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Abstract

This study investigated the effects of form-focused activities on young Chinese EFL
learners’ ability to use English copula be and their speaking ability. Sixty students from a primary
school in Guiyang city in the southwest of China were selected based on their English proficiency
level which was obtained from a pre-test. The subjects were divided into two groups of 30

each by the stratified sampling method. One group learned the copula be by attending to the
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form-focused activities during the meaning and form-oriented learning (focus on meaning and
form) context, while the other group learned it in a mere meaning-oriented (focus on meaning)
context. Both groups were given a posttest and a delayed posttest three weeks later to examine
their grammatical knowledge and speaking ability in the use of copula be. The results showed
that the participants from the “focus on meaning and form” group obtained significantly higher
scores than those from the “focus on meaning” group both in the grammatical knowledge tests
and the oral performance tests. The findings indicated that the form-focused activities in the
meaning and form-oriented learning context may not only facilitate EFL learners’ learning gains

of grammatical knowledge about the copula be but also their ability to use the copula be in

oral performance.

Keyword: learning gains/copula be

Introduction

The treatment of grammar in second
language teaching has aroused much attention
over the last ten years. Although there is a
widespread criticism against the form-oriented
teaching methods (e.g. Grammar Translation
Method and Audiolingual Method), more and
more second language researchers realize that
grammar teaching continues to play a major
role in second language pedagogy. Given the
prevalence of meaning-oriented teaching
methods (e.g. Communicative Teaching Method
and Immersion Method), second language
acquistion (SLA) researchers have proposed
that second language teaching should integrate
grammar into meaning-oriented instruction.
Long (1991) proposes a term ‘focus on form’
(FonF) to represent this innovative notion. The
fundamental assumption of FonF is drawing
learners’ attention to the linguistic form without

hindering meaning-oriented instruction.

However, there has been much discussion about
the theory and less attention has been given on
how to integrate the notion of FonF into the
course of actual meaning-oriented instruction.

Most of the previous research studies
reviewed in the Norris and Ortega (2000) study
dealt with grammar instruction in a traditional
way that presented grammar rules explicitly and
measured the effectiveness of the instruction
by the discrete linguistic item test, and the
effectiveness of the instruction was significantly
reduced when it was measured by learners’
ability to use the target form in a communicative
task. Therefore, such an observation has led the
SLA researchers (Doughty, 2001; Ellis, 2001)
to suggest that the effectiveness of a grammar
instruction based on FonF should be measured
by learners’ ability to use the target structure
in a meaning-oriented task.

Drawing on these, this study designed

form-focused activities and incorporated them
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into a meaning-oriented learning context, and
examined the effects of these form-focused
activities on EFL learners’ learning gains of the
copula be. Therefore, a theoretical framework
is necessary to ensure the validity and reliability
of the incorporation of form-focused activities
into meaning-oriented learning of the target

form (copula be).

1 2
Input
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A Theoretical Framework for Designing
of Form-focused Activities

Gass (1997) proposed a SLA model
that was summarized by Chapelle (1998, p.22),
which represents a consensus on an ideal
condition for successful SLA. It consists of five

stages, as illustrated in Figure 1:

3 4 5
- Comprehension -> Intake - Integration - Output

(Apperceived) (semantic & syntactic)
Figure 1. An SLA model by Gass (1997)

1. Input

As shown in Figure 1, at the first stage,
it is assumed that the acquisition process begins
with input that is apperceived by learners. That
is to say, only the part of input that is noticed
by the learner is potential to be acquired.

2. Comprehension

The second stage, comprehension,
represents the hypothesis that a learner may
comprehend the semantic meaning of content
without noticing the form of the structure.
However, mere semantic comprehension is not
expected to lead to the acquisition of the usage
of the structure because learners may guess the
meaning of input through lexis without noticing
the form of structures. Thus, only when learners
comprehend input both at a semantic level and
at a syntactic level, the comprehended input

will pass into the intake stage.

3 Intake

When the combination of the
comprehension takes place, the comprehended
input can become intake. This stage is a process
by which learners incorporate new knowledge
(i.e. new linguistic structure) into their
interlanguage.

4. Integration

Integration is “the process for using or
holding the intake in short term memory to
influence the development of the linguistic
system, which in turn affects the L2 output that
the learner produces” (Chapelle, 1998, p.22).
According to Skehan (1996), at this stage,
learners make use of the developing system to
create output by communicating meaning. As
a consequence, the integration process will be

reflected in the process of producing output.
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5. Output

The final stage, output, is the observable
result of the integration process as well as the
manifestation of the learners’ linguistic system.
Output is considered as an important element
to L2 acquisition. It is a process that engages
learners to move further from semantic to
syntactic processing. Schmidt (1994) notes that
output may not enable learners to integrate
entirely new grammatical structures into their
interlanguages, but it may help them use
partially acquired structures more fluently and
more accurately.

The Rationale for Form-focused
Activities Based on the SLA Model

Drawing on this model, some rationales
are provided for form-focused activities as
follows.

1. Increasing saliency of the target form

Textual enhancement (TE) (Sharwood
Smith, 1993) was chosen as an option for
drawing learners’ attention to form by increasing
saliency of the target form. This choice was
based on previous research reported on the
positive role for TE in promoting learners’
attention to form (e.g. Alanen, 1995; Joudenais
et al., 1995; Shook, 1999; White, 1998; Izumi,
2002; Lee, 2007). TE is a less obtrusive
technique of FonF. In contrast to natural reading
material, the reading material with a target form
typographically highlighted is intended to make
the targeted form perceptually salient while

learners are reading for content.
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2. Promoting notice of the features of
target form

Another option for FonF was
consciousness-raising tasks (C-R tasks).
According to the model, to achieve the
combination of comprehension, learners need
to recognize differences between linguistic
forms they are using and target-like forms, and
learners usually incorporate new forms that they
have noticed into their speech (Schmidt & Frota,
1986). Thus, in the present study, learners’
consciousness of the features of the target
form was raised in helping them combine the
semantic and syntactic comprehension.
Consciousness-raising tasks (C-R tasks)
encourage learners to notice the features of the
target form without relying on the explicit rule
presentation. According to Yip (1994), they
help learners discover the features of the target
form (i.e. usage of target form, form-meaning
connection) by themselves,

Building on this rationale, it is possible
to hypothesize that the form-focused activities
would be applicable in the course of learning
of the target form (copula be).

Previous Studies on Textual
Enhancement

A number of previous studies on the
effects of textual enhancement yielded positive
findings for the facilitative effect of TE. Alanen
(1995) examined the effects of rule presentation
and visual input enhancement on the acquisition
of the target form (semi-artificial Finnish

locative suffixes —lla, —ssa, and —ssa) by L2
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learners. The results revealed that visual input
enhancement played a facilitative role on
L2 learners’ learning of the target form.
Joudenais et al. (1995) examined the effect of
TE on ten English-speaking learners’ noticing
of the Spanish preterit and imperfect verbs. The
results showed that the subjects exposed to TE
reported production of more target form in the
task performance than those without. White
(1998) investigated the effect of TE on French
primary school students learning English
possessive determiners. She found that TE
increased the frequency of the target form use
by the subjects. Shook (1999) investigated the
effect of TE on the subjects’ learning of Spanish
structures (present perfect). The results revealed
that the two groups that were exposed to TE
performed significantly better than the control
group. Izumi (2002) examined the effect of TE
on the subjects learning English relative clauses.
He found that the TE drew the subjects’ notice
on the target form. Lee (2007) investigated the
effect of TE on 259 Korean adults’ ability to
use the target form and comprehension of the
meaning. The results showed that TE helped
the subjects learn the target form but did not
effect comprehension. These studies confirmed
that TE has potential to draw learners’ attention
to the target form. According to the noticing
hypothesis (Schimidt, 1990), there is a high
possibility that L2 learners learn what they have
noticed. However, these studies also suggest
that only increasing perceptual salience is not

effective enough to assure success of acquisition,
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for this approach is still relatively implicit, and
it simply makes forms perceptually salient
without offering further assistance to help
learners process the input (Doughty & Willaims,
1998). Based on the process in Gass’ SLA
model (1997), drawing learners’ attention to
the target form is only the first step in the
acquisition process. Other techniques to help
learners process the input are needed.

Previous Research on Consciousness-
raising (C-R) Tasks

A small number of studies have
investigated the effectiveness of C-R tasks.
These studies all suggest that C-R tasks are
effective in promoting learners’ noticing at the
target structure and contribute to the development
of the L2 explicit knowledge (Ellis, 2001;
2003). Fotos (1994) investigated the effects of
C-R tasks in comparison to the traditional
grammatical rule instruction on 160 Japanese
university EFL learners. In her study, the
learners were asked to identify features of the
target structures (adverb placement and indirect
object placement) by themselves and summarize
these features into rules. Then the learners did
a task in which they used target structures to
ask and answer questions. The study used a
grammaticality judgment test and a sentence
production test to measure the participants’
proficiency gains in the target structures. The
results showed that the participants under the
C-R tasks condition produced the same
significant proficiency gains in the knowledge

of target grammar structure as the traditional
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grammar rule instruction condition. Furthermore,
the subjects doing the C-R tasks maintained
significant gains after a two-week period.

Harley (1998) examined the effectiveness
of a series of C-R tasks on young L2 learners’
(seven or eight years of age) learning of French
gender. The C-R tasks consisted of several
children’s games to make them notice the target
structures by identification and contrasting. The
results showed that the C-R tasks effectively
impacted learners’ proficiency gains in the target
structure.

Walsh (2005) developed C-R tasks and
examined the effectiveness of them in Japanese
high school students’ writing. Learners in this
study first read a passage containing target
structures (some prepositions). After that, they
were given a modified version of the same
content passage, with the target structures
replaced by blanks. Learners needed to use the
target structures to fill the blanks by comparing
it to the original passage. Then they were asked
to write a composition by using the target
structures. The results indicated that the C-R
tasks were effective in drawing the learners’
attention and helping them connect form-
meaning relationships which may help them
build implicit knowledge.

Pica et al. (2006) developed C-R tasks
to examine their roles of the C-R tasks in
attention-drawing and the learners’ interaction.
In their study, C-R tasks were similar with those
in Walsh’s (2005), but with more concrete

designed steps and with more interaction and
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negotiation of learners. The tasks consisted of
five cognitive steps: (1) simple noticing of form,
(2) noticing the difference, (3) noticing the gap,
(4) noticing form, function, and meaning
relationships, characteristic of awareness and
(5) reconstruction. The results revealed the
effectiveness of the C-R tasks in promoting the
learners’ attention to the target form and the
learners’ interaction.

The C-R tasks used in these studies
were all designed to make learners discover the
features of the target structures by themselves.
The differences lay in the different target
structures being focused on and different task
difficulty due to the varieties of learners’ ages,
and different number of task steps. There were
fewer task steps in Foto’s (1994) and Walsh’s
(2005) studies than those in Harley’s (1998).
The learners in Foto’s (1994) study were
university students, high school students in
Walsh’s (2005) and young children in Harley’s
(1998). It appeared that younger children with
low language proficiency needed more guided
steps to help them discover the features of the
target structures. Pica et al.’s (2006) study
provided detailed task steps to reflect the
cognitive process, which shed much light on the
design of the form-focused activities in this study.

The Purpose of the Study

Based on the rationale embodied in the
framework of the SLA model that an ideal SLA
condition should make input salient, promote
learners’ awareness on the features of target

form, encourage form-meaning connection, and
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provide opportunities for learners to produce
language output, the present study aimed to
investigate the effects of the form-focused
activities on helping learners learn and use the
specific linguistic form of the copula be.
Therefore, two general empirical results were
necessary. First, it must be shown that the
form-focused activities were effective in
promoting learners’ gains in the grammatical
knowledge of the target form. Although, to
some extent, previous research has confirmed
this point, the effects on young Chinese EFL
learners learning the English copula be have
not been investigated. Second, it must be shown
that the form-focused activities were effective
in promoting learners’ ability to use the copula be.
Most previous research did not investigate the
effects on language use, but the present study
attempted to do so. If the results were positive,
it would prove that the form-focused activities
resulted in young Chinese EFL learners’
learning gains of the English copula be.

Research Questions

As the present study attempted to
incorporate form-focused activities into
meaning-oriented learning and examine the
effects of them, two experimental conditions:
focus on meaning and form (FonMF) and focus
on meaning (FonM) were involved, and two
research questions were addressed as follows:

Did the FonMF condition help young
Chinese EFL learners learn the grammatical
structure of copula be better in comparison to

the focus on FonM condition?
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Did the FonMF condition help young
Chinese EFL learners use copula be more
effectively in their oral performance in
comparison to the FonM condition?

FonMF and FonM Condition

Two experimental conditions were
created. One was to address form-focused
activities into meaning-oriented learning of the
target from (copula be), which was named as
focus on meaning and form (FonMF). The other
experimental condition was merely meaning-
oriented, named as focus on meaning (FonM).

FonMF was a condition in which
participants first read a textual enhanced (TE)
passage and then worked on the following
activities: a reading comprehension activity, a
series of consciousness-raising activities (C-R),
and a reconstruction activity. Of the three
activities, the reading comprehension activity
and the reconstruction activity were meaning-
oriented and the C-R activities were form-
oriented.

FonM was a condition in which
participants first read the natural passage with
the same content as used in the FonMF
condition. Then, the participants did the same
meaning-oriented activity (the reading
comprehension activity) as the FonMF group
did. After that, they memorized the content of
the passage, to learn the target structure during
the memorization. At last, they did the same
reconstruction activity as the FonMF group did.
The two conditions are illustrated schematically
in Table 1.
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Table 1 The FonMF and the FonM Condition

Treatment FonMF Focus FonM
1. reading TE passage Meaning 1. reading a plain passage (no TE)
2. doing a reading Meaning 2. doing a reading

o comprehension activit comprehension activit

Activities P Y P y
3. doing C-R activities Form Meaning | 3. memorizing content
4. doing a reconstruction Meaning 4. doing a reconstruction activity
activity

Note: the shadowed is the differences between the FonMF and the FonM condition

Method

Participants

Sixty participants of the study were
selected from 257 primary school students in
a primary school in Guiyang city in the
southwest of China. They were 10 and 11 year
old fifth graders, who had learned English as
a foreign language in schools for at least two
years from Grade 3. They had never been to
an English-speaking country and had little
opportunity to use English for communicative
purposes outside the classroom. They had little
grammatical knowledge of the copula be and
could hardly use the copula be in the oral
performance based on the pretest. All participants
were randomly assigned into two treatment
conditions, the FonMF condition and the FonM
condition, 30 participants in each condition
based on the stratified sampling method. Sixty

participants were divided into two groups based

on their pretest scores, ranged from the highest
to lowest score. The participants in the FonMF
group were selected in an odd number sequence,
while those in the FonM group were in an even
number sequence.

Procedure

The experiment was conducted during
a seven-week period. The FonMF group was
arranged on every Saturday and the FonM group
every Sunday. Each participant received one
and a half hours of treatment each week.
Altogether, the participants received three
treatments for three weekends. A pretest was
administered at the beginning of Week 1,
followed by three treatment sessions in each of
the following three weekends, one posttest at
the end of Week 4, and one delayed posttest

three weeks later.
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Target Form

The target form was the English copula
be. According to Lee & Huang (2004) and
Chan (2004), this form has been observed to
pose difficulties for Chinese ESL beginners.
Due to differences in the system of the Chinese
copula and the English be, there are difficulties
in introducing the English word be to Chinese
EFL beginners. Even university students with
years of learning experience in English still
make mistakes with be and produce variations
of be forms with inappropriate inflections. The
present study focused on the two structures of
copula be: ‘be + noun’ and ‘be + adjective’
because young Chinese EFL learners frequently
make mistakes by omitting the copula be in
sentences with ‘subject + noun’, and ‘subject +
adjective,” for instance.

Data Collection

The data was collected from the pretest,
the posttest and the delayed posttest. The three
tests were identical. The advantage of using
one version of test was that it could observe
directly the process of what the participants
gained. The pre-test was administered to the
participants two weeks before the beginning of
the treatment period. A post-test was administered
immediately after the treatment to measure the
effects of the instructional treatments. The
delayed posttest was administered three weeks
after the posttest.

The pretest, the posttest, and the delayed
posttest consisted of a grammatical knowledge

test and an oral production test. The grammatical
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knowledge test was designed to measure the
participants’ grammatical knowledge about the
copula be, and the oral production test was
designed to measure participants’ ability to use
the copula be in oral performance. The
framework and details of the test were designed
to parallel previous studies reviewed in Rosa
& O’Neill (1999) which used this form of
testing.

Grammatical Knowledge Test

The grammatical knowledge test took
the form of a multiple-choice recognition test.
This form of testing has been widely adopted
as a measure of assessing intake of the target
structures (e.g. Leow, 1997; Rosa & O’Neill,
1999). The test consisted of 20 items, the
number of which was based on the number in
the previous research (e.g. 30 sentences in
Robinson, 2003; 28 sentences in Izumi, et al.
1999; 36 sentences in Izumi, 2002). Each item
contained a picture and four sentences. The
participants were asked to choose a correct
sentence among four to match the picture, with
three incorrect sentences as distracters. The test
took 15 minutes.

Oral Production Test

In the oral production test, the participants
were asked to introduce himself/herself and his/
her friends. The production test took six
minutes. Each participant was given three
minutes to prepare. Based on the previous
research concerned with task performance (e.g.
Skehan & Foster, 2001; Ortega, 1999; Yuan
& Ellis, 2003), participants performed better
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when given a planning time than those without.
Then, each participant had three minutes to
perform. They received written instructions on
how to perform the speaking task. Each
participant used a recording device to record
while they were performing.

Data Scoring and Coding

Scoring Method

In scoring the grammatical knowledge
tests (data collected from the pre-post-delayed
post- test), one point was given every time the
correct sentence was chosen and zero if the
answer was incorrect. The total score was 20.

Coding of Oral Performance

The participants’ oral performance was
transcribed by two trained research assistants
and the researcher, and the transcripts were
compared to ensure inter-rater reliability. Following
previous research studies of measurement of
the participants’ oral performance (i.e. Foster
& Skehan, 1996; Wendel, 1997; Bygate, 2001),
the measures were operationalised for accuracy,
complexity, and fluency.

Accuracy was measured by calculating
the percentage of error-free sentences. Two
factors were considered in analyzing the
accurate speech of the present study. First, the
domain of errors in the present study referred
to the (1) disagreement of subject and be, (2)
the omission of be between subject and the
noun, or the adjective. The other syntactic
errors, such as the omission of indefinite/
definite articles, the misuse of the lexical form

other than the target form, for instance, would
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not be considered as errors, for such errors were
not covered in the present study. Second, in
cases where participants attempted to self-
correct and produced a correct form and then
changed it into an incorrect form, it was coded
as an error, or vice versa. Inter-rater reliability
for the accuracy measure was 99.12%.

Complexity was measured by the
syntactic variety. Syntactic variety in the present
study referred to the total number of sentences
that contained the target-structures produced in
the oral performance. The quantity of target
structure sentences referred to the total number
of copula be (am, is, are) sentences produced
by the participants, including the correct form
and incorrect form that was target-like. Inter-
rater reliability was 99.25%.

Fluency was calculated in terms of
number of syllables per minute. It involved two
Rate A and Rate B. Rate A: the

number of syllables within each descriptive

measures:

speech, divided by its total articulation time
(the number of seconds) and multiplied by 60.
Inter-rater reliability for Rate A was 98.45%.
Rate B: as in Rate A, the number of syllables,
divided by the total articulation time (the
number of seconds) and multiplied the result
by 60, excluding syllables, words, phrases that
were repeated, reformulated, or replaced. Inter-
rater reliability for Rate B was 98%.

Data Analysis

This study examined whether the
FonMF group significantly outperformed the

FonM group in performance with the copula
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be in the grammatical knowledge test and the
oral production test, as measured by posttests
and delayed posttests. In response to two
Research Questions, data concerning these
treatments was analyzed from two aspects: (1)
a comparison of the grammatical knowledge
posttest (GKT) scores and delayed posttest
scores (see Table 2) and the oral production
posttest (OPT) scores and the delayed posttest
scores (see Table 3) between the FonMF and
the FonM group.
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Results of the Study

Results for Research Question 1

To answer Research Question 1, “Did
the FonMF condition help young Chinese EFL
learners learn the grammatical structure of
copula be better in comparison to the FonM
condition?,” an independent sample t-test was
used to compare mean scores of grammatical
knowledge posttest (GKT) and the delayed
posttest of the FonMF and the FonM group.
Table 2 shows comparisons of the mean scores
of the two groups on the GKT posttest and the
delayed posttest.

Table 2
Group Mean SD t df Sig. (2-tailed)
Post/DePost Post/DePost Post/DePost Post/DePost  Post/DePost Post/DePost
FonMF 14.93/13.87 2.15/1.91
16.18/16.15 45.37 /45.53 000
FonM 7.47]7.23 1.33/1.19
ik p < 0.001

As shown in Table 2, there was a
significant difference (t = 16.18, p = .000) of
the FonMF and the FonM group in the mean
scores of the GKT posttest. There was also a
significant difference (t = 16.15, p = .000)
between the FonMF and the FonM group in
the GKT delayed posttests. This demonstrated
that the FonMF group significantly outperformed
(with an average mean of 14.93/13.87) the
FonM group (with an average mean of
7.47/7.23) in the GKT posttest and the delayed

posttest. In addition, a higher standard deviation
(2.15/1.91) of the mean score of the FonMF
group was found, compared with a lower
standard deviation (1.33/1.19) of the FonM
group. This indicated that some participants in
the FonMF treatment achieved higher scores in
the GKT posttest, whereas nearly all the
participants in the FonM treatment achieved
similar lower scores. It could be assumed that
the FonMF condition were more effective than

the FonM condition in promoting young

257



NsansaathasAnseaniive
0 4 2ifudl 1 (unnaw - Agueu 2555)

Chinese EFL learners’ learning gains of the
grammatical knowledge about the copula be.
In brief, the FonMF condition helped young
EFL Chinese learners learn the grammatical
structure of the copula be better than the FonM
condition.

Results for Research Question 2

To answer Research Question 2, “Did

the FonMF condition help young Chinese EFL
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learners use copula be in their oral performance
more effectively in comparison to the FonM
condition?,” a series of independent t-tests were
run to compare mean scores of the oral
production posttest (OPT) and the delayed
posttest between the FonMF and the FonM
group. Table 3 shows comparisons of the mean
scores of the two groups on the OPT posttest
and the delayed posttest.

Table 3 Comparison of OPT Posttest Scores and Delayed Posttest Scores on Accuracy,

Complexity and Fluency

Speech  Group Mean SD t Df Sig.
quality
Post/DePost Post/DePost Post/DePost Post/DePost (2-tailed)
Post/DePost
A FonMF 7.60/5.53 2.03/1.43
ccuracy s ~
FonM  2.20/2.03 85/56 13.46/12.48 38.82/37.55 .000
FonMF 12.20/9.87 1.71/1.25
Complexity FonM  5.47/5.07 94/.98 18.91/16.53 44.98/54.84 .000***
Fluency FonMF 51.74/46.32 16.57/14.86
(RateA) Aok ok -
FonM  34.23/33.99 577/5.66 5.47/4.25 35.94/37.23 .000
(RateB) FonMF 47.25/41.24 13.70/13.65
FonM  30.12/30.37  5.34/5.52 6.39/4.05 37.63/38.24 .000*** )
*H% p <0.001

As presented in Table 3, the results
showed significant differences between the
FonMF and the FonM group on the OPT posttest
scores as well as on the OPT delayed posttest
scores on each level of accuracy (t = 13.46/12.48,
p = .000), complexity (t = 18.91/16.563, p =

.000) and fluency (Rate A: t = 5.47/4.25, p =
.000; Rate B: t = 6.39/4.05, p = .000). The
results revealed significant gains for the FonMF
group (with an average mean of 7.60/5.53)
over the FonM group (with an average mean

of 2.20/2.03) in participants’ accuracy of the
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oral production, the significant gains for the
FonMF group (with a mean of 12.20/9.87) than
the FonM group (with a mean of 5.47/5.07) in
the complexity of the oral production, and a
significant positive effect for the FonMF group
(with mean averages of 51.74/46.32,
47.25/33.99) compared to the FonM group
(with mean averages of 34.23/41.24,
30.12/30.37). It was apparent that the FonMF
condition helped young Chinese EFL learners
use copula be more effectively in their oral
performance than the FonM condition.

Discussion

Based on the rationale of focus on form
and on empirical evidence from previous
research (e.g. Alanen, 1995; Joudenais et al.,
1995; Shook, 1999; White, 1998; Izumi, 2002;
Lee, 2007; Fotos, 1994; Harley, 1998; Walsh,
2005; Pica et al. 2006), I predicted that the
significant effects of the FonMF condition
attributed to two focus on form techniques that
were not involved in the FonM condition:
textual enhancement (TE) and the consciousness-
raising tasks (C-R) would play important roles
in facilitating the FonMF participants’ gains in
the grammatical knowledge about the copula
be and the ability to use the copula be. The
findings were discussed in detail as follows.

First, textual enhancement would make
the target structure in the reading passage
perceptually salient. Therefore, the participants
exposed to the textual enhanced passage would
have their attention drawn to the enhanced

copula be. The participants exposed to the TE
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passage outperformed the participants without
such an exposure. Therefore, it can be inferred
that TE aided the participants attending to the
target structure. Although this result supports
the prediction, it runs counter to a number of
studies in which no such facilitative effects
were found (e.g. Leow, 1997, 2001; Leow
et al., 2003; Overstreet, 1998; Wong, 2003).
There are a number of factors that might
contribute to the mixed results. These factors
involve various length of treatment and exposure
to the input, different degree of enhancement
(e.g. some accompanied with other method),
different assessment measures of effectiveness,
nature of different target forms, different ages
of participants. One important difference
between the present study and previous ones is
that in the present study, the participants were
exposed to a intensive use of TE. The
participants were provided with three similar
target form enhanced passages, 41 tokens, and
about 60 minutes for exposure to the target
structures. It might be that the more intensive
exposure strengthened the effect of attending
participants’ attention to the target form.
Another important reason contributing
to the significantly better performance of the
FoMF group lies in C-R activities the participants
engaged. Based on the robust assumption of
C-R, it would assume that C-R tasks effectively
promote the participants’ notice and are
beneficial to the participants’ use of the target
structure. The evidence can be found both in

their grammatical knowledge tests and in their
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oral performance tests. In the grammatical
knowledge posttest, the FOMF group (m =
14.93) who did the C-R tasks outperformed the
FonM group (m = 7.47) who did not. The
outperformance was also found in the delayed
posttest, with FonMF group (m = 13.87) and
FonM group (m = 7.23). This result is similar
to those studies of Fotos (1994), Harley (1998),
Walsh (2005) and Pica et al. (2006), which
reported a positive effect of C-R tasks to the
learners’ grammatical knowledge. It might
indicate that C-R tasks effectively trigger the
participants’ motivation at noticing the features
of target structures and strengthen their
recognition of the form.

The present study also found that the
participants in the FonMF condition outperformed
the participants in the FonM condition in the
oral performance. This result demonstrates the
facilitative role of C-R tasks in the participants’
ability to use the copula be. The oral performance
of the FonMF group was significantly better
than the FonM group in the posttest and the
delayed posttest on the level of accuracy (m =
7.63/5.53 vs. m = 2.20/2.03), complexity (m
= 12.20/9.87 vs. m = 5.47/5.07) and fluency
(rate A: m=51.74/46.32 vs. m = 34.23/33.99;
rate B: m =47.25/41.24 vs. m = 30.12/30.37).
The result demonstrated that C-R tasks not only
aided the participants to produce targeted
sentences more accurately, but also helped the
participants produce targeted sentences with
more variety and more fluently. Given the robust

rationale provided by the well-established SLA
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model (Gass, 1997) learners can take in the
target form by comprehending the semantic
meaning and the syntactic of the target form.
Thus, it was reasonable to expect C-R tasks to
help the participants comprehend the copula be
at a syntactic level. The evidence was shown
in their oral performance that they correctly
produced copula be.

There are several factors that might lead
to this result. First, attendance to the C-R tasks
reinforced the participants’ attention to the
copula be. There were a series of activities that
required the participants to identify, distinguish,
classify and generalize about the copula be by
themselves. This process aroused their full
attention to the function of the copula be besides
this form itself. Second, the C-R activities in
the present study repeated in the three treatment
sessions. The participants must have maintained
a strong consciousness about the use of copula
be. As Ellis (2001) points out, the effectiveness
of focus on form results from repeated exposure.
Third, while the participants were attending the
C-R tasks, they were attending to the reading
passages at the same time. It might increase
the opportunity for them to attend to the content
of the passage so that the participants could
produce more sentences with more variety.
However, since previous studies did not
investigate the effect of C-R tasks on learners’
ability to use the target structure, this aspect is

left for future research to investigate.
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Suggestions for Further Study

The extent to which the results obtained
generalize to other learners in different learning
contexts still remains to be investigated. Thus,
care needs to be taken not to over-interpret the
results. Nevertheless, the results of the present
study cast some light on two important issues
relating to focus on form. First, TE had a
positive effect on drawing young participants’
attention to the target form. Second, C-R tasks
might strengthen the effect of drawing young
participants’ attention to the target form, and

might induce the participants to attend to the
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Abstract

The objective of this research was to study the optimistic-realistic scenario, pessimistic-
realistic scenario and most-probable scenario in the medium-sized garment export business after
the establishment of the ASEAN Economic Community: AEC in 2015. This research applied
the methodology by The Delphi technique data and the Cross-Impact Analysis. The results of
the optimistic-realistic scenario found 10 scenarios. The important scenario was that the raw

materials would be so cheaper that they would attract more attract more foreigners to invest in
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ASEAN countries and in Thailand. The pessimistic-realistic scenario found 8 scenarios. The

important scenario was that the costs of in equipment and human resource development would

increase. The most-probable scenario in innovation management found 39 scenarios. The important

scenario was the that emphasis should be on fashion leadership or development, positioning

Thailand as a center of fashion designs; using modern and environment-friendly technology,

and saving energy and implementing an effective management.

Keyword: Management/Scenario/Garment/Export/ASEAN Economic Community (AEC)
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