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application of Outcome-Based Education (OBE) in Basic
English language learning. OBE is a learner-centered paradigm

that emphasizes the specification of learning outcomes,

competency-based instruction, and measurable
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Educational Philosophy, achievements. The study synthesizes international scholarly

Competency-Based Education, literature to understand how OBE principles can be

Measurable Achievements integrated into Basic English instruction to improve linguistic

Outcome-Based Education competence, communication skills, and learner autonomy.
The findings highlisht both the advantages and

challenges of OBE, noting its potential to enhance motivation, accountability, and learning

quality while also pointing to difficulties related to assessment alignment and teacher
preparedness. This research concludes that OBE represents a significant shift in educational
philosophy that aligns well with the needs of Basic English learners, while also calling for

contextual adaptation and further empirical validation.
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Introduction

Education has always been grounded in philosophical traditions that guide its goals,
content, and processes. From classical idealism to modern constructivism, the philosophy of
education has shaped how societies conceptualize learning and teaching (van Lier, 1992; van
Lier, 1994; Vygotsky, 1978). In the 21st century, globalization, technological advancement, and
labor market demands have led to calls for education systems that are both accountable and
outcome-oriented (Zheng et al, 2021). OQutcome-Based Education (OBE) has therefore emerged
as a dominant paradigm, shifting the focus from what teachers teach to what learners are able
to achieve.

In language education, and particularly for students at the Basic English level, the OBE
framework provides an opportunity to clearly articulate expected competencies in listening,
speaking, reading, and writing. English, as a global lingua franca, requires learners not only
acquire grammar and vocabulary but also to develop communicative competence that
enables them to participate effectively in academic, professional, and social contexts (Brown,
2007). Therefore, OBE a relevant approach to address both linguistic and communicative
dimensions of English language learning (Eiamworawuttikul & Luksaneeyanawin, 2013;

Yosraveevorakul, Ekkayokkaya, Sangsuwan, van Lier & Hatfield, 2017).

Literature Review
Philosophical Foundations of OBE in English Learning
1. The Core Philosophy (The Roots) This section explains why we use OBE. It is
grounded in three major philosophical traditions:
- Progressivism (John Dewey): Education is a process of living, not just preparation. It
focuses on experiential learning and "learning by doing”.
- Constructivism (Piaget/Vygotsky): Learners are not passive "vessels" but active
builders of knowledge. In English learning, they construct meaning through social interaction.
- Humanism (Maslow/Rogers): Focuses on the "whole person." The belief that all
students can succeed if given the right conditions and a supportive environment.
2. The OBE Framework (The Mechanism) This section explains how the philosophy
is transformed into a systematic approach. This is often called 'backward design':
2.1 Identify Desired Results: What should the student be able to do in English?
(e.g., "Order food in a restaurant” vs. "Memorize 50 nouns").
2.2 Determine Assessment Evidence: How will we prove they can do it?
(Performance-based tasks).
2.3 Plan Learning Experiences: Design activities that directly lead to those results.
3. Application in Basic English Learning (The Classroom) In a documentary research
context, the application focus shifts from ‘input" (teaching grammar) to "output”

(communicative competence).
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Component Traditional Approach OBE English Approach

Focus Content & Textbook coverage Mastery of Learning Outcomes
Teacher Role  Sage on the Stage (Lecturer)  Guide on the Side (Facilitator)
Student Role  Passive Listener Active Communicator

Assessment Paper-and-pencil tests Real-world demonstrations (Oral/Written)

Therefore, the aim of this research is to analyze the philosophical foundations of OBE
and to explore its application in Basic English instruction. The study raises the following
research questions:

1. What are the philosophical underpinnings of OBE in education?

2. How does OBE apply to language teaching and Basic English learning?

3. What challenges and opportunities emerge from the adoption of OBE in this context?

The philosophy of education has long influenced pedagogical practices, with key
traditions such as idealism, realism, pragmatism, and constructivism shaping the aims of
education (Ozmon & Craver, 2008). Pragmatism and constructivism, in particular, inform OBE
by emphasizing experiential learning, problem-solving, and the alignment of instruction with
real-world tasks (Dewey, 1938; Spady, 1994).

OBE is defined as an approach where the outcomes of learning are the central focus
of curriculum design, instruction, and assessment (Taba, 1962; Knight, 2001; Killen, 2022).
Unlike traditional education that emphasizes content coverage, OBE requires educators to first
identify the competencies learners must demonstrate, and then to design instructional
strategies and assessments to ensure these outcomes are achieved (Kennedy, 2006).

Language educators have applied OBE to enhance curriculum coherence and
accountability (McKernan, 2008). John Biggs and Catherine Tang (Biggs & Tang, 2011) also
emphasize the concept of constructive alignment, which involves systematically linking
learning outcomes, teaching methods, and assessments. Research also demonstrates that OBE
fosters learner autonomy, enhances communicative ability, and encourages active learning in
language classrooms (Harden, 2007).

However, the implementation of OBE is not without challenges. Scholars note
difficulties in teacher preparedness, institutional support, and the tendency to over-
standardize learning goals, which may limit flexibility and creativity in teaching (Adam, 2004,
Malan, 2000). These debates emphasize the necessity of balancing accountability with

inclusivity in applying OBE to Basic English learners.
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Figure 1. Additional Conceptual Infographic Philosophical Foundations of Education and the
Application of Outcome-Based Education in Basic English Language Learning

Methodology

This research employs a documentary method, relying entirely on secondary sources
such as books, peer-reviewed journal articles, policy documents, and international reports.
The study adopted a systematic literature review approach, identifying relevant works
published in English through databases including ERIC, Scopus, and Web of Science. The
inclusion criteria required that sources address philosophical foundations of education,
principles of OBE, or the application of OBE in language learning. Studies published in the past
three decades were prioritized to capture contemporary debates while also acknowledging
foundational works (Spady, 1994).
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Figure 2. Outcome-Based Education (OBE)
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Data analysis followed a content analysis framework, involving three stages: (1)
categorization of literature into themes (philosophy, OBE theory, OBE in language education),
(2) synthesis of key arguments and findings, and (3) critical interpretation of implications for
Basic English instruction. This method allowed for an integrative understanding of how
educational philosophy and OBE converge in the context of English language learning (Candlin
& Mercer, 2001).

@ Section 1: Philosophical Foundations of Education

Core Educational Philosophies — Teaching Orientation — Learning Focus

Philosophy Key Thinkers Core Principles Implication for English Learning

Idealism Plato Truth, moral values Literary appreciation, grammar accuracy

) . Empirical .
Realism Aristotle Language rules, structured drills

knowledge
) . . Communicative tasks, project-based
Pragmatism Dewey Learning by doing .
learning
Existentialism  Sartre Learner autonomy Personalized language expression
. Piaget, Meaning , .

Constructivism Collaborative language learning

Vygotsky construction

@ Section 2: Outcome-Based Education (OBE): Framework OBE Core Principles
(Spiral Diagram)

- @Clarity of Learning Outcomes

@Curriculum Alignment
@ High Expectations

- @ Expanded Learning Opportunities.
g Section 3: Alisnment of Philosophy & OBE

Philosophical Lens OBE Alignment

Pragmatism Performance-based outcomes
Constructivism Learner-centered outcomes
Humanism Affective and communicative competence
Progressivism Skills for real-life language use

g Section 4: Application in Basic English Language Learning: OBE-Aligned English
Learning Outcomes

@ Cognitive Domain

- Identify basic vocabulary

- Construct simple sentences
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@ Psychomotor Domain

- Pronounce words accurately

- Participate in dialogues

% Affective Domain

- Demonstrate confidence in communication

- Show positive attitude toward English learning

m Section 5: Documentary Research Synthesis Data Sources

% Books | Peer-reviewed journals | Policy documents
Analytical Approach

== Thematic coding
= Philosophical mapping

== Qutcome alignment analysis

Analytical Coding Framework
To strengthen methodological transparency, this documentary analysis employed a
structured coding framework. Coding categories were developed inductively and deductively
from the literature, allowing philosophical foundations, pedagogical principles, and

implementation issues of OBE to be systematically analyzed.

Table 1 Analytical Coding Categories for Documentary Analysis

Note. Coding categories were applied iteratively during literature synthesis.

Main Category Sub-category Description Representative
Sources
Educational Pragmatism Learning through  (Dewey, 1938; Spady,
Philosophy experience and  1994)
problem-solving
Educational Constructivism Knowledge (Vygotsky, 1978)
Philosophy construction

through social

interaction
OBE Principles Learner- Focus on learner  (Biggs & Tang, 2011)
Centeredness achievement of
outcomes
OBE Principles Constructive Alignment of (Kennedy, 2006)
Alignment outcomes,

teaching, and

assessment
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Implementation Assessment Difficulty (Harden, 2007)
Challenges Alignment matching

outcomes with

valid

assessments
Implementation Teacher Readiness  Need for (Malan, 2000)
Challenges professional

development

and support

Results

The review of literature revealed several key findings relevant to OBE in Basic English
education:

1. OBE promotes learner-centered pedagogy: Studies consistently emphasize that OBE
shifts the responsibility of learning from teacher-led instruction to student achievement of
competencies (Spady, 1994; Biggs & Tang, 2011).

2. OBE enhances communicative competence: In English language education, OBE
frameworks have been shown to improve functional communication skills by clearly specifying
expected outcomes in speaking, listening, reading, and writing (Brown, 2007).

3. OBE requires robust assessment strategies: One of the greatest challenges in applying
OBE is aligning assessment practices with intended learning outcomes, particularly for learners
with varying levels of English proficiency (Harden & Crosby, 2000; Harden, 2007).

4. Institutional and teacher readiness remains uneven: While OBE is widely endorsed
at policy levels, practical implementation often faces resistance due to lack of training,
resources, and clarity (Malan, 2000).

5. OBE encourages accountability and transparency: By articulating outcomes, both
students and teachers are better able to track progress, evaluate effectiveness, and make

improvements (Kennedy, 2006).

Discussion

Philosophical Contradictions in Outcome-Based Education

While Outcome-Based Education (OBE) offers clarity, accountability, and alignment, it
also generates important philosophical tensions—particularly in the field of language
education. A central contradiction concerns the nature of communicative competence itself:
Can measurable outcomes fully capture communicative competence?

Drawing on Hymes’ communicative competence model (as elaborated in Principles of
Language Learning and Teaching by Brown), communicative ability involves not only

grammatical knowledge but also sociolinguistic appropriateness, discourse management,
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strategic competence, and intercultural awareness. These dimensions are dynamic, context-
sensitive, and relational. They are not static products that can be completely reduced to
discrete behavioral indicators.

OBE, influenced by the systematic curriculum thinking of William G. Spady, emphasizes
clearly stated, demonstrable outcomes. However, when communicative competence is
translated into measurable descriptors (e.g., “Students will be able to order food in a
restaurant using appropriate expressions”), the complexity of real-life communication risks
being simplified into task performance. The philosophical tension lies between:

- Pragmatism’s emphasis on observable action, and

- Constructivism’s view of language as socially negotiated meaning.

From a constructivist perspective grounded in the work of Lev Vygotsky, language
learning is developmental and mediated through interaction within a sociocultural context.
Communicative competence emerges gradually and unevenly; it cannot always be predicted
or standardized in advance. Thus, the attempt to predefine all intended outcomes may
conflict with the open-ended and emergent nature of authentic communication.

Another contradiction concerns humanism. Educational humanism, inspired by thinkers
such as Carl Rogers, emphasizes self-actualization, personal meaning, and affective growth.
While OBE frameworks increasingly include affective outcomes (e.g., “demonstrates
confidence in communication”), affective dimensions are inherently internal and resistant to
precise measurement. When affective growth is converted into rubric-based assessment
criteria, the philosophical risk is instrumentalization—reducing personal transformation to
observable indicators.

Therefore, the philosophical challenge is not whether OBE can measure learning, but

whether all valuable aspects of language learning should be measured in the same way.

A Conceptual Argument: OBE as a Redefinition of Language Education Philosophy

It is insufficient to argue that OBE merely aligns with existing educational philosophies.
Rather, OBE redefines the philosophy of language education by repositioning its central
organizing principle.

1. From Knowledge Transmission to Demonstrated Capability

Traditional language education, influenced by realism and structural linguistics,
emphasized mastery of grammar, vocabulary, and textual knowledge. OBE shifts the
ontological focus of curriculum from “What content should be taught?” to “What can the
learner demonstrably do?” This move transforms language from an object of study into a
performative competence.

In this sense, OBE operationalizes Deweyan pragmatismm—associated with John
Dewey—more systematically than earlier progressive models. While Dewey emphasized
experiential learning, OBE formalizes experience into structured outcome statements and

aligned assessments. Experience becomes planned, measured, and certified.
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2. From Open-Ended Development to Structured Accountability
Constructivist language education traditionally values emergent meaning-making and
learner agency. OBE retains learner-centeredness but embeds it within a framework of
institutional accountability. The philosophical shift is subtle but significant:

- Constructivism asks: How do learners construct meaning?

- OBE asks: How do we ensure and verify that construction has occurred?

Thus, OBE introduces an epistemological demand for verification. Learning is not
assumed because teaching occurred; it must be evidenced. This reflects a broader shift in
contemporary education toward transparency and quality assurance.

3. From Implicit Aims to Explicit Articulation

Historically, language education has pursued communicative competence as an
implicit ideal. OBE requires that such ideals be translated into explicit, assessable outcomes.
This process changes the nature of curriculum philosophy itself. Educational values are no
longer abstract aspirations; they must be operationalized.

In Basic English learning, this means:

- “Develop communicative competence” becomes

- “Engage in a three-minute dialogue demonstrating turn-taking strategies.”

This transformation does not merely align with philosophy; it restructures how philosophy
functions in practice.
Reconciling the Tension: A Balanced Philosophical Position

The contradiction between measurable outcomes and complex communicative
competence should not be framed as an either—or dilemma. Instead, a balanced philosophical
stance may be proposed:

1. Outcomes should describe performance without exhausting possibility.
Learning outcomes must remain sufficiently open to accommodate creativity and contextual
variation.

2. Assessment should combine measurable criteria with qualitative judgment.
Rubrics can guide evaluation, but teacher interpretation remains essential in language
assessment.

3. OBE should be viewed as a framework, not a reductionist ideology.
When implemented flexibly, OBE can coexist with constructivist and humanistic principles
rather than suppress them.

In this light, OBE represents not the mechanization of language education, but its
modernization within systems that demand accountability. The philosophical task is therefore
not to reject measurability, but to ensure that measurability does not replace meaning.

Therefore, OBE does more than align with pragmatism, constructivism, and humanism;
it reorganizes these traditions within a structured framework of demonstrable achievement.

While concerns remain regarding the measurement of complex communicative competence,
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OBE challenges language educators to clarify, articulate, and evidence what was previously
assumed. Its true philosophical significance lies in transforming educational ideals into
accountable practices—without losing sight of the inherently human, relational, and evolving
nature of language learning (Resnik & Hosseini, 2025; Suan Sunandha Rajabhat University
(SSRU), 2026).

However, concerns about over-standardization and the risk of neglecting learner
diversity remain valid. As Stephen Adam (Adam, 2004) argues, learning outcomes must be
framed broadly enough to allow for creativity and individual variation. For Basic English
learners, especially those from diverse linguistic backgrounds, overly rigid outcomes may
hinder rather than help progress.

Another important implication is the need for professional development. Teachers
must not only understand OBE principles but also be equipped with pedagogical strategies
that support differentiated instruction. Without adequate training and institutional support,
OBE risks being implemented superficially, reducing its effectiveness.

Overall, while OBE offers promising benefits for Basic English learning, it should be
integrated flexibly and contextually, with attention to local needs, resources, and learner
diversity (Ramsden, 2003; Marginson, 2006).

Conclusions and Recommendations

This study has examined the philosophical foundations and practical application of
OBE in Basic English language learning. It concludes that OBE represents a paradigm shift that
aligns well with the goals of learner-centered, competency-based education. By focusing on
measurable outcomes, OBE enhances learner autonomy, accountability, and engagement.
However, challenges such as assessment alignment, teacher preparedness, and institutional
readiness must be addressed challenges like assessment alisnment, teacher preparedness,
and institutional readiness to ensure effective implementation.
Recommendations include:

1. Policymakers should promote teacher training and resource allocation to support
OBE adoption.

2. Curriculum developers should design flexible outcome frameworks that
accommodate diverse learner needs.

3. Researchers should conduct empirical studies of OBE in varied cultural and linguistic
contexts to validate its effectiveness.

Ultimately, OBE holds significant potential to strengthen Basic English learning and to

prepare learners for participation in a globalized, knowledge-based society.

Suan Sunandha Asian Social Science Journal Vol.20 No.1 (January-June) 2026



Eiamworawuttikul, S. The Philosophical Foundations of Education

Acknowledgements
The author sincerely acknowledges Rajamangala University of Technology Phra Nakhon
(RMUTP), Thailand, for its valuable support, resources, and contribution to the completion of

this research.

References

Adam, S. (2004). Using learning outcomes: A consideration of the nature, role, application and
implications for European education of employing ‘learning outcomes’ at the local,
national and international levels [Paper presentation]. United Kingdom Bologna
Seminar, Heriot-Watt University, Edinburgh, Scotland.

Biggs, J., & Tang, C. (2011). Teaching for quality learning at university (4th ed.). McGraw Hill /
Open University Press.

Brown, H. D. (2007). Principles of language learning and teaching (5th ed.). Pearson Education.

Candlin, C. N., & Mercer, N. (2001). English language teaching in its social context: A reader.
Routledge.

Dewey, J. (1938). Experience and education. Macmillan Company.

Eiamworawuttikul, T., & Luksaneeyanawin, S. (2013). The English rhythmical pattems in the readings
of Thai learners with high and low English language experience, and the degree of
comprehensibility judged by L1 English and L1 Thai English teachers. VACANA Journal, 1(2),
73-98.
https://archives. mfu.ac.th/database/files/original/91fb11b91cblar17fefc3a0e706bdcbe pdf

Harden, R. M. (2007). Outcome-based education: The future is today. Medical Teacher, 29(7),
625-629. https://doi.org/10.1080/01421590701729930

Harden, R. M., & Crosby, J. (2000). AMEE Guide No. 20: The good teacher is more than a
lecturer—The twelve roles of the teacher. Medical Teacher, 22(4), 334-347.
https://doi.org/10.1080/014215900409429

Kennedy, D. (2006). Writing and using learning outcomes: A practical guide. Quality Promotion

Unit, University College Cork.

Killen, R. (2022). Teaching strategies for quality teaching and learning (3rd ed.). Juta.

Knight, P. T. (2001). Complexity and curriculum: A process approach to curriculum-making.
Teaching in Higher Education, 6(3), 369-381. https://doi.org/10.1080/13562510120061223

Malan, S. P. T. (2000). The “new paradigm” of outcomes-based education in perspective.

Journal  of Family Ecology and Consumer Sciences, 28(1), 22-28.
https://doi.org/10.4314/jfecs.v28i1.52788

Marginson, S. (2006). Dynamics of national and global competition in higher education. Higher
Education, 52, 1-39. https://doi.org/10.1007/s10734-004-7649-x

McKernan, J. (2008). Curriculum and imagination: Process theory, pedagogy and action

research. Routledge.

Suan Sunandha Asian Social Science Journal Vol.20 No.1 (January-June) 2026


https://archives.mfu.ac.th/database/files/original/91fb11b91cb1a717fefc3a0e706bdcbc.pdf
https://www.google.com/search?q=https%3A%2F%2Fdoi.org%2F10.1080%2F01421590701729930
https://www.google.com/search?q=https%3A%2F%2Fdoi.org%2F10.1080%2F014215900409429
https://www.google.com/search?q=https%3A%2F%2Fdoi.org%2F10.1080%2F13562510120061223
https://www.google.com/search?q=https%3A%2F%2Fdoi.org%2F10.4314%2Fjfecs.v28i1.52788
https://www.google.com/search?q=https%3A%2F%2Fdoi.org%2F10.1007%2Fs10734-004-7649-x

Eiamworawuttikul, S. The Philosophical Foundations of Education

Ozmon, H. A,, & Craver, S. M. (2008). Philosophical foundations of education (8th ed.). Pearson
Merrill Prentice.

Ramsden, P. (2003). Learning to teach in higher education (2nd ed.). Routledge.

Resnik, D. B., & Hosseini, M. (2025). The ethics of using artificial intelligence in scientific research:
New guidance needed for a new tool. Al and Ethics, 5, 1499-1521.
https://doi.org/10.1007/543681-024-00493-8

Spady, W. G. (1994). Outcome-based education: Critical issues and answers. American

Association of School Administrators.

Suan Sunandha Rajabhat University. (2026). Training in ethics for human research [Professional
training].

Taba, H. (1962). Curriculum development: Theory and practice. Harcourt, Brace & World.

van Lier, L. (1992). Not the nine o’clock linguistics class: Investigating contingency grammar.
Language Awareness, 1(2), 91-108. https://doi.org/10.1080/09658416.1992.9959808

van Lier, L. (1994). Action research. Sintagma, 6, 31-37.
https://www.raco.cat/index.php/Sintagma/article/download/60441/94230

Viygotsky, L. S. (1978). Mind in society: The development of higher psychological processes.

Harvard University Press.

Yosraveevorakul, S., Ekkayokkaya, M., Sangsuwan, S., van Lier, L., & Hatfield, G. R. (2017).
Learning styles of ASEAN students: A pilot case study of Thai freshmen in English major
at the School of Liberal Arts, Mae Fah Luang University. International Journal of
Applied Engineering Research, 12(24), 14889-14894.
https://www.ripublication.com/Volume/ijaerv12n24.htm

Zheng, J.,Yin, X,, Hu, J., Wang, G., Niu, S., & Yosraveevorakul, S. (2021). Mixed methods regarding

6 hats of King Rama IX’s sufficiency economy along with Thaksin’s capitalism: The

international bridge gap of business economics for the consumption of Chinese
studying abroad—A pilot case study of Chinese students in Asia Connect. International

Journal of Applied Engineering Research, 16(7), 626-632.

https://www.ripublication.com/Volume/ijaerv16n7.htm

Suan Sunandha Asian Social Science Journal Vol.20 No.1 (January-June) 2026


https://www.google.com/search?q=https%3A%2F%2Fdoi.org%2F10.1007%2Fs43681-024-00493-8
https://www.google.com/search?q=https%3A%2F%2Fdoi.org%2F10.1080%2F09658416.1992.9959808
https://www.google.com/search?q=https%3A%2F%2Fwww.raco.cat%2Findex.php%2FSintagma%2Farticle%2Fdownload%2F60441%2F94230
https://www.google.com/search?q=https%3A%2F%2Fwww.ripublication.com%2FVolume%2Fijaerv12n24.htm
https://www.google.com/search?q=https%3A%2F%2Fwww.ripublication.com%2FVolume%2Fijaerv16n7.htm

