invited to evaluate and comment on the content and language used
in the scale. The item of objective congruent index was 0.9. Comments were revised in the
items before piloting. Cronbach’s Alpha was then calculated to verify the reliability of the
questionnaire in each dimension. The results were proved that each dimension and the total
questionnaire was reliable. Cronbach’ s alpha coefficients of the three dimensions: Cornmunication
anxiety, Test anxiety, and Fear of negative evaluation were 0.862, 0.833, and 0.894, respectively.

The Cronbach’ s alpha coefficients of the total items of the questionnaire was 0.874.

Semi-structured interviews

The semi-structured interview questions were divided into 2 forms: 1) students’ and
parents’ interview and 2) teachers’ interview. Each version contained 7 questions to elicit
students’ anxiety causes and the solution the students may need. The language was in
Chinese to ensure language was not the obstacle for the interviewees’ understanding.
Content validity check was applied by inviting the same three experts who commented and
evaluated the FLCAS and both forms were approved at the level of 0.9. The interviews were
piloted to ensure that the language and the administration of the interview were manageable

and acceptable.
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Research ethical consideration

Before the data collection, research ethical clearance has been approved by the
Ethics Review Board of Rangsit University. All the data collection steps were carefully and
strictly performed based on the procedures to ensure that all the participants were

ethically treated in the study.

Data Collection

The data collection was conducted in two steps: 1) the questionnaires were distributed
offline to all the 110 students; and 2) one week after the completion of the questionnaire
data, 9 students together with their parents and 4 English teachers were interviewed. The
interviews were conducted randomly via face-to-face at their convenient time.

Data Analysis

The data analysis includes the quantitative data analysis of the questionnaire
and the qualitative analysis of the interview was explained based on each of the research

purposes below.

Table 1 Data analysis Scale

Research Objective 1. To|Research Instrument: Questionnaire and interview

examine the factor and
identify the level of the
foreign language anxiety
factors affecting the rural
Chinese junior middle

school students.

Type of the data collection: Quantitative and qualitative data

Data analysis/ interpretation: Descriptive analysis for quantitative
data and content analysis for qualitative data to identify the
level of foreign language anxiety factor that the students have;
e.g., communication anxiety, fear of negative evaluation and
test anxiety.

The interpretation of English anxiety level Likert Scale criteria
was set as follows: Lowest 1.00-1.49; Low 1.50 -2.49; Moderate
2.50 -3.49; High 3.50-4. 49; Highest 4.50-5.00.

Content analysis was coded and analyzed using Lichtman's 3
Cs Model (2013) [26], which consists of three major steps: Codes'

Categories-—-Concepts.

Research Objective 2. To
explore the anxiety-reducing
strategies suggested for the
rural Chinese junior middle

school students

Research Instrument: Semi-structured interview

Type of the data collection: qualitative data

Data analysis/ interpretation: Content analysis for qualitative
data to explore anxiety-reducing strategies for the students.
Content analysis was coded and analyzed using Lichtman 's 3
Cs Model (2013) [26].
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Research Results

The research findings are presented based on the research objectives as follows:

Research Result 1. The factors and the level of the factors affecting the foreign
language anxiety of the rural junior Chinese middle school.

This section used questionnaire and some questions from semi-structured interviews
to obtain the results of the study. Firstly, to understand the level of English learning anxiety
among Chinese rural junior middle school students based on the questionnaire. Secondly,
combining interviews to confirm students’ anxiety factors.

Result of English Learning Anxiety Level

This is a descriptive analysis of English learning anxiety levels of Chinese rural junior

middle school students. See table 2 for detail.

Table 2 Descriptive Analysis of English Learning Anxiety

Dimensions N Max Min Mean S.D
Test anxiety 110 5 1.40 3.28 0.783
Communication anxiety 110 5 1.60 3.26 0.746
Fear of negative evaluation 110 5 1.13 3.24 0.821
Overall anxiety 110 4.83 1.85 3.26 0.676

As shown in Table 2, the overall mean value for students’ English learning anxiety
was 3.26, standard deviation was 0.676. The data results showed that the students’ English
learning anxiety level is at the moderate level according to the criteria developed in this
study. The mean value of the sub-dimensions of the English learning anxiety were all at
moderate level and were ranked from the highest to the lowest: test anxiety, communication
anxiety, and fear of negative evaluation, with the mean of 3.28, 3.26, and 3.24, respectively.

The detailed of each questionnaire item for the English learning anxiety dimension,
test anxiety, and negative evaluation are displayed in Table 3, Table 4, and Table 5 Below:

From Table 3 above, the statements in the communication anxiety dimension rated
at high level are those of questions 5, 7, 10, and 13. Interestingly, the question 10 statement:

’

“| start to panic when | have to speak without preparation in English class.” were also
mentioned by the students in the interview question as follows:

“I would be anxious and nervous when | was suddenly called up by the teacher to
answer a question when | was unprepared.” (Student 7)

“I' want the teacher to talk about the problem first, then express his or her thoughts,

and then point out the reason for my mistake.” (Student 1)
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“My English foundation is not good and | cannot catch up with teacher's lecture.”
(Student 8)

Based on the statement in question 18: “After taking English test, | always feel worried
that my scores will be criticized by the teacher.” which is the only statement rated as a high
level of English Test Anxiety Dimension in Table 4, the students revealed their feeling towards
this aspect as follows:

“The main source of anxiety is the teacher, because the teacher will criticize you
for lowering your test scores.” (Student 1)

“I'was mainly afraid of being criticized by my teacher because | did not do well in
English and | was afraid of being despised and criticized by my teacher for having too low a
score.” (Student 4)

“If I couldn't answer the teacher's questions or what he had said or emphasized, |
would be criticized in public, and of course, | didn't review my English knowledge often
enough.” (Student 5)

“I feel stupid, | always fail in exams, and | worry about being ridiculed by my teachers.”
(Student 9).

Table 3 Descriptive Analysis of Communication Anxiety Dimension

Communication Anxiety Dimension Min  Max Mean S.D. Interpretation

1. I never feel quite sure of myself when | 1 5 3.45 1.089 Moderate level
am speaking in English class.

2. I tremble when | know that I’'m going 1 5 3.03 1.295 Moderate level
to be called on in English class.

3. It frightens me when | don’t understand 1 5 293 1304 Moderate level
what the teacher is saying in English

4. When | communicate with other 1 5 2.66 1.329 Moderate level
students in English, | often feel fear.
5.1 think other students speak English 1 5 362 1271 High level

better than me.

6.1 am more nervous in English class than 1 5 280 1.276 Moderate level
in other classes

7. In English class, | often feel nervous 1 5 3.62 1.256 High level
when | am appointed as a group presenter.

8. In English class, | feel uneasy when | 1 5 311 1.229 Moderate level
don't understand an important part when

the teacher is teaching.
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Table 3 Descriptive Analysis of Communication Anxiety Dimension (continue)

Communication Anxiety Dimension Min  Max Mean S.D. Interpretation

9. In English class, | feel psychological 1 5 325 1302 Moderate level
panic because the teacher doesn't give

me enough time to think and answer the

questions.

10. I start to panic when | have to speak 1 5 355 1.186 High level
without preparation in English class.

11. In English class, | can get nervous 1 5 3.19 1398 Moderate level
easily and forget what | know.

12. | feel embarrassed when | have to 1 5 333 1.382 Moderate level
volunteer to answer the questions in my

English class.

13. | feel nervous when | have to speak 1 5 3.78 1.350 High level
English with native speakers.

14. | get nervous while | am speaking in 1 5 336 1.202 Moderate level
Ensglish class.

15. | feel overwhelmed by the number of 1 5 3.16 1.245 Moderate level
rules | have to learn to speak English.

Total communication anxiety 1.60 5 3.26 0.746 Moderate level

Table 4 Descriptive Analysis of English Test Anxiety Dimension

English Test Anxiety Dimension Min  Max Mean S.D. Interpretation
1. When | take an English test,  usually get 1 5 3.04 1.270 Moderate level

so nervous that my palms sweat and my

heart rate increases

2. | am worried about the consequences 1 5 3.44  1.289 Moderate level
of failing my English class.

3. After taking English test, | always feel 1 5 351 1.131 High level
worried that my scores will be criticized by

the teacher.

4. Some quizzes in English class will also 1 5 321 1.150 Moderate level

make me nervous.
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Table 4 Descriptive Analysis of English Test Anxiety Dimension (continue)

English Test Anxiety Dimension Min  Max Mean S.D. Interpretation

5. After taking English test, | always feel 1 5 3.07 1276 Moderate level

worried that my classmates will make fun

of my test score result.

6. Although | am well prepared for every 1 5 334 1.251 Moderate level
English exam, | still feel anxious.

7. During taking English test, | sometimes 1 5 296 1.263 Moderate level
feel so nervous that | might make some

mistakes in answering the questions.

8. Before taking English test, | always feel 1 5 341 1.273 Moderate level
worried that | cannot do well in the test.

9. When | take an English test, | always feel 1 5 3.43 1.252 Moderate level
worried that | am not able to finish answer-

ing all the questions.

10. I always worry that my English test 1 5 3.43 1.230 Moderate level
scores will decline and be criticized by my

parents.

Total Test anxiety 140 5 3.28 Moderate level

Table 5 Descriptive Analysis of Negative Evaluation Anxiety Dimension

Negative Evaluation Anxiety Min  Max Mean S.D. Interpretation

1. I’'m worried about making mistakes in 1 5 320 1.187 Moderate level

Ensglish class.

2. I always think that all students are 1 5 332 1.180 Moderate level
better at English than me.

3. I don’t think | am talented in English 1 5 349 1.305 Moderate level
learning.

4.1 am worry that my English teacher will 1 5 298 1.271 Moderate level
correct every mistake of mine.

5. | often feel ashamed when | still don’t 1 5 314 1.230 Moderate level
understand the mistakes that have been

corrected by my English teacher.

6. | never feel quite sure of myself when | 1 5 3.27 1.354 Moderate level

am speaking in English class.
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Table 5 Descriptive Analysis of Negative Evaluation Anxiety Dimension (continue)

Negative Evaluation Anxiety Min Max Mean S.D. Interpretation
7. | often feel scared when my English 1 5 3.08 1.307 Moderate level

teacher corrects my mistakes.

8. lalways feel my heart beating fast when 1 5 351 1.393 High level

| have a feeling that | might be called by

my English teacher to answer the questions.

9. When | express my ideas in English, I 1 5 3.19 1.324 Moderate level
always worry about being laughed at by

other students.

10. In English class, | usually don’t take the 1 5 3.62 1.285 High level
initiative to answer some uncertain questions.

11.In English class, | often ducked and avoid 1 5 3.15 1.3d7 Moderate level
making eye contact with teacher in order

not to be called.

12. Although I have prepared and reviewed 1 5 3.02 1278 Moderate level
before English class, | still feel panic during

learning English in classroom.

13. When | make mistakes in English class, 1 5 310 1.270 Moderate level
I’'m afraid the teacher will criticize me

directly in the classroom.

14. 'm always worried that | can’t keepup 1 5 331 1269 Moderate level
with the progress of English.

15. Learning English makes me feel a lot of 1 5 3.22 1.404 Moderate level
pressure.

Total negative evaluation anxiety 1.13 5 3.24 0.821 Moderate level

Statement in question 33: “I always feel my heart beating fast when | have a feeling
that | might be called by my English teacher to answer the questions,” which rated as high
level for Negative Evaluation Anxiety in Table 5, the students shared similar ideas.

“Direct criticism from the teacher will only make me more nervous the next time |
answer a question. | wish the teacher could not criticize me seriously, but talk about the
problem before giving the correct answer, and slowly guide us to find out the correct answer
and tell us the reason of the error, so that we can deepen our memory of the correct

answer.” (Student 6)
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And the statement from question 35 in Table 5: “In English class, | usually don’t
take the initiative to answer some uncertain questions,” can be substantiated by students

3 and 9 as in their statements below:

“I' hope the teacher will communicate with me more and help me figure out the

meaning of the words and the text.” (Student 3)

“I wish my teacher could encourage me more, slow down the pace of the lecture

and create a relaxed classroom atmosphere for us.” (Student 9)

Analysis of Factors Involved with English Learning Anxiety

To explore further on analyzing the factors involved with English learning anxiety,
the mean score of the items representing high levels with the mean=3.50 from each dimension
were the focus points of follow-up interviews with the 9 students. The list consisted of seven
items: 1) communication anxiety: Q5, Q7, Q10, Q13; 2) test anxiety: Q18; and 3) fear of negative
evaluation: Q33, Q35.

From the semi-structured interviews, content analysis was coded and analyzed
using Lichtman’s 3 Cs Mode, which consists of three major steps: Codes, Categories, and
Concepts. The students reported factors causing their anxiety English learning based on the
three dimensions: communication anxiety, English test anxiety, and fear of negative evaluation.
The codes, categories and concepts were analyzed related to the learner, teacher, and
other factors. The emerging data from the student-related factors are EFL learning skills (10
or 22.22%), EFL learning attitudes (9 or 20%) and psychological related issues (4 or 8.89%).
The results from teacher-related factors included teaching behaviors (19 or 42.25%). The last

factor involved the parents’ high expectations of the students’ English performance (3 or 6.6%).

The emerging data which is interesting to state here is the identification of the source

of anxiety:

Table 6 Sources of English Language Anxiety Reported by the Students

Source of anxiety Frequency
1. Teachers 21 (42.22%)
2. Students themselves 23 (51.11%)
3. Parents 3 (6.67%)
Total 45 (100%)

The results of Table 6 seem to reflect that these students feel that the students
may need help to improve their self-esteem and they need help on anxiety-reducing

strategies.
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RESEARCH RESULTS 2. Anxiety-reducing strategies suggested for the rural junior

Chinese middle school students in this study.

Nine students, together with their parents, and 4 teachers were voluntarily recruited
to participate in the interview. Based on content analysis of 7 questions from semi-structured
interviews, the researcher obtained strategies to reduce English learning anxiety from the
perspective of students, parents and teachers. Content analysis was coded and analyzed
using Lichtman’s 3 Cs Model (2013), which consists of three major steps: Codes, Categories,
and Concepts and the results of the content analysis of anxiety-reducing strategies are as

follows:

From the students’ perspectives

From the codes, categories and concepts in table 7 below there are two emerging
themes based on the concepts: students’ anxiety- reducing strategies by improving English
learning skills and increasing self-regulated learning in English. Within these two main
anxiety-reduction strategies, students suggested: 1) they should improve EFL learning skills
through memorizing words (4 or 28.57%); reading the text thoroughly (3 or 21.43%); improving
basic English skills (3 or 21.43%), and mastering grammar rules (1 or 7.14%); and 2) they
should increase self-regulation in learning English by setting up study goal to improve English

test scores (2 or 14.29%) and improving self-confidence (1 or 7.14%).

Table 7 The concepts: students’ anxiety- reducing strategies from the students’ perspectives

Codes/ Keywords Categories Concepts

Memorizing words Memorizing words (4 or 28.57%) Students’ anxiety- reducing

Reading the text well, reading Reading the text thoroughly (3 strategies by improving

the text thoroughly or 21.43%) English learning skills
Improving my basic English Improving basic skills

skills, improve my English (3 or 21.43%)

performance

Figuring out the grammar rules Mastering grammar rules

my teacher has taught me (1 or 7.14%)

Setting up study goal to Setting goals to improve Students’ anxiety- reducing
improve my English test scores English test scores strategies by increasing

(2 or 14.29%) self-regulated learning in
Improving my confidence Improving self-confidence English

(1 or 7.14%)
Total 14 (100%)
Foreign Language Anxiety of EFL Junior Middle School Chinese Students: Parichart Journal 74

A Case Study of a Rural School in East China Vol. 36 No. 4 (October - December 2023)




From the parents’ perspectives

The emerging themes of English reducing-anxiety strategies based on the parents’
interview data (see details in table 8 below) are: parents’ anxiety-reducing strategies by
giving encouragement and care about their children English learning, not criticizing harshly
on children English learning outcome, and avoiding placing undue focus on English test results.
Based on these three emerging themes, the parents thought that they may need give more
encouragement and care about their children’s learning (5 or 45.46%), should not criticizing
harshly about their children’s English learning outcomes (4 or 36.36%), and avoid placing

undue focus on English test results of their children (2 or 18.18 %).

Table 8 The concepts: students’ anxiety- reducing strategies from the parents’ perspectives

Codes/ Keywords Categories/ frequencies Concepts

Encourage, treat gently, Giving more encouragement Parents’ anxiety-reducing strategies

care about children’s and care about the students’ by giving encouragement and care

learning learning (5 or 45.46%) about their children English learmning

Criticize harshly, scold at  Criticizing harshly about the  Parents’ anxiety-reducing strategies

me students’ English learning by not criticizing harshly on
outcomes (4 or 36.36%) children English learning outcome.

Too much emphasis on  Avoiding placing undue focus Parents’ anxiety-reducing strategies

test scores on English test results (2 or by avoiding placing undue focus
18.18 %) on English test results.
Total 11 (100%)

From the teachers’ perspective

The emerging themes from the coded data based on the teachers’ interviews are:
teachers’ strategies of using effective instructional approach, and providing comments and
feedbacks to support the students in learning English (Appendix 3). Teachers reported that
the anxiety-reducing strategies could be done through:

1) Teachers’ strategies of using effective instructional approach

These English anxiety-reducing strategies can be done by applying effective
instructional approach by a) using interesting teaching techniques and assignments in class
(15 or 24.19%), b) applying effective instructional approach providing example and explaining
more about how to arrive at answers (13 or 20.97%), c) communicating and interacting more
with the students (6 or 9.68%), d) giving enough time to think and answer the question (5 or
8.06%), creating a good atmosphere in class (3 or 4.84%), e) mastering strong English teaching
skills (2 or 3.23%), and f) being patient (1 or 1.61 %).
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2) Teachers’ strategies of providing comments and feedbacks to support the students
in learning English
These English anxiety-reducing strategies can be done by a) not discriminating (5 or
1.61 8.06%), b) not criticizing the students’ answers harshly in class (5 or 8.06%), c) being
gentle (3 or 4.84%), d) not being too serious about students’ grades (3 or 4.84%), and e) not

forcing students to answer questions (1 or 1.61%).

Table 9 The concepts: students’ anxiety- reducing strategies from the teachers’ perspectives

Codes/Keywords Categories/ frequencies Concepts

Arrange group discussions and  Applying effective instructional Teachers’ strategies of

presentation, apply active way  approach by using interesting  using effective

of teaching and active lecture  teaching techniques and instructional approach
style, use games, pictures and assignments in class (15 or

videos to support teaching 24.19%)

Talking about the problem Applying effective instructional

before giving the correct answer, approach providing example
slowly guide us to find out the  and explaining more about
correct answer, tell us the how to arrive at answers (13
reason for the error, giving or 20.97%)

examples, encourage me more

by slowing down the pace of

teaching

Talk to us more, communicate Communicating and interacting
with us more, get along with us  more with the students (6 or
like a friend, frequent interaction  9.68%)

and chatting with us.

Give us enough thinking time to  Giving enough time to think
answer the questions, enough  and answer the question (5 or
time for us to finish our 8.06%)

assignments

Creating relaxed, flexible, lively  Creating a good atmosphere

classroom atmosphere in class (3 or 4.84%)

The teacher must have strong Mastering strong English

English teaching ability. teaching skills (2 or 3.23%).

Being patient with us Being patient (1 or 1.61 %),
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Table 9 The concepts: students’ anxiety- reducing strategies from the teachers’ perspectives

(continue)

Codes/Keywords Categories/ frequencies Concepts

Do not discriminate against students Not discriminating (5 or 8.06%) Teachers’ strategies of

who have low English scores, do providing comments
not deny me and feedbacks to

Do not always criticize me Not criticizing the students’  support the students in
seriously, do not criticize me answers harshly in class (5 or learning English.

right away before giving the 8.06%)

correct answer.

The teachers should be gentle Being gentle (3 or 4.84%),

with us.
English teachers should not Not being too serious about
overemphasize grades. students’ grades (3 or 4.84%)

Do not force us to answer the  Not forcing students to
questions we cannot answer. answer questions (1 or 1.61%)
Total 62 (100%)

Conclusion and Discussion

Conclusion

1. The factors and the levels of English language anxiety for rural Chinese junior
middle school in this study

The factors for English language anxiety for rural Chinese junior high school in this study
were communication anxiety, English test anxiety, and fear of negative evaluation and the
level of the overall students’ English learning anxiety level is at the moderate level (X= 3.26,
S.D = 0.676). The anxiety factors were found to be student-related factors, teacher-related
factors, and other factors; i.e., language environment in class, tensions by parents’ expectation
and tension of failure of communication in front of public. The frequencies of the sources
of the English language anxiety were listed from the students themselves (44.5%), the teachers
(22.2%), and the parents (33.3%), respectively.

2. The reducing-anxiety of English learning anxiety for rural Chinese junior
middle school in this study

Reducing-anxiety strategies were sought from the prospectives of the students—how
they should improve their English language learning skills and learning attitudes, parents—how
they should be more flexible in their children’s expectations and teachers—how they should

support their students and continue improving ways of their professional development.
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Discussion

1.The overall students’ level of English learning anxiety was at a moderate level
with some specific sub-dimension rated as high level were similar to the research studies
conducted by Tang [27], Zhan [2], and Zhao [28]. This may be explained from the qualitative
data reported by the students in this study the students seem to be aware of the causes
and the factors involved in their own English language anxiety when they could identify the
sources of their anxiety and could explain how the sources affect their anxiety. The students
could suggest how the they themselves, their parents and the teachers may help alleviate
their tensions. Some students admitted that they used to set goals for their English language
learning but they did not set goal for the course. Some did not even think of setting goals
for their English learning.

Based on the findings of the combined quantitative and qualitative data, the English
learning anxiety factors of Chinese rural junior middle school students were divided into
learner-related, teacher-related, family-related, and background-related factors, the most
significant of which were student-related factors. Karen Moni et al. [29] proposed that EFL
learning ability was the main anxiety factor among student-related factors. The low English
proficiency, limited English basic skills, inability to keep up with lectures, and poor vocabulary
and grammar were the main problems of the [30]. In addition, students’ fear of low scores,
lack of confidence, and high expectations were also frequently mentioned in this study, and
the importance of these factors was similarly proposed by Chinese researchers. (Huo, 2009;
Guo & Xu, 2014) [31-32]. Finally, students’ psychological factors, such as low self-esteem, fear
of losing face, and fear of being ridiculed by classmates for low scores were also identified as
important anxiety factors in this study, which is consistent with previous findings [31, 33].

2. Reducing-anxiety strategies were sought from the prospectives of the students—
how they should improve their English language learning skills and learning attitudes,
parents—how they should be more flexible in their children’s expectation and teachers—how
they should support their students and continue improving ways of their professional
development.

The results of qualitative data from the students’ perspectives reveal two anxiety- reducing
strategies emerge: students’ anxiety- reducing strategies by improving English learning skills
and increasing self-regulated learning in English. From the parents’ perspectives, three issues
were listed: parents’ anxiety-reducing strategies by a) giving encouragement and care about
their children English learning, b) not criticizing harshly on children English learning outcome,
and ¢) avoiding placing undue focus on English test results. The emerging themes from the

coded data based on the teachers’ interviews are: teachers’ strategies of using effective
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instructional approach, and providing comments and feedbacks to support the students in
learning English.

One of the reducing-anxiety strategies which the students have raised is the more
relaxing classroom environment which students can feel that the teachers care about them
and their learning. The teachers also share this point that they should create a relaxed and
active classroom atmosphere and establish a close teacher-student relationship to help
reduce students’ English learning anxiety. This finding is consistent with the opinion of some
researchers that a relaxed classroom atmosphere can stimulate students’ interest and motivation,
and that teachers’ various teaching methods and styles can make can add appeal to the
classroom [34-35].

Many students rated the statement in the questionnaire item 18: “After taking English
test, | always feel worried that my scores will be criticized by the teacher as high (X = 3.51
S.D.= 1.131). In the interview, teachers also agreed that positive feedback and evaluation by
them in the classroom can help to reduce students’ anxiety about learning English. For this
issue, Zhang [12] suggested that teachers should insist on positive feedback to cultivate
students’ self-confidence. Zhao [28] and Tang [27] stipulated that teachers should still smile
when commenting, which can reduce students’ embarrassment and avoid direct negative
comments. Ren [1] and Yang [34] proposed that English teachers need to give positive feedback
to students to increase their motivation to learn English. In addition, students and teachers
share the same view that the teachers should use appropriate methods of error correction.
The students in this study reported their tension of negative feedback provision. The teachers,
in their interview, mentioned that English teachers’ gently correcting errors can reduce students’
English learning anxiety.

The students mentioned their tension can be from the teachers’ and their parents’
excessive emphasis on their English test scores. From the teachers’ side, the teachers reported
in the interview that they should not place excessive emphasis on test scores, and teachers
should cultivate positive attitudes toward students’ perception of test failure. The results of
this study are the same as the recommendations of previous studies in which Yang [34]
and Li [36] suggested that teachers should correct their attitudes towards exams. Zhao [28]
suggested that teachers should not only help students to correctly perceive failure in English
exams, but also help them to cultivate a correct perception of success and failure to reduce
students’ test anxiety. From the parents’ side, they revealed that they should be more

flexible and do not set too high expectations on their children’s grades and scores.
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