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Abstract

Technology-enhanced language learning, or TELL, has played a major 
role in boosting EFL learners’ speaking skills in recent years. The use of 
online technological methods such as vlogging and uploading videos to 
popular social networks such as YouTube, in particular, has been 
recommended as a tool to hone students' conversation skills in addition 
to providing ubiquitous role-play practice. This study, therefore, aims to 
examine the effectiveness of multiple-party YouTube vlogging with the 
effectiveness of role-play when it comes to improving EFL learners’ 
conversation skills. Seventy-six Thai undergraduates taking an English 
conversation course were engaged in five role-play and five vlogging 
lessons before and after the midterm for the purpose of improving their 
English-speaking skills. The students were additionally assessed by the 
pre-, post- roleplay and vlogging teaching interviews for their speaking 
performance. A comparative analysis was conducted on the score sets 
derived from the three distinct interviews, and the scores obtained from 
participants' weekly role-play assignments were compared with those 
from their weekly vlogging. The results showed a significant improvement 
in the students’ confidence and content expression despite some challenges 
of the vlogging method. Further research can explore the alternative use 
of vlogging in other areas of English language skill improvement. 
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INTRODUCTION

Technology in recent years has led to the rise of new online learning trends (Zou et al., 2018). 
Social media platforms such as YouTube and Facebook have been considered beneficial as they 
have provided opportunities for people across the globe to communicate using English and to 
enhance their English-speaking skills (Indrastana & Rinda, 2021). The benefit of using social 
media is underscored by technology-enhanced language learning (TELL) (Zhou & Wei, 2018), 
which emerged during the second half of the 21st century. Referring to the beneficial use of 
technology that is applied to language learning activities in which both teachers and students 
participate (Zou et al., 2018), TELL involves the integration of information and communication 
technology (ICT) in teaching and improving learners’ language skills (Al-Kadi, 2018; Ghanizadeh 
et al., 2015; Mulyadi et al., 2021) and has been proven influential in developing speaking skills 
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(Golshan & Tafazoli, 2014).  Given that ICTs, especially digital platforms, have become an 
indispensable part of our daily lives, educators and students now have free access to a wealth 
of online resources to enhance speaking instruction and learning.

The use of online social media platforms has led to the rise of online trends such as vlogging 
(Indrastana & Rinda, 2021). Due to the rising trend and increasing needs for TELL through both 
computer-assisted language learning (CALL) and mobile-assisted language learning (MALL) to 
hone learners’ English-speaking skills, application trends such as YouTube vlogging have been 
established for teachers to help their students improve their speaking performance (Combe 
& Codreanu, 2016; Indrastana & Rinda, 2021). Vlogging through YouTube has particularly 
become a popular method to improve speaking skills in recent years as it helps users broadcast 
their videos online to a wide audience while boosting their language expression and creativity 
(Nada, 2021; Snelson, 2015). It also helps learners to practice and produce their best 
performance in the target language through less social pressure from multiple parties present 
(Brilianti & Fithriyani, 2020; Maulidah, 2018).

Vlogging is a type of activity that involves uploading short and edited videos online (Lestari, 
2019). Typically lacking the use of scripts, it allows students to become more creative with 
their language expression compared to role-play (Sanad, 2021). The latter, often practiced in 
most language classrooms, gets students to remember their turns and converse through 
character roles and scenarios with multiple partners (Lestari & Sridatun, 2020; Rahayu, 2015). 
Despite the fact that roleplay engages students in both scripted and unscripted conversations, 
and has long been acknowledged as a valuable tool within Communicative Language Teaching 
(CLT) for fostering communication skills through memory retention, it often lacks the same 
level of creative and autonomous expression that vlogging affords students (Tamimi, 2014).

While role-play has been a prominent tool in CLT for teachers to improve students’ English-speaking 
skills, the potential efficacy of vlogging has yet to be examined since it might be an alternative 
tool to enhance students’ speaking efficiency and encourage autonomous learning and creative 
content expression. However, there has not been any solid evidence for the different impact 
of the two task methods on various aspects of the speaking performance of EFL learners and 
for the learners' preferences on their use. For this reason, the main goals of this research are 
to compare the effectiveness of multiple-party vlogging with the effectiveness of role-play and 
to explore teacher and student perceptions of vlogging as a tool to enhance their speaking 
skills in a second language such as English.

Research questions

The following questions are addressed in the study:

	 1. Can students perform orally better in two-party vlogging than in roleplay dialogues? 	
	      If so, in what aspects?

	 2. How do teachers and students perceive vlogging as a teaching and assessment tool?
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LITERATURE REVIEW

English speaking skills and communicative language teaching
     
Considered the most common skill for L2 learners to develop, speaking has been prioritized 
by the foreign language policy of many countries in Asia, including Thailand.  Compared to 
other skills, it is the most essential, yet challenging skill for learners to master despite being 
exposed to formal education for a long time; achieving proficiency in spoken language is 
a thorny area for many EFL learners (Leong & Ahmadi, 2017; Lestari, 2019). The problems 
these learners normally encounter in speaking are characterized by their lack of familiarity 
with topical knowledge, heightened inhibition, and limited motivation to engage in verbal 
communication. Westrup and Baker (2003), in particular, emphasized that the lack of sufficient 
topical knowledge and capability to discuss it contributes to learners' unwillingness to engage 
in verbal communication, resulting in their low participation in L2 spoken discourse.  

CLT has been one of the most prominent pedagogical approaches emphasizing L2 learners’ 
speaking competence (Mangaleswaran & Aziz, 2019). There are so many aspects that the 
learners can improve on when it comes to communicating orally and such complexity of 
speaking is what makes it among the target skills to be developed via CLT. When speaking, 
ones need to express thoughts and opinions appropriately in real time based on their 
understanding of an ongoing interactional context. Foregoing the traditional, rote learning of 
vocabulary and grammar, CLT thus emphasizes creating opportunities for learners to build on 
their topical knowledge, engage in authentic, meaningful interactional scenarios, and develop 
practical speaking abilities. This pedagogical approach promotes the use of authentic materials 
that expose learners to a variety of L2 speaking contexts and encourages them to communicate 
without fear of making mistakes, making the learning process more engaging and helping 
boost learners’ overall speaking confidence.

Heavily focusing on interaction to help boost communication and language learning, CLT 
promotes student-centered learning and tends to focus more on improving language use 
through interactive activities.  Mangaleswaran and Aziz (2019) maintain that students improve 
their speaking via CLT implementations because they engage in meaningful class activities with 
teacher facilitation and feedback. Moreover, it was found that the approach can help students 
improve their motivation to communicate in individual assignments and group activities using 
role-play and task-based instructions (Rahmatillah, 2019). This approach helps students improve 
their speaking skills by engaging in natural conversation such that they must produce their 
language in natural or near-natural speech settings. CLT can thus benefit learners’ language 
acquisition when they manipulate linguistic resources such as vocabulary, grammar, and 
prosody in the organization of their interaction (Putri et al., 2014).  It also helps teachers assess 
and keep track of students’ progress in their speaking performance, in turn developing their 
communicative competence. However, as suggested by Farooq (2015), a curriculum or syllabus 
with a greater variety of interactive activities can help make CLT even more effective. 
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Technology enhanced language learning and its benefits for the development of ESL/EFL 
speaking proficiency

Technology-enhanced language learning (TELL) is a type of learning environment that endorses 
the use of media technology to help guide language learners (Kranthi, 2017). In recent years, 
TELL has played a pivotal role in guiding language learners to enhance their language 
proficiency through the utilization of ICT (Al-Kadi, 2018; Ghanizadeh et al., 2015; Mulyadi 
et al., 2021). Because of ease and popularity, ICT has become a resource for educators to 
improve learners’ learning L2 effectively and creatively. Access to online technology has allowed 
both teachers and learners to easily view and provide comments on video performances 
(Miangah & Nezarat, 2012). Additionally, the implementation of a student-centered pedagogical 
approach has been more convenient with free access, allowing teachers to guide their learners 
through their language learning process and facilitate the management of their learning 
more efficiently (Palacios-Hidalgo, 2020). However, the absence of substantial fundamental 
frameworks and institutions that can establish the support and credibility of TELL in language 
education implies a need for increased pedagogical awareness and support. This gap must be 
addressed to effectively meet learners' language skill requirements and enhance their language 
learning processes (Ghanizadeh et al., 2015; Morchid, 2020).  Johnson et al. (2013), Yang 
(2013), and Zou et al. (2018) argued that technology in general has the potential to be applied 
for various educational pedagogical purposes, including language learning. The recent 
development in technologies and accessibility to both mobile and computer devices within 
education has made it possible for learners to access vast educational resources. Learners can 
exploit these devices to enhance their learning processes and convenience, while educators 
can use the content from these technologies, tailored to meet the specific needs of learners, 
to improve language learning. Multimedia elements, such as videos and simulations can make 
learning more interactive and engaging while online platforms help to facilitate collaboration 
and communication among students and educators (Derakhshan et al., 2015; Johnson et al., 
2013). Both teachers and language learners nowadays can easily apply TELL to their daily 
language lessons (Ghanizadeh et al., 2015; Yang, 2013).

Research indicates that TELL has a positive impact on learners’ speaking skills, especially in 
word and phrase usage in communication, creation, and contextual learning within verbal 
interaction. The impact encompasses aspects such as pronunciation, grammatical accuracy, 
and oral comprehension (Almarshadi et al., 2019; Ratnaningsih et al., 2019). It provides 
a suitable learning environment for L2 learning and is also entertaining enough for learners 
to maintain their interest in honing their English-speaking skills (Golshan & Tafazoli, 2014; 
Tonekaboni, 2019). Due to the enjoyable, interactive environment that TELL has created, 
students have reportedly experienced the creativity, smooth expression, and pace of their 
linguistic performance in English via technology (Huang et al., 2016; Soto & Zenteno, 2019).  

TELL also offers versatility and flexibility to language learners by allowing personalized learning 
experiences and providing diverse sources of authentic conversations and creative language 
use that are accessible from anywhere. With its interactive and adaptive elements, TELL gives 
them even more opportunities to practice interacting with clarity of content and sequential 
structure, enabling them to be creative and experiment with various strategies to improve 
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their communication skills at their own pace.  These features that TELL offers can empower 
learners to develop their speaking abilities in such a way that fits their individual needs and 
preferences.

Vlogging on TELL and its uses in teaching ESL/EFL speaking

Vlogging or video logging involves making and uploading videos online for the public. 
Popularized through websites such as YouTube, vlogs are generally videos made by users with 
commentaries, ideas, and stories projected to a wider audience via an online sharing platform 
(Snelson, 2015). YouTube has, in particular, given opportunities for users to edit and share 
their videos for viewers to watch, subscribe, comment, and utilize, helping them broadcast 
their content in various ways (Gao et al., 2010; Snelson, 2015). While potentially impacting 
students’ speaking skills, the main advantage of vlogging is its audiovisual capabilities helping 
users and viewers appeal to a wider audience (Lestari, 2019; Nada, 2021).

According to Jenkins (2009), vlogging creates an environment fostering a culture of participation 
encouraging creative expression, user interactive engagement, content sharing, online 
mentoring, distribution to a particular audience, and social connections within the community. 
The major appeal of vlogging on YouTube is it allows for users’ participation in discussions 
in an interactive environment, and it is this participatory culture that benefits teaching 
pedagogies. Sahayu (2019) and Saiful (2019) emphasize the interactive nature inherent in the 
participatory culture of vlogging. This interactivity allows teachers to observe their students’ 
speaking performances and engage with student users by offering feedback and advice, thereby 
helping them understand their students and facilitate their engagement in activities aimed at 
refining their language repertoire to enhance overall communication skills. Vlogs serve as rich 
and versatile tools for teachers in teaching speaking skills within authentic, real-life context, 
given the diverse range of topics they can encompass (Aldukhayel, 2021). Creativity in video 
making is what helps learners to freely express their ideas, thoughts, and stories to the audience, 
in turn boosting their discussion skills and self-confidence. Overall, YouTube vlogging is 
considered essential for teaching students to express topical discourse with the knowledge 
input they have received, which can help enhance their speaking competence (Indrastana & 
Rinda, 2021; Watkins & Wilkins, 2011).

Vlogging advantages via TELL in teaching and assessing ESL/EFL speaking

While vlogging incorporates both informational and interactional content treated as the main 
aspect of teaching (Brilianti & Fithriyani, 2020), role-play, on the other hand, places emphasis 
on imaginary character roles in various situations. The latter is considered the most common 
speaking activity in a CLT classroom since it allows common multiple-speech acts, such as 
complimenting, requesting, and refusing to be performed (Celce-Murcia & Snow, 2014). This 
interactive method allows teachers to assess and understand their students’ use of linguistic 
choices and especially how they converse in particular speech settings. Essential social 
information can also be made available via role-play so that students know what phrases they 
might use that are appropriately relevant to their respective partners’ turns. The students can 
especially reap its benefits if the character roles they play are understandable and relevant to 
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their daily lives (Rahmatillah, 2019). Overall, speech acts are often the main appeal of role-play 
since they offer a variety of roles and conversational expressions for students to depict and 
use in their interactions with others (Azeez & Al Bajalani, 2018). 

The use of TELL can enhance the effectiveness of role-play in developing learners' speaking 
skills as it can create and capture social, situational environments for students to observe and 
conveniently engage them in performing social actions to accomplish a plethora of social goals 
in conversation (Zhou & Wei, 2018).  Role-play available both online and offline presents 
important dialogue features that can be used as examples to get learners to recognize various 
accents and grammatical choices (Czerska-Andrzejewska, 2016). The social interactional side 
of role-play allows them to express themselves to others through conversation acts that are 
casual and personal, helping them get accustomed to real-life social activities through 
meaningful observation and practice. The intensive exposure to the speech acts sequentially 
embedded in dialogues co-constructed by different characters as in dramas both on- and offline 
can especially enrich learners’ experience with social etiquette. Role-play can additionally be an 
ideal instructional tool for teachers to observe their students’ learning as they can easily judge 
the students’ interactional, communicative knowledge and assess their recorded performances 
to help them better develop their communicative competence (Zain & Bowles, 2021). 
        	
On the other hand, vlogging with the support of TELL can also be a useful teaching and assessment 
tool since it also allows students to record their performance and detect their flaws with 
teachers’ feedback. Vlogging allows students to produce their topical content through digital 
means and encourages them to build confidence to express their topical and interactive content 
without restraints (Wulandari, 2019). Vlogging can also be made interactive and the interactivity 
between partners in vlogging can help students become both communicative and technical 
in their speaking (Nada, 2021). In other words, vlogging helps learners become competent in 
discussing and interacting with each other while dealing with a variety of topical content which 
can bring a dynamic or progressive improvement in their oral skills. 

Vlogging via TELL gives students opportunities to recreate vlogs with little concern over errors. 
The vlogs created also help teachers assess the strengths and flaws of their students’ speaking 
in a facilitating and entertaining manner (Anil, 2016); owing to their diverse communicative 
content, students can become more expressive with guidance from teachers’ feedback. 
Students’ conversational skills can develop depending on how much effort they put into 
contributing to the interactive participation in creating meaningful topical discussions in 
vlogging. As they interact regularly with various people on topics of their interest, accumulated 
experience with freedom of expression in topical discussion will help increase the depth of 
their talk and hone their overall speaking performances.

Overall, role-playing and vlogging both offer unique aspects that set them apart and have 
positive effects on L2 learners’ speaking development.  However, the distinct qualities of each 
task type that have an impact on different aspects of the learners’ speaking abilities have not 
yet been adequately researched. Given no conclusive evidence in any previous studies 
comparing learners’ English-speaking performance elicited via the implementation of role-play 
and vlogging tasks, it is, therefore, worthwhile for this study to determine to what extent 
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vlogging can serve as an alternative tool to role-play to develop different facets of learners’ 
speaking skills.

METHODS

Research design

This study is a one-group quasi-experiment conducted during the semester with two sections 
of Thai undergraduate students taking an English conversation course. For ethical reasons, the 
same treatment was given to all students from the two sections investigated. With such a 
quasi-experimental design, the study attempts to address (1) whether students perform better 
in two-party vlogging than in role-play dialogues in terms of informational and interactional 
content, and (2) what teacher and student perceptions are on vlogging as teaching and 
assessment tools. The research was undertaken during classes taught by the same teacher 
through a comparison of the student’s pre- and post-treatment speaking performances. 
The students were engaged in role-play speaking practice during the first 5-unit lessons, 
whereas, during the last 5-unit lessons of the semester, they were involved with vlogging-related 
activities. These students had prior English-speaking experience and passed English standardized 
proficiency tests with adequate results. Mixed methods were used to gather data, including 
pre-, mid-, and post-treatment speaking tests (i.e., oral interviews with the researcher), 
comparative analyses of weekly role-play and vlogging performances, and teacher and student 
questionnaire surveys. 

Participants and recruitment

Purposively sampled, the participants included one university teacher who taught two different 
classes of the same course and the students in those classes. The teacher had a Master’s 
degree in Teaching English as an International Language and several years of English teaching 
experience. Seventy-six student participants were divided into 35 groups to do practice role-play 
and vlogging activities assigned to them according to the lesson plans (See a sample in 
Appendix A). Engaged with the lesson activities with role-play in the first half of the semester 
(June-August) and vlogging (August-October) in the second half, students were taught with 
the same learning goals explicated in the course syllabus towards the improvement of their 
overall speaking skills. The participants agreed to take part in the research with written informed 
consent and the data obtained from them were kept confidential by the researcher. The 
research had been approved by the Center for Social and Behavioral Sciences Institutional Review 
Board at Prince of Songkla University with a document ID of 2022-St-Libarts-042 (Internal).

Researcher-participant relationship

The researcher served as an observer and facilitator of the development of the students’ 
speaking skills with the teacher’s guidance through ten lesson units. Enabled to improve their 
speaking while participating in the research, the student participants were engaged in role-play 
and vlogging activities and assignments through presentations of PowerPoint slides provided by 
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the teacher during the first and the second half of the first semester (June-October) respectively. 
When treated with vlog lessons, they were also given a learning opportunity to achieve the 
same course goals as prescribed by the original course syllabus and to reflect on the improvement 
of different aspects of their speaking skills. The teacher was seen as a voluntary research 
participant who would manage course-unit teaching with the content-related spoken materials 
the researcher had given.

Data collection

Pre-teaching

Each student’s speaking performance was assessed through three sets of interviews: a pre- 
role-play interview (before the role-play unit lessons), a midterm oral interview (after units 
1-5 of role-play lessons), and a post-vlogging (after units 6-10 of vlogging lessons) oral interview 
with the researcher (See Appendix B for interview questions.). The pre-interview was mainly 
used to assess students’ current English-speaking skills before the start of the course.

While-teaching
        	
Treated as one group with shared learning goals, the students in both sections were taught 
with the same lesson plans covering the same topics as appeared in the course syllabus.  The 
first five units of the role-play lessons included “Greeting and introducing yourself” (Unit 1), 
“Introducing others and making small talk” (Unit 2), “Making an Invitation” (Unit 3), “Making 
an offer and a request in a service encounter” (Unit 4), and “Making a request to friends” (Unit 
5). Once taught with a role-play practice activity, a weekly final role-play paired assignment 
was assigned and the students were given feedback and assessed by the researcher and the 
instructor with the same rubric. 

While performing their character roles in five role-play conversation assignments in the first 
half of the semester, in the second half after the mid-term, they were taught to do vlogging 
and create unscripted, non-character vlogs for their graded weekly assignments. Vlogging 
lessons were organized through warm-up activities, lesson features, video clip activities and 
discussion, content activities, and then the assignment instructions were given at the end. The 
units covered after the mid-term consisted of “Making a suggestion” (Unit 6), “Giving and 
returning a compliment lead-in activity” (Unit 7), “Giving and asking for opinions” (Unit 8), 
“Making a complaint” (Unit 9), and “Delivering bad news” (Unit 10) via vlogging. The student 
participants did pair-work activities assigned to them by the main teacher with the vlogging-only 
lesson plans and assignment instructions being provided by the researcher, and the teacher 
would also grade all the unit assignments. 

Throughout the semester, paired students were engaged in practice activities and weekly 
assignments based on the syllabus goals. The students’ speaking performances in vlogging 
and role-play assignments obtained from each unit were assessed and given feedback by both 
the teacher and the researcher. The researcher additionally observed their consecutive unit 
role-play and vlogging performances to compare the progressive improvement of these 
two methods of developing their speaking skills. 
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Each week’s recorded role-play performance was assessed by the teacher based on the rubric 
adapted from Dema & Sinwongsuwat (2021), Shimray et al. (2021), and Youn (2020). The rubric 
items consisted of language (individual scoring in clarity), delivery of responding turns 
(individual scoring in interaction), and organization of the topic content (pair scoring in 
content). Each unit’s roleplay assignment was worth eight points and the total role-play score 
of units 1-5 was 40 points. Vlogging-unit assignments were also assessed based on clarity, 
content, and interaction; each assignment was worth 15 points. The total vlogging assignment 
score from units 6-10 was 75 points.  The validity of this rubric was based on the classroom 
role-play rubric adopted by Dema & Sinwongsuwat (2021), and Youn (2020) as well.  Overall, 
the total scores from the role-play performances were compared in percentage with those 
from the vlogging paired assignments to determine whether or not the students performed 
better through either sort of speaking practice.

Post-teaching

To address the second research question as to how teachers and students perceive vlogging 
as teaching and assessment tools, questionnaires filled with Likert scale questions were used 
along with narrative, open-ended questions provided with blank spaces where the participants 
were instructed to fill and write their responses (See Appendix C). There were two questionnaires 
designed, one was for the role-play 1–5-unit classes and the other for vlogging 6–10-unit 
classes. Available through Google survey, the questionnaire consisted of 18 Likert scale 
questions and 5 semi-structured questions to tap into both the students’ and teacher’s 
perceptions of the use of vlogging compared to role-play in teaching speaking. The role-play 
and vlogging questionnaires were launched after the lessons. The former occurred after the 
1-5 role-play lesson units (mid-term) and the latter was administered after the 6-10 vlogging 
lesson units (post-term).

Data analysis

Pre-teaching

The paired sample t-test comparison was applied to the scores from the three sets of interviews 
with all 76 students, each of which was worth five points. All the students’ scores on each of 
the three interview tests were calculated for the mean value. A comparison was then done 
between each set; the total pre-teaching interview score from all the individual students was 
compared with their mid-interview score (post role-play speaking test) and then with the final 
interview (post-vlogging speaking test).  Additionally, three students’ oral interviews were 
purposively sampled from each set and transcribed for subsequent close analysis to determine 
the difference in the students’ speaking improvement between the interview tests. 

While-teaching

Once all the class unit activities were completed, a paired sample t-test was conducted to 
determine the difference between the averaged performance scores obtained from the role-play 
and the vlogging assignments. The conversations obtained from both assignments were also 
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purposively sampled for close analysis to verify the students’ performance difference between 
the two tasks.

Post-teaching

The data obtained were the teacher and student participants’ responses to questionnaire 
items and to open-ended questions concerning their perception of the use of vlogs and role-play 
in speaking practice. The Likert scale answers of the students were analyzed using descriptive 
statistics, including mean and standard deviation. The intergroup comparison between the 
mean scores of role-play and vlogging was done via an independent paired sample t-test. 
The five-point mean scores from the 18 Likert Scale questions were arranged on an interval 
scale and interpreted as follows:

Table 1
Likert-Scale Interpretation Interval

Additionally, the participants' short answers to the open-ended questions concerning role-play 
and vlogging in the survey were analyzed through content analysis. The answers to each role-play 
and vlogging-related question were compared and common keywords and phrases were 
extracted from them for thematic data coding. Any information irrelevant to the questions 
asked was removed during the coding. Statements were then formulated based on different 
themes to summarize the participants’ experience or perception of using roleplay and vlogs 
in their English-speaking practice.

RESULTS AND DISCUSSION

The important findings of this study were the students’ overall improvement in speaking skills 
in the post-vlogging interview and their positive perception of the vlogging tasks despite 
challenges faced during the unit assignments.  Table 2 below depicts the total 5-point score 
comparison of the three sets of oral interview tests, pre-(roleplay) teaching, mid-term, and 
post-vlogging/final interviews.  According to the comparison between the pre-roleplay 
teaching and midterm interviews, (A)-(B), the scores showed no significant difference. However, 
the score results were significantly different when the post-role-play/mid-term and the 
post-vlogging interview scores were compared (B)-(C); the degree of improvement was 
greater in the post-midterm after the students were engaged in the vlogging tasks, as shown 
in (D)-(E).
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Table 2
Comparison of interview scores and differences in performance improvement

Remark: * significant at 0.05 level, ** significant at 0.01 level, ns non-significant

The main purpose of the vlogging task was to improve the students’ engagement and creativity 
with their expression and content. Via vlogging assignments, they were regularly given 
feedback on their speaking clarity or comprehension, engaging interaction with relevant turns, 
and content. Initially, the students seemed to struggle with expressing their content ideas and 
preparation despite their effective and interactive performance with their partners. However, 
through preparation and practice, they became more content with opportunities provided by 
the task, which encouraged them to use their flaws as opportunities for improvement and gave 
them more leeway to be more expressive and creative with their ideas on the topics (Anil, 2016; 
Nada, 2021). Such a significant post-vlogging improvement could be due to their familiarity 
and accumulated experience with the previous classes and exposure to content-related lesson 
activities. Brilianti and Fithriyani (2020) argued that vlogging lets students improve their 
speaking performance without the need to bend to social or normative rules when it simply 
involves a conversational discussion between two partners on their opinions.

Regarding the first research question as to whether students orally performed better in 
two-party vlogging than in role-play dialogues, the findings reveal that, as demonstrated in 
the vlog excerpt provided below, students performed more proficiently in vlogging assignments 
in terms of content expression than they did in role-play scenarios. The close analysis of samples 
of students’ vlogging and role-play excerpts showcased a significant difference that could 
depict the benefit of vlogging in terms of the construction of responsive and expressive turns 
regarding the topical content. A greater amount of depth through turns at talk was noticeable 
in the student’s expression, contributing to better interactivity with questions and confidence 
in self-expression. Consequently, as previously discussed, the final post-vlogging interview 
performance revealed a heightened level of expression and confidence among students, leading 
to the incorporation of more substantial content into their topical responses.
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Vlog Conversation Excerpt



rEFLections
Vol 31, No 2, May - August 2024

365

Shown in the above excerpt, taken from a three-minute recorded unit-vlog assignment, the 
students’ social engagement and detailed responses are noticeable in their expression of the 
content about improving English. The students had to put effort into producing appropriate 
responses regarding how to improve their English-speaking skills. Due to continued familiarity 
with each other from their past activities, the student pair noticeably became more interactive 
and friendlier with each other as they exchanged supportive and encouraging responses.

From the excerpt, A.S. was also able to give multiple pieces of advice on how to improve 
English. The students each took responsive turns discussing their opinions on the topic, helping 
boost their interactivity and comprehension. They were attentive to each other’s opinions and 
gave positive and encouraging advice to each other, thus showing a clear understanding of 
the content and the purpose of each other's turns. They concluded the talk with a mutual 
agreement to improve their English together.

The following is a more detailed analysis of the talk. In line 1 of the recorded vlog, it was A.S. 
who started by introducing the main topic to the audience, namely to come up with different 
ways of improving English, and to engage partner A.H. in raising one way. In Line 3, A.H. 
responded with a more personal preference (“For me, I like watching movies so I watch movies  
without subtitles.”). Responding with an assessment token accepting the idea (“Cool,” 
lines 4-5), A.H. shared her struggles to find time to improve her English. This in turn led to an 
opening discussion sequence where suggestions were exchanged for improving English from 
lines 6 through 42.

As seen in lines 7-37 from the vlogging excerpt, the students exchanged ideas about finding 
one’s interest and a preferred way to improve English during the extended sequence initiated 
by A.H.’s suggestion in line 6, leading to A.S.’s suggestions of listening to a podcast (lines 7-8) 
and using apps (line 10). In line 9, A.H. shared the obstacle in finding someone to speak English 
with, opening for more suggestions (seen in line 10 with apps) and the positive assessment 
with a surprise (“Wow,” line 12) and approval of the suggestion (line 12).  The approval of the 
encouragement and suggestion led to further discussion on more ways of improving English 
in lines 15-18 and 20-23 with the key utterance “pay attention to your surroundings”. This was 
further endorsed with the agreement marker, “Yeah” (line 15), and an assessment token, 
“Wow” (lines 20-21) with few grammatical flaws and informalities “Not either and find later,” 
line 19; “You know I always overlook it from now,” line 22). Apparently, despite language 
inaccuracy, the students showed their eagerness to provide relevant and more elaborate 
responses to their interlocutor turns; therefore, with practice, their confidence in taking risks 
to speak more can increase along with their autonomy in learning to express themselves. 
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In line 24, speaker 1, A.S., even proffered a shift from the main discussion on English-improving 
suggestions to the new issue of the biggest barrier to developing one’s English skills, before 
ending with further advice and encouragement, “The way to do it is to try speaking English 
with danger, you should continue to do that. It will get better one day,” (lines 27-28).  A.H. 
responded to the turn in lines 29-30 with a further promise to do better with confidence in 
speaking English, starting it with the “Okay” token and accepting the idea. It is then from the 
turn in lines 31-37, A.S. made further suggestions with added encouragement, leading A.H. to 
share her activity of “learning 10 words per day,” in line 38, responded to by A.S. with a 
compliment and a suggestion for potential collaboration as seen in line 39, “So hardworking 
there and shall we learn it together?”  The turn in lines 39-41 subsequently ended with a 
mutual and possible collaboration, “Maybe you can share with me so that I can check on your 
progress and listen to each other pronunciation”, leading to the final agreement of working 
together in line 42, “That's so nice. I agree with you. Let's do it together” in line 42. 

Accordingly, with the content related to the in-depth discussion requirement assigned, the 
students were able to produce a well-organized conversation with sequentially relevant turns 
within a short period, thus showing depth in knowing how to interact and appropriately 
respond to comments and advice. The flexibility of vlogging allowed them to use whatever 
lines or expressions they could come up with to engage themselves with the content produced 
(Saiful, 2019). Furthermore, vlogging enabled them to communicate with each other on an 
interactive level and to assess and interpret the content they were presented with to produce 
an engaging topical discussion (van den Berg & de Villiers, 2021).   The vlogging lesson practice 
in turn helped raise their speaking motivation and boost their confidence in taking risks to 
engage in substantial discourse. The entire conversation ends on a positive note with the 
students’ optimism and desire for collaborative learning to speak English, which should be 
promoted in any language curriculum.

Nevertheless, it should also be noted that during role-plays in the first half of the semester, 
the students were also exposed to contents of the first five-unit lessons, resulting in their 
accumulative experience in developing content-related responses that likely boosted their 
performance in subsequent vlogging assignments with their partner. Such frequent exposure 
also helped boost their ability to speak in a topical discourse and produce responses related 
to it. Therefore, the bigger score difference in the second half of the semester may be due to 
the students’ regular exposure to vlogging practice and assignments conducive to expressing 
content knowledge of a topic and previous, repeated exposure to speaking activities such 
as role-play assignments, and interviews. All of these seemed to help make them more 
accustomed to talk-in-interaction and boost their confidence and autonomy in speaking English. 

Students’ opinions on vlogging

Based on the emerging themes from the content analysis of responses to the open-ended 
survey question concerning the aspects in which students experienced improvement through 
vlogging lessons, it was evident that students aimed to enhance their English proficiency 
by emulating the conversational style of native speakers. The participants struggled to find 
interesting words to narrate the content of the vlogging conversation, as it necessitated 
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a certain scope of knowledge related to the assigned topic and a comprehensive understanding 
for effective vlog creation.  Among the activities found challenging in creating vlogs were the 
structural organization of ideas, editing the script, appropriate use of spoken English, confidence 
in communicating in public, and creating interesting video content. They needed to put 
considerable effort into delivering participatory content in English and recording videos in 
public spaces. Some students even stated that despite the appeal, they would not use vlogs 
since they required a lot of effort to produce and because they were a novel and unfamiliar 
concept to them. 

Nevertheless, seventy percent of the student participants treated vlogging as an invaluable 
opportunity to become knowledgeable of the content and to improve their confidence in 
expressing themselves and interacting with others in public.  The overall perception implied 
that the versatility of the uses of vlogging may have opened their minds about challenging 
themselves to try something new and continued exposure to the content-driven aspect may 
have helped them boost their interactional confidence. They considered vlogging beneficial, 
especially in improving their creativity and all skills related to speaking English. Via vlogs, they 
knew how to maintain a smooth flow of conversations, apply the vocabulary in certain situations, 
make interesting content, and share experiences or stories with others. In line with Chen and 
Hashim (2022), once vlogs have been implemented in teaching speaking for a longer duration, 
it could help students boost their confidence and speaking competence. Repeated exposure 
and tolerance to vlogging lessons and their activities helped them gain confidence and create 
content-worthy conversations. 

Compared with the conversation in the past role-play assignment shown in the role-play 
conversation excerpt below, the vlog contains more meaningful, content-oriented turns with 
constructive responses. In role-play, with which the students were more familiar, although 
they performed better in the overall interaction, their turns were only perceivably sufficient 
for accomplishing the target action.

Role-play conversation excerpt
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In the role-play conversation, shown above, the students engaged in exchanging shorter turns 
and despite a possibility for further discussion of personal information prompted by the turns 
such as those in lines 10-11, they abandoned it for socializing with their partner on a personal 
level with such social actions they were more familiar with as greeting and making an invitation. 
Based on the students' short answers from the survey, role-play helped them understand 
social greeting situations and served as a social scaffolding tool to help them understand and 
know how to produce appropriate social responses. Through regular interaction practice with 
others in an appropriate and friendly manner using relevant phrases to perform these actions 
in role-play, they developed greater comprehension in social interaction, in turn helping boost 
their speaking skill and etiquette in multi-party talk. The daily conversational practices they 
are familiar with in real life apparently helped improve their overall ease and sociability. 

Responses from as many as 48 students to the first survey question about their opinion on 
role-play revealed their positive perception of its use. Most agreed that it is very “good” in 
that it helped them to practice their speech, communicate with others, boost their confidence, 
and adapt to certain situations in real life. Their positive perception was encapsulated in the 
notion that "A role-play is a constructed scenario involving the development of a genuine 
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narrative and the practice of authentic conversations to convey the story." Participants 
expressed sentiments such as "I find role-play very advantageous. It has empowered me to 
speak confidently, become assertive, and acquire conversational skills applicable in everyday 
interactions," and "Role-play enables me to generate diverse conversations on new topics and 
infuse interest into them when collaborating with partners." This facilitated their ability to 
simulate real-life situations by understanding the social depth within the environment in which 
speakers are immersed.

Closer analysis of the one-minute role-play shown above reveals that the two students were 
engaged in a casual talk where they exchanged their personal information and invited their 
partner to a birthday party. The paired students were able to go through the opening sequence 
with greetings and making small talk before rushing to create an invitation, accepting it, and 
finally closing the entire sequence. It is interesting to note that a rush-through to the main 
social activity, observed in A.S.’s turn in lines 8-9, where the how-re-you sequence is carried 
out entirely by one speaker, was never found in the students’ vlogging performance as a vlog 
is more content-driven, requiring students to tackle various aspects of the content discussed 
one at a time. With more of a discussion outline, vlogs produce a more topical or topic-oriented 
discourse. While struggling with delivering content knowledge of particular topics when vlogging, 
the students were more comfortable undertaking everyday social actions such as greeting and 
making invitations in role-play. 

Despite being short of content in terms of elaborate topic-related responses or discussion 
compared to vlogging, role-play allowed the students to engage in everyday social interaction 
with relevant turns in the target language within particular social situations. Via role-play, 
the students were allowed to carry out a conversation indexing and maintaining a friendly 
relationship and accomplish the main social interactional goal of offering an invitation to their 
partner with ease. Their familiarity with each other and with the target social activity helped 
with their speaking clarity, comprehension, and turn exchange, thus boosting their speaking 
performance overall. This can be verified by the results in Table 3 below, depicting the scoring 
comparison between the performances elicited through the vlogging and the role-play assignments 
which showed significantly higher mean scoring on role-play compared to vlogging.

Table 3
Performance difference between vlog and role-play assignments

Regarding the research participants’ perceptions of vlogging and roleplaying as teaching and 
assessment tools, Table 4 shows a comparison of the results obtained from the perception 
questionnaires with 18-Likert scale questions concerning the two tasks.
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Table 4
Students’ perception of role-play and vlogging

The overall comparisons between the students' opinions on their experiences with vlogging 
and role-playing revealed no statistically significant differences, indicating a balanced perception 
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of the two task types. In general, based on the Likert-scale interpretation interval, the students 
strongly agreed that both roleplaying and vlogging were equally helpful with the mean values 
of 4.35 and 4.37 respectively. Nevertheless, as seen from Table 4, their responses to the 
questionnaire items 14-17 suggested that compared to role-play, vlogging was regarded as 
slightly more effective in helping them gain content knowledge, improve speech acts, gather 
deep understanding and experience of the objectives, and activities, and hone overall 
communication skills. This can be further supported by their responses to the open-ended 
question about vlogging, thematically analyzed as to whether they would continue or wanted 
to use vlogs for their English-speaking practice or English skill improvement and why. It was 
found that the majority held vlogs in high regard, suggesting that vlogging helped them improve 
their English-speaking skills and gain experience in expressing and making themselves understood. 
They were also able to see the myriad potential of vlog uses when it came to improving and 
pursuing new challenges in other areas of speaking skills. The entertaining and challenging 
aspects of vlogging appeared to also have inspired them to experiment with vlogging on new 
content. This is in line with Brilianti and Fithriyani’s (2020) assertion that it is essential to 
gather further information to adequately communicate speaking content. The pedagogy 
targeting speaking skills should therefore be flexible and diverse for students and teachers 
such that it allows for L2 skill improvement with different practices since there would be no 
single task to help them master all elements of particular L2 skills. 

In addition, the results from question 13 (highlighted), eliciting learners’ perceptions on the 
improvement in conversation comprehension, showed a high degree of significance at 
0.05 level when the two tasks were compared, suggesting greater conversation comprehension 
levels in vlogging than in role-play. This affirmed a more positive inclination towards learning 
conversation content via vlogging. When asked what they had learned the most from vlogging, 
they reportedly learned various aspects of the English language through vlogging, such as 
vocabulary, grammar, pronunciation, content expression, and conversational experience. While 
vlogging, they improved their confidence and found ways to produce conversations with 
interesting content. 

According to questions 5 and 10-12, there was a positive inclination towards comprehending 
their partner, vlogging technology being used as a beneficial tool, vocabulary skills being 
improved, and confidence in boosting their beliefs, opinions, and experiences in a topical 
discourse. Their responses to open-ended questions also confirmed that via vlogging they 
learned new vocabulary and gained real-life conversational experience in interacting with each 
other in English. They were able to create conversation based on unit content materials and 
use conversational patterns to interact with each other better. Overall, vlogging was effective 
as a practicing tool when it came to content expression and interactions, in line with Sanad 
(2021)’s endorsement of using vlogs to promote learners’ self-expression. The learners can 
gain accumulative experience as they continue to converse through vlogging. 

In fact, there was no difference in the overall perception of the students and the teacher 
regarding role-playing and vlogging as teaching and assessing tools. The students’ perception 
of  the benefits of vlogging, elicited by questions 5, 10-12, as well as the open-ended question, 
was consistent with that of their teacher, who saw vlogging favorably as an effective method 
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for using social media to practice the language.  However, despite the potential positive usage, 
there were challenges in vlogging-content creation which the teacher thought was difficult for 
students to produce since it required added depth of topical knowledge in responses to the 
conversation partner. Although emphasizing its capacity to boost students' confidence, vocabulary 
knowledge, pronunciation, and expressiveness with the content (aligned with questions 
14-17), the teacher still thought that vlogging in general revealed students' struggle with 
making meaningful responses with good grammar. Nevertheless, given its being an enjoyable, 
engaging, and useful teaching tool, it was agreed that vlogging can be used to teach and help 
students improve their speaking skills. 

Despite the previously discussed pros of vlogging, based on questions 1, 2, 3, 4, and 18, 
role-play also gave students certain advantages due to its ease of practice, benefits for 
improving content and vocabulary, versatility in doing random topics, capacity to boost their 
confidence and expressiveness when it came to interacting with their partner, and their 
ability to follow the instructions. These were supported by students’ responses to the open-ended 
question as to whether they would continue using role-play for their English-speaking practice 
or English skill improvement and why. It was found that more than 50 percent of the responses 
were positive as they viewed role-play as an efficient and easy way of using English as an 
international language, improving communication skills for daily life, engaging in fun learning 
activities, practicing speaking with native speakers, and developing creativity. Seen via students’ 
responses to questions 7-9, role-play, conducted online, appeared to have an edge over 
vlogging when it came to its helpfulness in speech delivery, anxiety, and shyness deduction, 
and fostering a positive and engaging environment. 

Furthermore, from the teacher’s perspective, role-play remains an enjoyable and effective 
tool for learners to improve their speaking skills.  The teacher participant also did not deny 
the usefulness of role-play for L2 learning of vocabulary and expressions despite having doubts 
about its benefits as students could just memorize scripts but fail to converse naturally.

Vlogging as an alternative

Overall, both vlogging and role-play contributed positively to the development of students’ 
speaking skills to varying degrees. Based on the research results, it can be maintained that 
despite not necessarily being superior to role-play, vlogging can still be treated as another 
effective alternative, especially for students seeking to improve their content expression. 
Additionally, when asked whether they would use vlogs for other purposes aside from English 
speaking practice, most reported that they would vlog for more personal and entertaining 
purposes such as practicing English speaking skills in daily life, recording videos for others, or 
keeping and cherishing memories. They agreed that vlogs allowed them to develop a creative 
and alternative way of expressing themselves to others and helped them to become more 
open as they spoke and interacted. This affirmed the potential of vlogging as a creative 
and innovative tool to help learners express their content knowledge interestingly while 
simultaneously improving their speaking competence. However, given its more content-oriented 
and discussion-like nature, when engaged in interactional activities such as multiparty vlogging, 
the students should be encouraged to do content-related research and talk about the subject 
of their interest.
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CONCLUSION

Both role-play and vlogging offered diverse experiences and learning improvement among 
students to varying degrees. Role-play helped students boost their conversational familiarity when 
it came to interacting with others while vlogging improved their motivation to produce meaningful 
content. In role-play, the character roles helped learners be accustomed to the conversations 
and express the social expressions like in real life (Rahmatillah, 2019). The lines of the character 
roles are reflected in the casual conversational phrases said by people in real life, making it 
easier for students to interact in multiple social scenarios (Lestari & Sridatun, 2020). Zain and 
Bowles (2021) also elaborated on how role-play is considered a perfect tool for remembering 
conversations through observation of the online speaking performance and applying them to 
their assigned roles and character lines. Vlogging, on the other hand, helped encourage students 
to be more expressive on the topical discussion side in a communicative and informative 
manner, thus improving their overall speaking skills (Indrastana & Rinda, 2021; Maulidah, 2018). 
Also, the versatility in discussing the topics and expressing themselves freely and creatively 
helped boost their interactive side in making the content more appealing with multiple parties 
being involved (Aldukhayel, 2021; Wulandari, 2019). The in-depth turns seen in the vlogging 
excerpt sample above are a testament to how the content-driven discussion encouraged their 
confidence in interacting with the topics as the students continued with their turns in vlogging.  

The aftermath of vlogging showed improvement in their English-speaking skills due to the 
amount of video content the students created and edited. Generally, vlogging helped students 
to boost their English-speaking skills in various basic aspects of the overall communication and 
despite the challenges and extra effort required, vlogging could still be considered a potential 
and valuable tool to be utilized in language education. Although vlogging provides learning 
experiences for students to utilize their creativity when creating content, further studies might 
examine how vlogging can help improve other speaking skills such as pronunciation and clear 
accent. They should also consider the impact that vlogging might have on the development 
of presentation and public speaking skills.

LIMITATIONS AND FUTURE RESEARCH

Future studies should also address the following limitations. For instance, instead of a one-group 
pre- and post-test design, a two-group quasi-experimental study can be conducted to obtain 
more clear-cut results in a circumstance in which a fair treatment of research participants is 
not an issue. Furthermore, for a better comparison, students should be allowed the same 
amount of time to prepare for and deliver the two tasks with the same set of required actions 
and they may need more time to better fulfill assignment requirements. The class schedule 
should be better organized to fit student participants’ task-engagement needs. To detect the 
clear impact of each task type on student improvement, students may need substantial exposure 
over a longer period; role-play and vlogging can both be applied to all ten lesson units during 
the whole year. This is to see the overall and detailed comparison between the two methods 
on the improvement of each aspect of students’ speaking skills. Students with different 
proficiency levels can also be researched to detect different impacts of the tasks on their 
performance and their unique experiences with both tasks.
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Appendix A

Sample Lesson Plan

Unit 6 Vlogging Lesson Plan  

Objectives: Making suggestion to a partner or friend using the following vocabulary and 	
	        expression, and grammar criteria.

Warm-up Activity - Introduction to Suggestion

    ● Brainstorm the amount of suggestion phrases you can think of in any situation. Do this 	
        with your partner.
    ● List as many as you can in one of the situations such as
	 o 1. Asking for a suggestion (e.g., What shall we do now?)
	 o 2. Making a suggestion (e.g., Shall we go there?; What about …?; How about  …?)
	 o 3. Accepting a suggestion: (e.g., Why not?; That’s a great idea.;)
	 o 4. Rejecting a suggestion: (e.g., No, thanks. I’m not very keen on running.;)
	 o 5. Additional vocabulary and expressions: be keen on something; feel like …,; 	
	         exactly; cool; I have to admit.; Actually three of the conversation bubbles 
	         between two speakers.
    ● I will set a 10-minute timer. 
    ● After 10 minutes, present your list of phrases for either one of the highlighted situations 
        above. 
    ● Objective: The warm-up activity is to build up the brainstorming of the suggestion phrases 
        with their partner.

Activity 1 - What are Vlogs?

    ● Introduce the term, “vlog” to the students and what and how they are used through 	
       PowerPoint slides. Vlogs are videos that are uploaded and can be used as content of 	
       different ideas like shopping, school, hobbies, learning, and so forth.
	 o https://www.youtube.com/watch?v=3gNeGFrhoro
	 o https://www.youtube.com/watch?v=aUIXtRexdUU
	 o https://www.youtube.com/watch?v=SKEuzS32_ko
	 o https://www.youtube.com/watch?v=3kXZgAwLWLo
	 o https://www.youtube.com/watch?v=VtF2AgFSLAw
    ● Introduce them with examples of vlogging.
	 o YouTube vlogs of School/College
		  ▪ https://www.youtube.com/watch?v=rHF4loTvwOU&list=WL&index=3
		  ▪ https://www.youtube.com/watch?v=6sHNxMIBCwo&list=WL&index=1
    ● Objective: The activity is to introduce video vlogging through YouTube means.
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Activity 2 - Lesson Features

    ● 06 - Making a suggestion 
    ● Vocabulary and Expression Criteria
	 o 1. Asking for a suggestion 
		  ▪ (e.g., What shall we do now?)
	 o 2. Making a suggestion 
		  ▪ (e.g., Shall we go there?; What about …?; How about  …?)
	 o 3. Accepting a suggestion
		  ▪ (e.g., Why not?; That’s a great idea.;)
	 o 4. Rejecting a suggestion
		  ▪ (e.g., No, thanks. I’m not very keen on running.;)
	 o 5. Additional vocabulary and expressions
		  ▪ (e.g., be keen on something; feel like …,; exactly; cool; I have to admit.; Actually)
    ● Grammar Criteria
	 o 1. Negative Yes/No questions & Negative Wh-questions
		  ▪ Q: What do we do now? Shall we go to the class?
		  ▪ A: No, we shouldn’t. 
	 o 2. Negative statements
		  ▪ I don’t think we should go to the cafeteria.
	 o 3. Use of that clauses as a complement (e.g., I think (that) I might have an early night.) 
		  ▪ I think that I might have to go to school or university in the afternoon.

    ● Objective: The activity is to have students be introduced with the basic conversation 	
        features of the objective of the overall lesson which is the suggestion.

Activity 3 - Content activity (Suggestion)

    ● In this activity, suggest how to deal with or avoid COVID 19 with you and your friend in a    
        short speech.  Please make this discussion meaningful and interactive.
	 o Examples can be “What shall we do in the pandemic?”, “I think we should do ….”, 	
	    “No I don’t think that will”, “Hey I think that is cool”.
	 o Please use the lesson features we learned from above.
	 o 20-30 min of preparation with a partner. Film a short clip of your discussion and send 	
	     it through Line.
    ● Please present your suggested answers to class.
    ● Objective: This is for students to engage in the content of their conversation using the 
         lesson features they have learned.

Assessment or Evaluation - Vlog Project 

    ● Make a 4-5 minute video about you and your assigned partner on suggestion. After filming 
       the vlog, please upload this to either your newly created vlog YouTube account with the 	
       name of the assigned pair. 
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    ● Vlog Assignment/Project: Come up with different ways of suggesting things or methods 	
         to improve English language with your assigned partner. Treat it as a discussion. Make the 
        content of the video meaningful and engaging. 
    ● Criteria of the Assignment:
	 o Suggestions must include: 
		  ▪ 1. Asking for a suggestion 
			   ▪ (e.g., What shall we do now?)
		  ▪ 2. Making a suggestion 
			   ▪ (e.g., Shall we go there?; What about …?; How about  …?)
	 	 ▪ 3. Accepting a suggestion
			   ▪ (e.g., Why not?; That’s a great idea.;)
	 	 ▪ 4. Rejecting a suggestion
			   ▪ (e.g., No, thanks. I’m not very keen on running.;)
	 	 ▪ 5. Additional vocabulary and expressions
			   ▪ (e.g., be keen on something; feel like…,; exactly; cool; I have to admit.; 	
		     	    Actually)

	 o Total 15 points for Vlog Assignment
		  ▪ Partner Clarity/Oral Comprehension - 5 points
			   o Can your partner understand you? Is your partner clear? Is the 	
                                               conversation understandable?
		  ▪ Creative/Engaging Interaction - 5 points
			   o Is the flow of the interaction smooth and goes accordingly and 	
			      creatively.
		  ▪ Content - 5 points
			   o Does the content of the conversation follow the general topic of the 	
		                    unit? Does it follow the instructions?
    ● Objective: The vlog assignment is the final product of the unit 6 (Making a suggestion).
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Appendix B

Pre-teaching Interview Questions

1. Introduce yourself.
	 1) What is your name? 
	 2) Which school do you attend? 
	 3) Where do you currently live? 
	 4) How old are you? 
2. Why do you want to learn English? And what would you like to learn in speaking English? 
     What aspect of speaking would you want to improve the most on?
	 i.e. Vocabulary, Speech, Comprehension 
3. Did you go anywhere during the vacation or COVID pandemic? If so, where did you go?

Total Score: __/ 5

Mid-Term Interview (After role-play lessons)

1. Introduce yourself again.
2. How were your class lessons?
3. What was your favorite part in learning English from role-plays? 
4. Do you think role-play lessons are useful lessons? Yes or No? Why?

Total Score: __/ 5

Post-vlogging Interview Questions (After vlogging lessons)

1. Introduce yourself again.
2. Describe the vlogging experience. Tell me the pros and cons.
3. What was your favorite part in vlogging English? Least favorite parts?
4. Would you invite me and your friends to do YouTube vlogging? Why?

Total Score: __/ 5
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Appendix C

Perception of Vlog Questionnaire

INSTRUCTIONS: The purpose of this questionnaire is to explore your perception of the 
effectiveness of the use of vlogs in improving your speaking skills. There is no right or wrong 
answer to each item and your responses will not affect your final grades. Also, they will be 
kept anonymous. Please take your time to fill in the questionnaire. Thank you for your time to 
answer the questions thoughtfully.

Section 1: Background information

(Please read and fill in these items regarding your personal background and tick them. Your 
information will be strictly confidential and used only for educational and research purposes. 
Thank you)

Personal Information

1.1 Gender: 	 □ Male 	      □ Female 	  □ Other 
1.2 Field of Study/Education:                                                                                                               
1.3 Faculty:                                                                                                                                              
Year:   □ 1st	       □ 2nd 	  □ 3rd  	            □ 4th  	     □ higher/other

Language Information

2.1 Years of studying English in school: (tick/cross in the box)
      □1-5 months            □ 1 year	           □ 2-3 years       □ 4 years or more

2.2 Years of exposure to English in an English-speaking country
      □ never	        □ less than 1 year             □ 1 year or more

Section 2: Perception of the effectiveness of the use of vlogs

(In the following section, there will be 3 sub-sections: vlogging, online learning, and speaking 
results. Please read the questions carefully and answer them by simply checking the item 
based on your judgment. Thank you) 

Item-Rating Judgment:
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Section 3: Opinions towards the effects of vlogging/role-play on speaking performance

(To answer the following questions, please read each of these questions carefully and write 
down your answers. Your opinion is what we would like to hear. Thank you)

1. What have you learned the most from vlogging?
2. What aspect of these activities have you found challenging?
3. What area of speaking do you think have improved the most and the least via vlog lessons?
4. Will you continue or want to use vlogs for your English-speaking practice or for English skill 
     improvement? If yes or no, why?
5. Will you also use vlogs for other purposes? If so, for what purposes and why? If not, why 
     not? 

Perception of Role-Play Questionnaire

INSTRUCTIONS: The purpose of this questionnaire is to explore your perception of the 
effectiveness of the use of role plays in improving your speaking skills. There is no right or 
wrong answer to each item and your responses will not affect your final grades. Also, they will 
be kept anonymous. Please take your time to fill in the questionnaire. Thank you for your time 
to answer the questions thoughtfully.

Section 1: Background information

(Please read and fill in these items regarding your personal background and tick them. Your 
information will be strictly confidential and used only for educational and research purposes. 
Thank you)

Personal Information

1.1 Gender: 	 □ Male 	      □ Female 	  □ Other 
1.2 Field of Study/Education:                                                                                                               
1.3 Faculty:                                                                                                                                              
Year:   □ 1st	       □ 2nd 	  □ 3rd  	            □ 4th  	     □ higher/other

Language Information

2.1 Years of studying English in school: (tick/cross in the box)
      □1-5 months            □ 1 year	           □ 2-3 years       □ 4 years or more

2.2 Years of exposure to English in an English-speaking country
      □ never	        □ less than 1 year             □ 1 year or more
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Section 2:Perception of the effectiveness of the use of role play 

(In the following section, there will be 3 sub-sections: role-play, online learning, and speak-
ing results. Please read the questions carefully and answer them by simply circling the item 
based on your judgment. Thank you)

Bold represents the assessed and commented from Expert Rater 1.
Italics represents the assessed and commented from Expert Rater 2.
The changes of the survey have been revised through bold italics.

Item-Rating Judgment:

Role-Play

Online Learning
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Speaking Performance & Activities

Section 3: Opinions towards the effects of vlogging/role-play on speaking performance
(To answer the following questions, please read each of these questions carefully and write 
down your answers. Your opinion is what we would like to hear. Thank you)

1. What have you learned from role-play?
2. What aspect of these activities have you found challenging?
3. What area of speaking do you think have improved the most and the least via role-play 	
     lessons?
4. Will you continue or want to use role-play for your English-speaking practice or for English 	
     skill improvement? If yes or no, why?

5. Will you also use role-play for other purposes? If so, for what purposes and why? If not, why 
     not?
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