3

W s (umeenansuazdeanenaas) U9 7 aufl 2 - woumen - Fonaw 2566 ¢ 31 - 42
RMU.J.(Humanities and Social Sciences). 7(2) : May-August 2013 : 31 - 42 31

Reducing Thai High School Students’ Writing Apprehension by Exploiting
An Instructional Model Based on Vygotsky’s Scaffolding Techniques
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ABSTRACT
The purposes of this study were to investigate whether the instructional model designed is effective
in reducing the students’ writing apprehension before and after via scaffolding techniques. The target group
consisted of 30 Matthayom Suksa five students enrolling reading and writing English course, in the second
form of writing ability and a questionnaire for assessing the student’ satisfaction towards the use of writing

process by using Vygotsky’ s scaffolding techniques. The statistics used for analyzing data were mean,
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semester of the academic year 2011 at Thatnaraiwittaya School, Sakon Nakhon Province. The instruments
employed in this study were: 4 lesson plans; each lesson spent 6 hours (24 sixty-minute periods). The in-

struments of the study consisted of: an ability in English writing evaluation form, an apprehension evaluation

standard deviation, and t-test.

The results of the study were as follows:

1. The overall of the students’ writing apprehension decreased after having been taught by wri-

ting processes through scaffolding techniques.

2. The students’ writing apprehension before and after implementing scaffolding techniques was

higher continually.

3. The students’ satisfaction towards the instructional model designed through Vygotsky's scaffol-

ding techniques was at a high level.

Keywords: Writing Apprehension, Writing Skill through Scaffolding Techniques, English Writing Ability

Assessment, Satisfaction

INTRODUCTION

Writing Skills are difficult for students to de-
velop because they need preliminary knowledge
before starting to write a piece, let alone produce a
quality finished product straight away. It is difficult
when students wish to use appropriate lexicons,
grammatical structures and styles.

From what has been observed, a number
of teachers at Thatnaraiwittaya School, including
the researcher focused on the grammatical errors,
cohesion, length, and the language use when they
taught writing. We mostly asked students to write
sentences and short single paragraphs.

Moreover, they assessed the content, orga-
nization, vocabulary, language use, and mecha-
nics only. When practicing composition writing,
students were involved in imitating the model texts.
They did not think about the genre, purpose or the
audience of writing.

Most teachers also found that correcting

students’ composition was useless and time-

consuming. In the researcher’s personal opinion,
this may not enhance development of the writing
skills. It benefits only the students’ cognitive doma-
in but ignores the psychomotor and affective do-
main in particular.

This cause and effect is obviously evident
on the students’ ability in writing. Due to the theory
of writing apprehension of John Daly and Michael
D. Miller (1975b), the writer's behavior attitude and
writing product relate with each other. The high ap-
prehensive writers would express some negative
behaviors in writing; for example, they would avoid
doing writing work, ignore a composition course,
and produce short or inefficient writing works.

Therefore, to improve the students’ writing
competence, the research views that teaching and
learning of foreign language writing should be ac-
companied with the students’ affective factors. This
study would be beneficial in finding the ways to
relieve the students’ foreign writing apprehension,

and hopeful develop their writing ability.
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Purposes of the Study

The aims of the study were: (1. to investigate
whether or not the instructional model designed is
effective in reducing the students’ foreign langu-
age writing apprehension, (2. to investigate the stu-
dents’ writing abilities after studying by using the
instructional model, and (3. to examine whether or
not the students have positive satisfactions toward

the instructional model.

Research Questions

According to the aims of the study, the re-
search questions are as follows: (1. is the model
designed effective in reducing the students’ foreign
language writing apprehension? If so, how? (2.
what are the students’ writing abilities toward the
instructional model designed? and (3. What are the
students’ satisfactions toward the instructional mo-

del designed?

Scope of the Study
The subjects are Matthayom Suksa 5 stu-
dents who will be enrolled in Reading and Writing
English 2 (E32204) as a required subject in the se-
cond semester of the academic year 2011. These

are purposively selected to participate in this study.

Research methodology

The present study would employ Action Re-
search design to address the investigation. There
were three main reasons for selecting this specific
methodology. First, in this study, the emphasis is
on the research itself so that the relevant theories
could be expanded and, then, based on the pro-
blems found later, ‘action’ can be implemented to
solve the problems found. Second, the problems
occurred in action research can be put into prac-

tice straight away and there seems to be no delay
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between the study completion and the implemen-
tation of the solution (Streubert & Carpenter, 1999).
Third, and the most important, this type of research
design is commonly used in educational settings to
bring positive changes or enhance practice (Gall &
Borg, 2005; Johnson, 2005; Schmuck, 2006). Invo-
lving teachers and educators to study their classro-
om problems and issues has become an important
direction for education renewal today (Creswell,
2005, 2008).

Reflect

Reflect

Diagram 1 Adapted from Coats (2005, p.5)

In cycle one, the scaffolding and writing
process would be utilized to treat the subjects
according to the designed instructional model, the
students were going to learn in group helping one
another. The more capable learner would facilitate
and help the less capable learners. The researcher
would observe to document any problems in the
classroom and then provided useful suggestions.
In cycle two, the solutions would be conducted in

order to solve the problems.
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Population

The population of the study was 60 Mattay-
om Suksa 5 students at Thatnaraiwittaya School
Sakon Nakhon Province who had registered En-
glish Reading and Writing course (E32204). Most
of these participants have been learning English for
about 6 years. According to the teacher who has
taught these students in the previous course, they
were weak in writing. They needed clear directions
and assistance from peers and teachers with par-
ticular reference to appropriate vocabulary, gram-
mar, steps of writing, and techniques to help them
write better. They had some background knowled-
ge in paragraph writing from the previous course.

The participants are 17 years of age .

Subjects of the study

The participants are 30 students selected
by purposive sampling based on the total scores
gained from completing an apprehension test
(questionnaire) and the interview of the teacher
who taught this course the previous semester. All of
the participants took Fundamental English 2 in the
second semester of the academic year 2011. The
research would allow them to choose participants
with 3 different learning abilities in their group: low,
average and high. Their previous year’s grade wo-

uld serve as a baseline to classify their abilities.

Research Instruments

Lesson plan

The four lesson plans focusing on the writing
skill were developed by the researcher. Each lesson
plan explained the activities of the 5-stage writing
processes through scaffolding techniques and the
scoring rubrics for assessing students’ scoring profi-
le. The lesson plans were accredited and approved

by the experts. The research was analyzed by mean
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value and standard deviations the experts’ notions.

Satisfaction Questionnaire

The satisfaction questionnaire was develo-
ped by the researcher in order to assess the sa-
tisfaction of the students towards the process and
product strategies used in their composition wri-
ting. The items in the questionnaire covered every
activity through the 5-stage writing process toward
scaffolding techniques. The questionnaire was
checked by the advisor and co-advisor. The reliabi-
lity of every item in the questionnaire was 0.20. And
as a whole questionnaire used Alpha Coefficient of
Cronbach was 0.98.

Rubrics

Scoring rubrics were used to assess stu-
dents’ product scoring profile when using the wri-
ting process toward scaffolding techniques. The
scoring rubrics used in this study explained the
details of each score to help the observers assess
the students’ performance objectively rather than
too subjectively. The scoring rubric was used for
students’ paragraph writing. The aspects asses-
sed were content, organization, vocabulary, langu-
age use, and mechanics. There were four levels in
each rubric: 5 is excellent, 4 is good, 3 is fair, and
2 is poor. This product scoring profile was adapted
from ESL Composition Profile (Jacobs et al. 1981).
The product scoring profile was checked by the

experts.

Data Collection
During the second semester of the acade-
mic year 2011, the researcher herself taught Class

5/12 which included the thirty samples using the
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four lesson plans for 30 periods of 50 minutes each.
Data was collected in three ways.
1. Performance Assessment

In order to determine the performance
of the students when they wrote their composition
through the use of the 5-stage writing process to-
ward scaffolding techniques, they were observed
and assessed. The observation and assessment
were conducted as follows:

In the first lesson, the researcher introdu-
ced the process-oriented strategy and the rubrics
used to the students. Through the 4 lesson plans,
students were observed and assessed. The stu-
dents followed the instructions and produced their
composition stage by stage during the 30 periods.
The time used for the experiment was one-fourth of
the total time. While the students were performing
their activities, they were observed by the observer.
The researcher observed and scored students
using the rubrics assigned in paragraph writing.

2. A product scoring profile

In order to find the achievement of the
students when they wrote their paragraph writing
through using the 5-stage writing process toward
scaffolding techniques, their paragraph writing
were assessed as described below:

2.1 The students finished their paragraph
writing at the end of the fifth stage of the writing pro-
cess, and the paragraph writings were given to the
rater.

2.2 There was a rater: Mr.Robert Mc Ma-
hon; an English teacher from England teaching at
Thatnaraiwittaya School.

At the end of the experiment, the rater
assessed and gave scores by focusing on the con-

tent, organization, vocabulary, language, and me-
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chanics of the paragraph writing using the rubrics
provided in the product scoring profile.

2.3 The researcher collected all the pro-
ducts scoring profiles marked by the rater for ana-
lysis.

3. Satisfaction Assessment

In order to measure the students’ sa-
tisfaction, when both the writing process toward
scaffolding techniques was used in their writing, a
questionnaire was used as an instrument.

3.1 Students check list the level of satis-
faction in the questionnaire in the twenty-forth pe-
riods at the end of the experiment. There were thirty
items based on the 5-stage writing process toward
scaffolding techniques for students to mark.

3.2 The researcher collected the qu-

estionnaire marked by the students for analysis.

Data Analysis
The data collected was analyzed by using
One-Sample T-Test in the SPSS, (Statistical Packa-
ges for Social Science), computer program.
1. Performance Assessment

In order to determine the performance
of the students when they wrote their paragraph
writing through using the 5-stage writing process
toward scaffolding techniques, the data was analy-
zed as follows:

Arithmetic Mean: Arithmetic Mean was
used to indicate the average level of the students’
products. This study aimed at finding out if the per-
formance mean was equal to or higher than 4.00
when the instructional model was used.

The set criterion point used to assess the
products of the students was 4.00. This criterion is

based on Standard 1 of the Standards of Learner
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Quality by the Office for National Education Stan-
dards and Quality Assessment (Public Organiza-
tion, 2002: 62). The indicator requires that students
should have virtues, morality and desirable values
equal to or more than 70%. According to Posrie
(2006), the criterion should be a little higher than
the normal criterion. Therefore this study set the
criterion 2 75% or 4.00, in order to make it more
challenging.

1.2 Standard Deviation: Standard Devia-
tion was used as a measure of dispersion for one
variable that indicates an average distance betwe-
en the score and the mean of the students’ scoring
profile.

2. A product scoring profile

In order to find the product scoring profi-
le of the students when they wrote their paragraph
writing through using the 5-stage writing process
toward scaffolding techniques, the data was analy-
zed as follows:

2.1 Arithmetic mean: the arithmetic mean
was used to indicate the average level of the stu-
dents’ achievement. This study aimed at finding
out if the achievement mean was equal to or higher
than 3.50 when the writing process toward scaffol-
ding techniques was used.

2.2 The set criterion in Standard 5 of
the Standards of Learner Quality by the Office for
National Education Standards and Quality Asses-
sment (Public Organization2008: On-line) requires
that students of an “A Level” school should have
an average achievement level varying from 65%
to 86%. However, the English achievement results
of Grade 11 students at Thatnaraiwittaya school in
the academic years 2008, 2009 and 2010, were
52.83%, 41.74%, and 37.13% respectively. These

results demonstrated that students’ ability in En-
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glish was low and we could conclude that their wri-
ting ability was also low as it is the most difficult of
skills to master.

The researcher considered although the
subjects were Grade 11 students, it was too difficult
if the set criterion for this research was the same
criterion set by the Office of National Education
Standards and Quality Assessment (PublicOrgani-
zation). Thus, this study set the achievement crite-
rion at 62.50% or 2= 3.50, which is 25% higher than
the ability students actually had in order to make it
a bit more challenging.

3. Satisfaction Assessment

In order to measure the students’ sa-
tisfaction, when both the writing process toward
scaffolding techniques was used in their writing, a
questionnaire was used as an instrument; the data
was analyzed as follows:

3.1 The reliability of questionnaire was
using ltem-total Correlation of Karl Pearson: were
used to determine the face validity, content validi-
ty, and reliability of the questionnaire. The reliability
of every item in the questionnaire was 0.20. And
as a whole questionnaire used Alpha Coefficient of
Cronbach was 0.98.

3.2 Arithmetic mean: the arithmetic mean
was used to indicate the average level of the stu-
dents’ satisfaction. This study aimed at determining
if the satisfaction mean was equal to or higher than
3.75 when both the writing process toward scaffol-
ding techniques was used.

The set criterion used to assess the sa-
tisfaction of the students towards using both the
writing process toward scaffolding techniques was
3.75. The questionnaire reflected what students
had learned, and their feeling of satisfaction to-

wards the process learned. English writing is the
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most difficult skill and these students belonged to
the mathematics and science programs, and stu-
died only one required English course. From the
school curriculum students should have a good at-
titude towards studying so a percentage of 70 or a
criterion of 2 3.75 was suitable. Thus, this study set
the criterion of the students’ satisfaction at 75% or
3.75.
3.3 Five point Likert scale: A five point
Likert scale was used to indicate the level of sa-
tisfaction students expressed to every activity thro-
ugh the 5-stage writing process toward scaffolding
techniques. The scale for scoring was 1 to 5 as fol-
lows:
4.50-5.00 means
3.50-4.49 means
2.50-3.49 means
1.50-2.49 means
1.00-1.49 means

the most satisfied
very satisfied
average

little satisfied

least satisfied

Findings and Discussions

The average mean of the students’ writing
apprehension before scaffolding techniques tau-
ght was 20.33 with the standard deviation at 1.73.
In other words, the students had gained a great
deal of anxiety prior to the writing tasks. However,
the mean of students’ writing apprehension after
having been trained scaffolding Techniques was
13.56 by means of the standard deviation at 1.37.
In summary, the students’ trepidation in terms of
writing evidently decreased. This suggested that
the Scaffolding techniques could help students
improve their writing ability and help reduce their
anxiety in writing.

When comparing the mean value of stu-
dents’ writing apprehension before and after using

scaffolding techniques, students’ writing appre-
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hension after using scaffolding techniques signifi-
cantly decreased to 6.77

The standard deviation before and after
using scaffolding techniques can be shown that
scaffolding techniques was slightly reduced.

After having been taught by scaffolding
technique, students’ ability in terms of writing a
descriptive paragraph was better than that before.
The percentage of the average scores for pretest
was at 54.27 and that after the students taught
scaffolding techniques was 81.33. Based on the
four different writing tasks as well as different pre-
-test and post-test assigned for students, it was
found that the percentage of the students’ writing
ability were clearly higher; that is, 76.93% for wri-
ting task 1, 78.93% for writing task2, 78.00% for wri-
ting task3 and 77.20% for writing task4. To this end,
it suggested that after having taught scaffolding
techniques together with the examples of writing
paragraphs, the students could use mind mapping
before drafting the topic. Subsequent to drafting,
each writing task would be revised and proof read
by peer readers until they had the proper one. This
showed that the scaffolding techniques could help
students improve their writing ability and reducing
apprehension while writing.

In order to find the level of students’ satis-
faction towards the instructional model designed,
a second questionnaire was completed by the
students. As can be seen from Table 4, the results
indicated the students’ satisfaction through the in-
structional model designed

The mean of the students’ average satisfac-
tion was at 4.46 ( = 4.46) with standard deviation
at 0.13. To this end, students were very satisfied
with the prewriting items 3, 4 and 5. In other words,

the satisfaction for stage 1 was very satisfying in
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general although the item 2 became least satisfy-
ing. In brief, the scaffolding techniques could help
learners prepare their writing process and improve
their writing ability as a whole when the appropriate
genre was assigned.

The students’ satisfaction with stage 2 dra-
fting towards modeling for items 7-11 was at 4.10,
4.93, 4.87, 4.93 and 4.90 respectively. This implied
that the satisfaction level for items 7-11 was very
satisfying to the students as a whole. In a similar
manner, when the overall satisfaction was looked
at, the mean of the satisfaction to the drafting to-
wards modeling was at 4.07 with standard devia-
tion at 0.11. It suggested that the students were
very satisfied with the stage of drafting towards mo-
deling. In short, during the stage 2, the scaffolding
techniques not only reduced students’ anxiety, but
also improved writing ability general, spelling errors
in particular. In a similar manner, drafting towards
modeling provided students with different ideas for
their writing tasks.

Stage 3, revising to metacognition deve-
lop also revealed the students’ overall satisfaction
and the finding showed that the means of all items
were higher than that the criterion set; that is, 4.87
for item 12, 4.03 for item 13, 4.13 for item 14, 4.10
for item 15, 4.93 for item 16, and 4.90 for item 17.
The overall satisfaction for the students was 4.49
( = 4.49). In addition, the highest mean for the
students’ satisfaction was at item 16 whereas the
lowest one was at item 13. To this end, the outco-
mes suggested that the students were unlikely to
share and discuss their notions and ideas with pe-
ers. On the other hand, the students preferred to
make changes and revise their writing according
to their teacher’'s comments as well as classmates’.
In conclusion, the stage of revising towards meta-

cognition develop could help students improve the
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students’ writing ability since they had gained more
time to read and an opportunity to revise their para-
graph writing and to acquire some comments and
feedbacks from their instructors as well as friends.

Similarly, the students’ satisfaction gave fa-
vorable means over a period of editing via conte-
xtualization; which yielded 4.87, 4.03, 4.10, 4.93,
4.93, and 4.93 respectively. This could be accoun-
ted for 4.63 on average for the stage. Noticeably,
with their interest and background knowledge, stu-
dents became more confident in writing. Even tho-
ught, students were least likely to proofread their
classmates’ writing tasks, the mean value was still
that high. To this end, a period of editing through
contextualization by the use of scaffolding techni-
ques could not only be said to decline students’
writing apprehension, but also develop students’
writing tasks.

The students’ satisfaction to publishing to-
wards text-representative shown in items 24-30 was
at 4.64 for overall satisfaction. From this aspect,
scaffolding techniques could be claimed to give
encouraging enthusiasm for students to develop
their writing ability including writing apprehension

dropping in general.

Portfolios

The primary aim of portfolio collection was
to examine the effects of students’ writing improve-
ment and emotional changes. The study revealed
preferable writing enrichment which gave 80% sa-
tisfaction of self-improvement following scaffolding
techniques trained applied into their writing. Clear-
ly, the students who initially thought writing in En-
glish demanding and boring found it enjoyable and
satisfying as follows:

“At first, | had difficulty in writing and | al-

ways kept avoiding writing in English. However,
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when | started writing an English paragraph with
the help of portfolio, | began to find it more practi-
cal and enjoyable. From this point, my writing abi-
lity has been gradually better. Now, | have gained
more confidence in writing in English, and of co-
urse | have no fear to write an English paragraph
anymore. In addition, it is no need for me to try to
get escape from writing as | used to.” (Somchai)

“There are drastic differences between my
first and last writings. There are a lot of mistakes in
terms of grammar when | first wrote and | have to
rewrite many times until the last one. But nowadays,
with scaffolding techniques, | think | can write bet-
ter and more fluently”. (Yok)

“Surely, | have made less grammatical mi-
stakes with the help of portfolio task. The portfolio
helps remind me while writing a paragraph in En-
glish. With portfolio, | pay more attention to a third
person subject; that is, | have to add's or es with the
verb, for example”. (Doksom)

In conclusion, based on the results of Wri-
ting Apprehension Test (WAT), 47 % of the partici-
pants encountered high level of writing apprehen-
sion, and 33% of them were at the average of the
apprehension when writing tasks were assigned.
As the two reflective sessions documented, the
participants not only stated the benefits of portfo-
lio collection while learning writing a paragraph in
English, but also emphasized its positive effects
on overcoming their writing anxiety as well as ap-
prehension. To this point, it suggested that with the
use of scaffolding techniques the portfolio was a
physical and successful approach which helped
students improve English, writing skills in particular

and reduce apprehension in general.

Students’ Writing Journals
With reference to writing journal, it showed
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that the students were less likely to copy other students’
tasks. Instead, students became self-esteemed
and confident to complete their own tasks by the
use of scaffolding techniques based on Vygotsky’ s
theory. Despite different topics, they were engaged
in students’ interest and background knowledge.
Therefore, students spent most of their time writing
and developing their ideas and tasks. Likewise,
teachers gained more opportunity to facilitate and
advise students to improve and develop their wri-
ting tasks. In a similar manner, throughout langu-
ages, a majority of students gave their peers some
suggestions and comments. Since notions and di-
scussion among classmates sparked new ideas, a
variety of topics were conferred and learned. Like-
wise, teachers provided students some feedbacks
and supportive suggestions. In so doing, this could
foster and cultivate the development into students
plus leading students to display characteristics
desired that helped create a friendly and happy
learning environment in a community. One of the
students’ journals was given as an example:

“At the beginning, | was scared and stres-
sed to write a paragraph in English as | was not
confident and my English skills, writing in particular
was not good enough. | was also afraid to make
hundreds of mistakes. Now, | realize that all mista-
kes can be corrected and revised under the super-
vision of my teachers and peers and with my great
efforts and time | spent practicing | can improve my

writing ability.” (Somsak)

Conclusion
According to the study of the instructional
model to reduce Thai high school students’ fore-
ign language writing apprehension by the use of
Vygotsky's scaffolding techniques, the findings

gave constructive effects on the improvement of
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students’ English proficiency in general, writing
skills in particular and the decrease of writing ap-
prehension since students of a foreign language
did not seem to prefer writing tasks. Firstly, based
on the writing processes by means of scaffolding
techniques, after having trained the 5 stage writing
processes, students gained a satisfactory self-
-reliance in writing an English paragraph. To this
end, when comparing the mean values of students’
writing apprehension before and after applying
scaffolding techniques, a decrease of 6.77 in the
mean value was observed. Secondly, after having
been taught by writing processes through scaffol-
ding techniques, students’ ability in terms of writing
a descriptive paragraph was better than that be-
fore. In other words, the percentage of the avera-
ge scores for pretest was at 54.27 and that after
the students were applying scaffolding techniques
the average scores were 81.33. Based on the four
different writing tasks assigned for students, it was
found that the percentage of the students’ writing
ability were clearly higher; that is, 76.93% for wri-
ting task 1, 78.93% for writing task2, 78.00% for wri-
ting task3 and 77.20% for writing task4. To this end,
it suggested that after applying writing processes
through scaffolding techniques in association with
the examples of writing paragraphs, the students
could use mind mapping before drafting the topic.
Subsequent to drafting, each writing task would be
revised and proof read by peer readers until they
had confidence in what they had written. Thirdly,
the questionnaires on the levels of students’ satis-
faction towards the instructional model designed
were higher than the criterion set. Thus, the stu-
dents were very satisfied with their paragraph wri-
ting products. In the end, the instruction of writing

in a foreign language by the use of instructional
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model based on Vygotsky’s scaffolding techniques
not only foster and enhance students’ improvement
in English language proficiency in general, the wri-
ting skills in particular, but also lessen students’
writing apprehension. In addition, the increase in
self-reliance was evidently observed. Furthermore,
discussions and reactions among classmates inc-
luding teachers seemed to foster learning circum-
stances in an unfamiliar situation in which anxiety
and difficulty became a burden of learning a langu-
age.

According to an indicator in Standard 12 by
the Office of National Education Standards and Qu-
ality Assessment (Public Organization 2007: On-li-
ne), clients and people involved should be satisfied
with learner development. This study showed that
students participating in the study were satisfied
with the 5-stage writing processes by the use of
scaffolding techniques. In summary, the overall wri-
ting tasks were at mean value of 6.93 ( = 6.93), and
the mean of the post-test writing scores was = 4.66.
Likewise, the students’ satisfaction gave = 4.46 on
the average which was higher than the criterion set
at 3.75. To this end, the 5-stage writing processes
by means of scaffolding techniques could signifi-
cantly develop students’ writing skills and reduce
writing apprehension.

With a narrow study, improving writing skills
and reducing students’ writing apprehension was
time-consuming, especially when the processes
were focused on. The limited number of samples
made it possible for the researcher and the rater
to fulfill their tasks. However, the amounts of time
allotted should be greater for data collection and
for different processes of training, the process of
bridging and schema building in particular since it

was the foundation for following processes.
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Recommendations from the Study

With a narrow study, the findings found in
this study also gave a few suggestions which could
be drawn as follows:

1. The result of this study should be reported
to Secondary Educational Service Area Office 23,
the Director of Thatnaraiwittaya School and the De-
partment of Foreign Languages of Thatnaraiwittaya
School in order to encourage English teachers to
implement writing process toward scaffolding tech-
niques in their teaching.

2. Thatnaraiwittaya School as the Foreign
Languages Center should organize a workshop so
as to promote the use of writing process through
scaffolding techniques to teachers who teach wri-
ting courses at high school levels.

3. The results of this study should be publi-
cized on the web page of Thatnaraiwittaya School

for educational purposes.

Recommendation for Further Study

With a narrow focus in the study, a number
of recommendations can be made for further study
as follows:

1. In further research of a similar nature, wo-
uld be interesting to compare the literature at diffe-
rent fields of study such as math, science, or test
anxiety.

2. Further research is needed to support the
finding and to further investigate high school stu-
dents’ writing apprehension in English classroom.

3. A similar experiment is supposed to be
carried out in different schools in order to expand
the benefits of writing process toward scaffolding
technigues in developing the English writing skill.

4. The usage of writing process through
scaffolding techniques should be used to develop

the writing skill for students at different levels.
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