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Treatment: The students listened to the tape starting from slow speed
before listeniag to medium and normal speeds respectively.  While
listening to the tape, they completed the pronunciation exercises.

Post-test: After the treatment, a post-test was conducted to evaluate tho
students’ listening ability. (The results from the post-test were compared
with those of the pre-test to determine the clloectiveness of the
technique.) The students were also asked to write a diary entry,
expressing their feelings towards the post-test. A questionnaire was
distributed to find out the attitudes of the students towards the
technique.

sults

ras found that most of the students got higher scores in the post-test. Four
{ents received the same scores in the post-test as in the pre-test and only
e students had lower scores in the post-test. A T-test confirmed that the

erence between the pre- and post-tests was significant at the 0.05 level (se:
le 1).

le 1. The T-value for the Pre- and Post-Multiple Choice Listening Tests

Tests No. of Mean | T-value | T-table | Level of

| students | ( X ) _significance
Pre-test 30 53
Post-test 30 7.0 5564 72.045 0.05

«an be therefore concluded that training in pronunciation features and
dually increasing rates of delivery helped the students improve their
:ning comprehension considerably.

contrast to the findings from the comprehension test, the data from the
lents’ diaries showed that a little less than half of the students felt that they
| become better in their listening ability, while others said that they had not
sroved at all. As one subject expressed it in her post-test diary:

| felt that this listening was not different from the first
time. | still could not comprehend the passage. |
tried to apply what | had learned in class. | could
recognize some words, but I still could not follow the
main points.

The findings from the questionnaire indicate that, overall, most of the students
had positive attitudes towards the technique. They agreed that the technique
was effective, helped them in word recognition and made them become aware
of pronunciation features while listening.
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