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Abstract
	 This article presents one type of anxieties called communication apprehension and its 

effect on language learners’ willingness to communicate, particularly speaking abilities. In addition, 

the applications of relevant research will be discussed how it could be integrated with classroom 

activities in order to find a practical way to decrease communication apprehension and promote 

willingness to communicate in classroom.
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บทคัดย่อ
	 บทความน้ีน�ำเสนอความวิตกกังวลประเภทหนึ่งท่ีเรียกว่าความวิตกกังวลด้านการสื่อสารและผลกระทบต่อ

ความเตม็ใจทีจ่ะสือ่สารของผูเ้รยีนภาษาโดยเฉพาะอย่างยิง่ด้านความสามารถในการพดู นอกจากนีก้ารประยกุต์ใช้ผล

ของการวิจัยที่เกี่ยวข้องจะน�ำมาอภิปรายเพื่อหาวิธีที่จะสอดแทรกเข้ากับกิจกรรมในชั้นเรียน เพื่อหาแนวทางในการ

ลดความวิตกกังวลด้านการสื่อสารและส่งเสริมความเต็มใจที่จะสื่อสารในห้องเรียน
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	 In Thailand when the school curriculum  

is basically designed, the primary purpose  

of second language teaching aims to help 

learners be able to communicate with foreigners 

in the target language, particularly English. 

Unfortunately, it has been diverted from the 

main intention to learner examination scores. 

In so doing, classroom atmosphere, teachers’ 

behaviour and teaching methods gear up  

students for passing exams. Consequently, the 

students stress out while they are learning the 

language. When the brain is taken up stress, a 

learner does not fully concentrate on what 

he/she is learning. Therefore, no information 

goes into his/her short-term or long-term 

memory. Moreover, it is difficult for the learner 

to retrieve information what he/she has learned 

if he/she is under stress or anxieties (Rossman, 

2010).

	 According to the Affective Filter Hypothesis 

(Krashen, 1988), affective variables namely 

motivation, self-confidence, a good self-image 

and anxieties are considered as factors to  

promote or suppress language learning process. 

He argues that a learner with high motivation, 

self-confidence, a good self-image and low-level 

anxiety tends to do better in language learning.

	 This article will focus on one type of 

anxieties called communication apprehension 

and its effect on language learners’ willingness 

to communicate, particularly speaking abilities. 

In addition, the applications of relevant research 

will be discussed how it could be integrated with 

our classroom activities to decrease commu-

nication apprehension and promote willingness 

to communicate in classroom.

	 To recognize the term of ‘communication 

apprehension (CA)’ in language learning,  

McCroskey (1977: 103) clarified it as “an indi-

vidual’s level of fear or anxiety associated  

with either real or anticipated communication 

with another person or persons.” Moreover, 

he also presented the three components of 

desired communication learning: communication 

competence, communication skills and positive 

communication affect. He pointed out the 

relationship of communication apprehension 

and communication learning components. This 

view also puts forward the claim that low 

communication apprehension is seen as a 

facilitator of the development of communication 

competence and communication skill and as 

a precursor of positive communication affect.

	 In the last decade the communication 

anxiety or apprehension has attracted much 

attention from many researchers. The study 

conducted by Park & Lee (2005) investigated 

the effects of L2 learners’ anxiety, self-confidence 

and oral performance. There were 132 Korean 

college students enrolling the English conver-

sation courses. The researchers found that the 

students who had the high anxiety got the low 

scores on their oral performance. In contrast, 

the students who had the high confidence did 

better in oral performance. The researchers 

recommended that both native and non-native 

teachers should care about learners’ affective 

variables, particularly their self-confidence and 

anxiety in order to improve second language 

learners’ oral communication.
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	 The relationships between communication 

apprehension and learners’ beliefs about  

language learning with EFL University students’ 

willingness to communicate in Iran were examined 

by Fatemipour & Shirmohamadzadeh (2014). 

There were 358 participants majoring in Hotel 

Management, Hospitality, Cooking, and Tourism. 

The results showed that both communication 

apprehension and learners’ beliefs had relation-

ship with students’ willingness to communicate. 

There was a positive correlation between 

learners’ beliefs and willingness to communi-

cate, whereas there was a negative correlation 

between communication apprehension and 

willingness to communicate. In other words, if 

learners’ beliefs increased, their willingness to 

communicate also increased. By the contrast, if 

learners’ communication apprehension increased, 

their willingness to communicate decreased. 

The researchers recommended the implication 

of research findings to teacher trainers in order 

to make more effective teacher education 

programs aiming to increase students’ interest 

and reduce their communication apprehension.

	 Factors Contributing to Communication 

Apprehension among Pre-University Students 

in Malaysia were studied by Tom et al. (2013). 

The participants were 49 pre-university students. 

It was found that group discussion, English 

speaking situations, presentations in front of the 

opposite gender classmates were factors that 

increased students’ communication apprehension. 

The researchers recommended that learners’ 

communication apprehension and its causes 

should be identified at the beginner level of 

English language classes. In so doing, teachers 

could prepare their lessons and class activities to 

decrease learners’ communication apprehension 

and promote their willingness to communicate 

as well.

	 Interestingly, Al-Tamimi (2014) conducted 

the study of public speaking instruction as a 

bridge to improve English speaking competence 

and reducing communication apprehension. 

There were 60 English major students at the 

college of education of the university in Yemen. 

It was a 48-hour course. The art of public 

speaking of Lucas (1984) was used as a course 

book. The research revealed the positive effect 

of public speaking instruction in terms of  

improving students’ public speech performance 

and decreasing their communication apprehen-

sion.

	 One of the most interesting findings of 

research related to willingness to communicate 

showed that teachers’ effect on learners’  

willingness to communication in L2 conducted 

by Kuutila (2014). The research revealed that 

there is a positive effect on language learning 

when teachers used a variety of teaching 

methods which suits their students. In addition, 

it was found a positive effect on students’ 

willingness to use English as a means of com-

munication in the classroom. Moreover, teachers’ 

supportive and enthusiastic behaviour could 

increase learners’ willingness to communicate. 

It is important to note that teachers should 

not focus on learners’ mistakes.

	 In the last few years there has been a 

growing interest in investigating communication 
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apprehension and willingness to communicate of 

language learners in Thai context. Kopkitthanarot 

(2011) examined communication apprehension 

in public speaking among Class 12 English for 

Careers students at Thammasat University. 

There were 55 questionnaire respondents. 

There was strong negative correlation between 

communication apprehension in public speaking 

and speech performances. It was said that a 

powerful strategy to reduce communication 

apprehension in public speaking was through 

rehearsal. The results obtained by Kasemkosin 

& Rimkeeratikul (2012) in Communication  

Apprehension of Student Officers at the Royal 

Thai Air Force Language Center disclosed that 

students’ different background had an effect on 

language learning and teaching in the classroom. 

In addition, the researchers suggested that the 

results could be used as guidelines for teachers 

in designing teaching materials and classroom 

activities to improve learners’ English speaking 

skills. In Willingness to Communicate and  

Communication Apprehension in English among 

Thai Employees it was shown that year of work 

experiences and the perceived English language 

competence affect employees’ communication 

apprehension and willingness to communicate. 

The results also revealed that age had positive 

correlation with employees’ willingness to 

communicate, whereas it did not influence their 

communication apprehension (Boonsongsup & 

Rimkeeratikul, 2012). In a recent paper by 

Rimkeeratikul (2015), 90 engineering students 

responded to the PRCA-24 survey to investigate 

their communication apprehension in L1 and 

L2. Interestingly, the results showed that  

students’ communication apprehension in L1 

was greater comparing to in L2 when they 

imagined that they had to communicate in a 

meeting. Rimkeeratikul et al. (2016) studied 

communication apprehension in L1 and L2 

among first-year students of a graduate program 

for executives and found that the students’ 

communication apprehension in the dimension 

of interpersonal conversation in L1 was higher 

than that in L2. The researchers suggested that 

English language teachers apply the results to 

develop their course or syllabus design.

	 In light of the evidence from the several 

aforementioned studies, we have a better 

understanding of the effect of communication 

apprehension towards willingness to commu-

nicate in second language. According to MacIntyre 

et al. (1988), the construct of willingness to 

communicate is seen as a final step before 

actual second language use. It is also claimed 

that the more high levels of willingness of 

communicate are, the most effectiveness on 

second language learning and acquisition is 

(Ellis, 2004).

	 On the basis of the evidence currently 

available, it seems fair to suggest that learners’ 

communication apprehension be surveyed at 

the beginner level of English courses. The 

Personal Report of Communication Apprehen-

sion (PRCA-24) of McCroskey (1977) shown in 

Appendix A is generally used in investigating 

communication apprehension. The PRCA-24 is 

divided into four communication contexts: group 

discussion, meetings, interpersonal conversation 
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and public speaking.

	 As the Affective Filter Hypothesis, it is  

implied that learners themselves control their 

learning process which is expected to occur 

when their communication apprehension is 

low. Therefore, the results of the survey has 

an intrinsic worth, as well as helping language 

teachers both native and non-native to plan for 

their teaching methods and language classroom 

activities in order to reduce learners’ commu-

nication apprehension. Moreover, it is important 

to remember that teachers’ behaviour also 

affects the learners’ communication apprehen-

sion and willingness to communicate. According 

to Kuutila (2014), teachers should ignore some 

grammatical mistakes in order to promote 

learners’ willingness to communicate. Teachers 

should inform their students that they can 

make mistakes and learn from those mistakes. 

Moreover, constructive feedback should be 

used to create positive learning atmosphere.

	 In conclusion, willingness to communicate in 

terms of oral communication must be promoted 

in accordance with the prime objectives of 

language learning and teaching. Communica-

tion apprehension is considered as one of the 

important factors impacting on the willingness 

to communicate. The authors encourage English 

language teachers to investigate their learners’ 

communication apprehension at the beginning 

of the course in order to develop or select 

appropriate supplementary teaching materials 

and design meaningful classroom activities. In 

so doing, the positive atmosphere possibly 

occurs leading to suppress or decrease learners’ 

communication apprehension. According to the 

theoretical basis of language learning, learners 

are likely to focus on what they are learning 

when there is low stress or apprehension. The 

information that they have learnt would be 

transferred to long-term memory storage leading 

to learners’ language acquisition as expected.
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