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บทคัดย่อ

	 งานวิจัยมีวัตถุประสงค์เพื่อ (1) พัฒนาชุดการพูดภาษาอังกฤษทางคลินิกสำ�หรับนักศึกษาพยาบาล 

(2) พัฒนาความสามารถด้านการพูดภาษาอังกฤษทางคลินิกของนักศึกษาพยาบาล และ (3) สำ�รวจทัศนคติ

ของนกัศกึษาพยาบาลตอ่การพดูภาษาองักฤษโดยใชช้ดุการพดูภาษาองักฤษทางคลนิกิสำ�หรบันกัศกึษาพยาบาล

กลุ่มตัวอย่างทั้งหมดมีจำ�นวน 86 คนแบ่งสองกลุ่มคือ (1) พยาบาลวิชาชีพโรงพยาบาลเลยจำ�นวน 

56 คนที่ให้สัมภาษณ์ในการศึกษาเบื้องต้นเพื่อหาความต้องการการใช้ภาษาอังกฤษสำ�หรับพยาบาล และ (2) 

นกัศกึษาชัน้ปทีี ่3 คณะพยาบาลศาสตรม์หาวทิยาลยัขอนแกน่ซึง่สมคัรใจเขา้รว่มในการทดลองในปกีารศกึษา 

2553 จำ�นวน 30 คน

เครื่องมือในการวิจัย ประกอบด้วย การสัมภาษณ์แบบมีเค้าโครงที่สร้างขึ้นเพื่อหาความต้องการ 

การใชภ้าษาองักฤษสำ�หรับพยาบาล ชุดการสอนการพูดภาษาอังกฤษเพื่อการสื่อสารสำ�หรับนักศกึษาพยาบาล  

(The conversational package for nurses: CPN) ที่สร้างขึ้นในการพัฒนาความสามารถด้านการพูด  

แบบทดสอบก่อนและหลัง และแบบสอบถามก่อนและหลังการใช้เครื่องมือ

ผลการวิเคราะห์ข้อมูลแสดงให้เห็นว่า (1) แบบฝึกทักษะการพูดภาษาอังกฤษเพื่อการสื่อสารสำ�หรับ

นกัศกึษาพยาบาลโดยใชบ้ทบาทสมมตุทิีพ่ฒันาขึน้มปีระสทิธภิาพตอ่นกัศกึษาพยาบาล โดยมคีา่ประสทิธภิาพ

สูงกว่าเกณฑ์มาตรฐาน 80 และ มีค่าดัชนีประสิทธิผลสูงกว่าเกณฑ์มาตรฐาน 0.05 (2) นักศึกษาพยาบาล

พูดภาษาอังกฤษดีขึ้นโดยคะแนนสอบพูดหลังเรียนสูงกว่าคะแนนสอบก่อนเรียนอย่างมีนัยสำ�คัญทางสถิติ 

ทีร่ะดบั 0.05 และ (3) นกัศกึษาพยาบาลมทีศันคตทิีด่ตีอ่การฝกึพดูภาษาองักฤษโดยใชแ้บบฝกึทกัษะการพดู

ภาษาอังกฤษเพื่อการสื่อสารสำ�หรับนักศึกษาพยาบาล

Abstract

	 The purposes of the study were to: (1) develop the English clinical conversational package 

for nursing students; (2) enhance English oral clinical communication of nursing students; and 

(3) investigate the nursing students’ attitudes towards learning English speaking through the use 

of the English clinical conversational package. 

*	 นักศึกษาปริญญาศิลปศาสตรมหาบัณฑิต สาขาวิชาภาษาอังกฤษ  คณะมนุษยศาสตร์และสังคมศาสตร์ มหาวิทยาลัยขอนแก่น	

**	 อาจารย์ที่ปรึกษา ผู้ช่วยศาสตราจารย์ ดร. สาขาวิชาภาษาอังกฤษ  คณะมนุษยศาสตร์และสังคมศาสตร์ มหาวิทยาลัยขอนแก่น
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There were 86 participants in this study, including 56 in-service nurses who had been 

interviewed in a prior study for their language functions needs for nurses in Loei Hospital and 

30 third-year students at the Faculty of Nursing, KhonKaen University who volunteered to 

participate in the experiment in the first semester of the academic year 2010.

The research instruments were comprised of a structured interview form for the prior 

study for language functions needed for nurses in Loei Hospital, a conversational package for 

nurses (CPN) developed for the study to enhance students’ speaking abilities, pre- and post-

speaking tests and questionnaires for students to answer before and after the experiment.

Results from data analyses revealed that (1) the CPN effectively improved nursing 

students’ speaking abilities. The effectiveness and the effectiveness index of the CPN were higher 

than the standard criteria of 80 and 0.05. (2) The students’ post-test scores were significantly 

higher than the pre-test scores, at the 0.05 level (3) The students demonstrated positive attitudes 

towards the practicing using the CPN.

Introduction 

	 The principal objective of studying language is communication (Byrne, 1984). English 

is a language that is internationally used as a means of communication. In Thailand, English is 

well knows for its importance. Although English is taught in schools and universities, however, 

there are still a lot of problems in using English especially for speaking. Moreover, English 

communication is required in higher education level, technology advancement and many 

workplaces, especially in technical fields, where it is used to convey the technical knowledge to 

non-technical people for better understanding (Huck and Olsen, 1983). Nursing is among those 

areas in which English is used for communication. Communication is described as information 

transfered between a speaker and a listener (citation). In nursing, communication is a sharing 

of health-related information between a patient and a nurse and highly dependent on accurate 

verbal communication as it uses a lot of medical terminology. The technical terminology of 

nursing requires development of a second longuage in itself rather than  word-for-word translation 

(Kiang, 1992). Effective communication can create a good rapport among nurses, patients and 

health teams. On the other hand, ineffective communication may cause tragic results in health 

teams as well as reducing professional credibility and caring efficiency. Communication is vital 

to nurses and health teams particularly in international working environments (Ruben & Stewart, 

1998). Studies revealed problems of oral clinical communication in the nursing area. Nurses were 

unable to notice, or were not confident to deal with patients’ anxiety. They misunderstood some 

parts of the conversation (Hadley, 1991). Hussin (1991) conducted a study in nursing students, 

the results found that they were not taking initiative in communicating with staff, nodding and 

smiling rather than responding verbally when responding to the instructions. They were not giving 

explanations and reassurance to patients when providing nursing care. The students’ productive 
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communication was often unclear and an end of shift verbal report given was often difficult to 

understand. From the studies above, ineffectiveness in oral clinical communication of nurses 

and nursing students affects the quality of nursing care in complex healthcare situations. 

The problems discussed in the previous section are a major impetus for developing an 

English learning package to improve nursing students’ speaking ability needed for their future 

career. In preparing nursing students to be effective nurses and gain more opportunities to 

practice their English communication, a task that supports learning in the classroom together 

with the use of role-play is chosen for this study to improve their speaking skills. Classroom 

tasks are important to develop students’ English speaking competence. Tasks may also be 

called activities, and an activity can consist of various kinds of things that the teacher assigns 

students to do (Nunan, 1996). Focusing on speaking, speaking tasks are activities that concern 

speakers in using language for the purpose of success in an important goal or objective in a 

speaking situation. Role-play is suitable for this study following Paulston’s (1979) suggestion 

in that role-play is one of the basic types of communicative interaction activities for developing 

communicative competence and role-play is not only perhaps the most flexible technique but 

also dynamic and challenging. This study would give advantages and implications on teaching 

communication skills in medical science and could lead to be guidelines, not only for nursing 

students but also in service training for health care facilities. 

Purposes of the study

	 1.	To develop a conversational package for nursing students. 

	 2. To enhance oral clinical English communication skills of nursing students.

	 3. To investigate the nursing students’ attitudes towards learning English through the 

use of the English conversational package.

Research questions 

	 1. What English language patterns are to be included in the conversational package for 

nursing students?

	 2. To what extent does the conversational package enhance nursing students’ oral clinical 

communication skills?

	 3. Does the English conversational package affect the nursing students’ attitudes towards 

learning English?

Research Methodology

	 The population of this study was 172 third-year nursing students in the first semester of 

the 2010 academic year at KhonKaen University, Thailand. The participants volunteered to take 

part in this present study. They were divided into two groups as (a) 56 nurses in Loei hospital 

which were participants in a prior study and also (b) 30 nursing students at KKU studying in 

their third year, who enrolled in a compulsory English subject, 411124; Technical English for 
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Nursing, in the first semester of academic year 2010.	

	 The present study was designed as a one-group pre test and post test experimental design. 

In this design, the experiment group firstly completed a pre test (O
1
). Later, they participated 

in a treatment (X). Then they completed a post test (O
2
) after they finished the treatment. 

	 The research instruments comprised of a structured interview form for the prior study 

for language functions needed for nurses in Loei Hospital, a conversational package for nurses 

(CPN) developed for the study to enhance students’ speaking abilities, pre- and post-speaking 

tests and questionnaires for students to answer before and after the experiment.

Research Procedure

The research procedure in this present study is presented following these sequences.

	 1. The objectives, the research procedures and the details of the present study were 

explained to nursing students. 

	 2. A questionnaire was conducted to explore their attitudes towards the use of CPN 

before the packages were employed. 

	 3. Prior to performing the pre-speaking test, the students were notified about general 

information of role-play and the criteria of assessing their speaking ability in class.

	 4. The nursing students were given the pre–speaking test using role-play cards under 

topics of registering a new patient, assessing a new patient and nursing examination for measuring 

their speaking ability.

	 5. They were paired and informed to construct their own dialogues in relation to for the 

content they had studied for five minutes. Then they were asked to display and express their 

thoughts freely for approximately five minutes. 

	 6. Their performances were video recorded and scored by two raters individually afterward. 

A speaking proficiency checklist was used to check the students’ language performances. A 

scoring rubric was used in assessing the students’ effective use of specific criteria set for the 

course. 

	 7. After that, the content of introduction and the content in unit 1 about the topic of 

Registering a new patient were taught (see Table 1 for topics in the booklet).
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Table 1 Language Patterns in the CPN  Booklet
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Table 1 Language Patterns in the CPN  Booklet

Unit Topics Language Patterns

1 Registering a 

new patient

•	 Have you been to this hospital before?

•	 May I have your name, please?

•	 Would you mind telling me your age?

•	 Would you mind telling me your address?

•	 Would you mind telling me your occupation?

•	 Are you allergic to any medication?

•	 Do you have any relatives in Thailand?

•	 Do you have health insurance?

2 Assessing a 

new patient

•	 What brings you here today?

•	 How long have you been feeling like this?

•	 Have you had any serious/ major illness (in the past)?

•	 Have you ever had any surgeries/ operations before?

•	 Do you have a family history of any medical diseases?

•	 Do you smoke? How many cigarettes a day?

•	 Where do you come from originally?

•	 What is your religion?

•	 Do you drink? How much?   

•	 How many glasses do you have per/ a day?
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	 8. Then, nursing students had a chance to do out-of-class exercises and self-study for 

three hours. 

	 9. Subsequently, they were assigned to take a role-play quiz at the end of unit1 using 

the same steps and criteria as in the pre-speaking test.

	 10. After completing all the steps mentioned above, unit 2 on the topic of Assessing a 

new patient was taught.  Then the students were assigned to do similar activities as in unit 1 

for unit 2 and 3 as presented in Figure 1.

Notification of general information,

and outline of each unit

Figure 1 Activities Cycle for the CPN Booklet

Lesson learning in class

Exercises and self study

Out-of-class

End of unit quiz
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3 Nursing 

examination

The instructions during a nursing examination

-Expression 1: 

•	 Could you please   + verb      

    (Could you please tell me your occupation?)

patterns politely used to tell a patient to follow

-Expression 2: 

•	 May I + verb…, please?  

          (May I check your blood pressure, please?)

patterns used to ask for permission to perform 

physical examinations from a patient during nursing

examination. A nurse’s instruction during nursing examinations.

 8. Then, nursing students had a chance to do out-of-class exercises and self-study for 

three hours. 

 9. Subsequently, they were assigned to take a role-play quiz at the end of unit1 using 

the same steps and criteria as in the pre-speaking test.

 10. After completing all the steps mentioned above, unit 2 on the topic of Assessing a 

new patient was taught.  Then the students were assigned to do similar activities as in unit 1 

for unit 2 and 3 as presented in Figure 1.

Notification of general information,

and outline of each unit

Figure 1 Activities Cycle for the CPN Booklet

Lesson learning in class

Exercises and self study

Out-of-class

End of unit quiz
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	 	 11. The nursing students were given the post–speaking test using role-play cards 

under topics of registering a new patient, assessing a new patient and nursing examination for 

measuring their speaking ability after finishing the curse. The same steps and criteria were used 

as in the pre-speaking test.

	 	 12. Another questionnaire was administered to explore the students’ attitudes towards 

English language learning using a conversational package. 

	 	 13. To evaluate the students’ improvement, the results from pre-rating and post-rating 

scores were compared statistically using pair t-test then interpreted. 

Data analysis

	 The data was analyzed by various methods. The data gained from research instruments 

and its statistical methods are described as table:

	 1. The data from the structured interview elicited information regarding nurses’ 

language function needs. The first part of the structured interview was calculated using frequency 

distribution and presented in percentages. The second part of the structured interview was 

calculated for mean ( x ) and standard deviation (S.D.). 

2. The data from the pre and post-speaking tests were compared then statistically 

analyzed using a t-test. The results of the t-test showed the improvement of the students’ speaking 

abilities.

	 3. The results from two sets of questionnaires administered to the participants of the 

study before and after the learning sessions were calculated for mean ( x ), and standard deviation 

(S.D.). The data from open-ended questions were grouped and tallied as percentages.

Results and Discussion

The conclusion of the findings, discussion, limitations, and recommendations for further 

study is presented in this section.

1. Results of the structured interview

A structured interview was administered to find out nurses’ needs to improve 

their speaking abilities. According to the results, they wanted to attend an oral clinical English 

communication course (66.1%) and the English communication skill they most wanted to 

improve was speaking (69.6%). Another further structured interview was conducted to find out 

the needs in language functions for the oral clinical English communication course. They ranked 

the top three language functions needed for the English oral clinical communication course as 

(1) language functions in Out Patient Department and gathering information, (2) greeting and 

leave taking, and (3) registering a new patient. A latter structured interview was conducted to 

find subtopics in each language functions. Only subtopics ranking as high were put in the CPN. 

These subtopics included history of present illness, past medical history, family history, giving 

instruction during a nursing examination, greeting clients, self-introducing, leaving clients and 
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the process of registration. The content of the whole package was validated and trialed. 

In order to determine the effectiveness  of Is this a lesson, a set of lessons, Course or 

curriculum other “packing” refer to a marketable porduct the data obtained were analyzed  statistically 

to determine the effectiveness of a conversational package (E1/E2) and the effectiveness index 

(E.I.) After the CPN was developed, it was tested with nursing students by three methods: one 

to one testing (1:1); small group testing (1:10); and field group testing (1:100). The results of 

this try out were analyzed according to effectiveness and effectiveness index as follows.

Table 2 Results of the Effectiveness of the English Conversational Package	

No Method

Effectiveness

Process Post-Test

1 One to one testing (1:1) 88.70 90.32

2 Small group testing (1:10) 92.11 89.06

3 Field group testing (1:100) 91.07 90.05

The information from table 2 illustrates that the result of package effectiveness analysis 

in one to one testing (1:1) was 88.70/ 90.32. The result of package effectiveness analysis in 

small group testing (1:10) was 92.11/ 89.06. The result of package effectiveness analysis in 

field group testing (1:100) was 91.07/ 90.05. All of them were above 80/80 criteria required. 

Therefore, it could be interpreted that the English conversational package was effective and 

can encourage students to gain knowledge with their studies. It was ready to be used with the 

target group of nursing students.  

The results of the effectiveness index of the English Conversational Package in the three 

methods obtained as follows: 

1) The effectiveness index on one to one testing (1:1) was 0.83

2) The effectiveness index on small group testing (1:10) was 0.81

3) The effectiveness index on field group testing (1:100) was 0.81	

Table 3 Effectiveness Index of the English Conversational Package	

Method No. of Students Effectiveness Index (0.5)

1 0.83

3 0.81

30 0.81

1. one to one testing

2. Small group testing

3. Fiele group testing
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Table 3 shows that the effectiveness index of the English conversational package on three 

methods was higher than the criteria required (0.50). The results led to the conclusion that the 

English conversational package, including topics and subtopics chosen by nurses and put in the 

CPN, was suitable and effective for improving nursing students’ speaking ability. 

2. Results of the pre- and post-speaking tests

	 	 One finding of this study was that the CPN could help third-year nursing students in 

the first semester of the 2010 academic year at KhonKaen University improve their speaking 

abilities. The mean scores of the pre- and post-speaking test were calculated by applying the t-test 

to determine the difference between the mean scores in the students’ abilities before and after 

implementing the oral clinical English communication package. The t-test score was found to be 

significant at the 0.05 level. This indicated that the nursing students’ speaking abilities improved 

due to the learning of the English conversational package. Therefore, it can be concluded that 

the CPN could help nursing students improve their speaking abilities. The CPN encouraged 

nursing students to apply English conversation comprehensively and effectively.

	 3. Results of questionnaires

	 	 Regarding the participants’ attitudes towards the importance of English in nursing, the 

data revealed that the students had a generally positive attitude towards the English conversational 

package at an overall mean score 4.35 out of 5 on the Likert scale, which was considered a 

high level. The students expressed opinions that the English conversational package encouraged 

them to speak English. They improved their speaking abilities and it also helped them gain 

more confidence in speaking English. The data from the open-ended questions revealed that the 

students liked to study in this course because it was useful for them in successfully applying 

this material in their future careers. They also wanted this course to extend and include more 

content in the nursing field.  Moreover, they suggested that this course should be added to the 

curriculum in order to improve nursing students’ speaking abilities and prepare them in applying 

for a job. From the results found in the present study, the English conversational package affected 

the nursing students’ attitudes in a positive way.

Limitations of the Study

	 Although the results of this study were positive, showing that the English conversational 

package can be used to help students improve their English speaking ability, there were some 

obstacles that emerged and need to be acknowledged and addressed.

	 1.  One problem the participants experienced was the allocation of time in learning the 

oral clinical English communication course. Nursing students generally study during working 

hours from Monday to Friday and occasionally practice in extra hours during the weekend. 

Therefore, this course was set outside of their regular hours, on weekdays between 5 pm to 8 

pm. Due to their busy schedules, the students were often tired and could not fully concentrate on 
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the contents. This course should be conducted at a time when the students are not preoccupied 

with other projects or compulsory courses. 

	 2.  In addition to the limitation of time in this present study, there was a large amount 

of content in some units. Some students could not make great improvement, and had difficulty 

reaching a desired stage of language fluency and accuracy readily. To deal with this problem, the 

course should be extended to more than six weeks in order to give the students more opportunity 

to practice and gain more knowledge. 

	 3.  Teacher feedback was given to the students the week after their role- play quiz. 

Therefore, they did not have time to discuss their mistakes with their peers and teachers right 

away. To solve this problem, feedback should be given immediately after each role-play quiz 

so they could discuss and correct their mistakes and receive suggestions from teachers. Then 

they could use this knowledge to improve their performance in the next role-play quiz.

Implications of the study

	 The findings from this study suggest some implications for teaching and learning the 

oral clinical English communication course as follows:

	 1.  The oral clinical English communication course should be divided into three levels; the 

essential level, the communicative level and the advanced level. The essential level may include 

the contents and the skills that nurses have to know in order to effectively perform nursing care. 

The contents and skills include understanding doctor’s orders, abbreviations, medical terminology, 

and patient history. The communicative level may consist of conversation in OPD and nursing 

procedures. Finally, the advanced level may contain conversation on briefing nursing work and 

making nursing assessments.

	 2. The five language functions asking about needs in language functions for oral clinical 

English communication of nurses in Loei Hospital should be included in the course, especially 

for in-service nurses, because they are acquainted with English at an essential level.

	 3. There are a considevable number of foreigners in provinces that makeup the Northeastern 

Health Area and there is a central hub of hospitals around the Northeastern region. Therefore, 

demographics may  significant increase the usefulness of an oral clinical English communication 

course in communicating with foreign patients.

Recommendations

	 1.  This present study was conducted to investigate English speaking ability in only 

third-year nursing students. Replication of this study could be done with fourth-year nursing 

students so that they can apply their knowledge from the English oral clinical communication 

course in their future careers, after graduation from University.

	 2. Similar studies could be undertaken to develop an English conversational package 

using role-play in groups of students other than nursing students, such as engineering, associated 
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medical science students or public health students.

	 3. Further study should be conducted to compare students’ improvement in speaking 

ability when using an English conversational package and when using conventional or other 

methods.

	 4. Further research could focus on how to effectively integrate the English conversational 

package into the classroom or curricula.

	 5. Replication of this study should be conducted to cover the whole semester so that 

the students have more opportunities to practice without time restraints and without interfering 

with their existing projects.

	 6. A variety of interesting topics other than the nursing field should be provided for the 

students to practice, especially the topics that are related to their real life situations.

	 7. The English conversational package is effective and useful in enhancing the nursing 

students speaking ability. Thus, it can be used as a supplemental material in English 411124 

(Technical English for Nursing). Additionally, the designed conversational package can be used 

as guidelines for in-service training of health care teams. 

REFERENCES

Brown, G. and Yule, G. (1983).Teaching the spoken language. Cambridge: Cambridge University Press.

Bygate, M. (1998). Theoretical perspectives on speaking. Annual Review of Applied  Linguistics, 

	 18: 20-42.

Byrne, D. (1984). Teaching oral English. (9
th
ed.) London, UK: Longman.

Carter, R. and McCarthy, M. (1995).Grammar and the spoken Language. Applied Linguistics 

	 16 (2):141-155.

Chandler-Burns, M. (1998). English for Medical Purposes activity since 1988. [online]

Retrieved July 7, 2005, from http://148.234.25.3/medicina/idiomas1empm15-2/art15two.

htm.

Collin, P. and Hollo, C. (2000).English grammar: An introduction. Basingstoke: Palgrave.

Courtney, J. (1997). The English teacher international journal: revealing nature of role-

	 playing in an interactive environment. Bangkok: Assumption University. 

Dornyei, Z. and Thurrell, S. (1994). Teaching conversational skills intensively: course content  

	 and rationale. ELT Journal 48 (1): 40-49.

Duan, J. E. (1973). Individualized Instructional - programmed and materials. Englewood 

	 Cliffs. New Jersey : Education Technology.

Dudley-Evans, T. and St. John, J. (1991). English for Specific Purposes: International in scope, 

specific in purpose. TESOL Quarterly 25(2): 297-314. 



วารสารศิลปากรศึกษาศาสตร์วิจัย

ปีที่ 2 ฉบับที่ 2 (มกราคม - มิถุนายน 2554)

329

การพัฒนาความสามารถด้านการพูดภาษาอังกฤษทางคลินิกของนักศึกษาพยาบาล

จารุลักษณ์  ชัยสุวรรณรักษ์ - อุทัยวรรณ  ด่านวิวัฒน์

Estaire, S. and  Zanon, J. (1994).Planning classwork: A task-based approach. Oxford: Macmillan 

	 Heinemann. 

Hadley, J. L. (1991). Communicative functions of the nurse-patient relationship: Observations 

	 of native and non-native nurses in United States hospitals. Master Thesis.Biola 

	 University.

Hedge, T. (2004). Teaching and Learning in the Language Classroom. Great Britain: Oxford 

	 University Press.

Huang, S.Y. (1997). The ESP component in English programs for non- English majors at  

	 universities in Taiwan. In Proceedings of the Fourth Conference on English Teaching 

	 and Learning in the R.O.CTaipei: Crane Publishing Company, 366-378.

Huck, T.N. and Oslen, L.A. (1983). Why study technical communication? English for Science 

	 and  Technology: A Handbook for Nonnative Speakers. McGraw-Hill: Singapore. p. 3-16.

Hull, M. (2007). English for Medical Purposes (EMP). [online] Retrieved October 5, 2007 

from http://www.nursingesl.com/melodie_hull.php

Hutchison, T., and Walter, A. (1987). English for Specific Purposes: A learning- centred 

	 approach. 	Cambridge: Cambridge University Press.

Hussin, V. (1999). From classroom to clinical: Towards a model of learning support for NESB  

	 students in 	clinical placements. Cornerstones HERDSA Conference, Melbourne, July 

	 12-15.

Jaemjaroen, A., Sukmarg, J., and Meenanun, C. (1983). Education 231: Teaching English 

	 (Instructional 	Set System). Bangkok: Jaroenpon Printers and Binders.

Kapfer, P.G. and Kapfer, M. (1972).Instruction to learning package. Educational Technology. 

	 11 (9)  September 9-10.

Kiang, P. N. (1992). Issues of curriculum and community for first-generation Asian Americans.  

	 New  directions for Community Colleges, 80 (winter), 97-112.

Ladousse, G. (1999). Role play (9
th
 ed.). Hong Kong: Oxford University Press.

McCarthy, M. (1998).Spoken language and applied linguistics. Cambridge: Cambridge 

	 University 	Press.

McCarthy, M. and O’Keeffe, A. (2004). Research in the teaching of speaking. Annual Review of 

	 Applied  Linguistics 24, 26-43.

Ministry of Education.(1999). National Report. Retrieved January 31,2008 from http:// www.

	 ibe.unesco.org/International/ICE47/English/Natreps/thailand.pdf 

Moore, Nancy M. “Learning center: Turning on elementary classroom.” Educational technology.

	 XIV,  November 1974; 24.

Munby, J. (1978). Communicative Syllabus Design.Cambridge: Cambridge University Press.



วารสารศิลปากรศึกษาศาสตร์วิจัย

ปีที่ 2 ฉบับที่ 2 (มกราคม - มิถุนายน 2554)

330

การพัฒนาความสามารถด้านการพูดภาษาอังกฤษทางคลินิกของนักศึกษาพยาบาล

จารุลักษณ์  ชัยสุวรรณรักษ์ - อุทัยวรรณ  ด่านวิวัฒน์

Naruenatwatana, N. (2001).Needs analysis of medical students at Rangsit University in the 

use of academic English. Master of Arts Thesis in Applied Linguistics, Faculty of 

Graduate Studies, Mahidol University. 

Nunan, D. (1988). The learner- centered curriculum: A study in second language teaching. 

	 (7
th
ed.) Great Britain: Bell & Bain.

Nunan, D. (1989). Designing tasks for the communicative classroom.Beijing: People Education 

	 Press, Foreign Language Teaching and Research Press and Cambridge: Cambridge  

	 University Press.

Nunan, D. (1996). Designing tasks for communication classrooms. Cambridge: Cambridge 

	 University 	Press.

O’ Grady , W., Dobrovolsky, M. and Katamba, F. (1997). Contemporary linguistics: An 

	 introduction. 	 London: Longman.

Paulston, C.B. (1979). Communicative competence and language teaching: Guideline for  

	 communication  activities.RELC Journal Supplement, (1): 6-21.

Reber, A.S.: 1976, Implicit learning of synthetic languages: The role of instructional set. Journal 

of Experimental Psychology: Human Learning and Memory 2, 88–94.

Richterich, R. (1973). System developments in adult language learning. Strasbourg: Council 

of Europe.

Richards,J.C., (1994). The language teaching matrix. Cambridge: CUP

Robertson, P., Jung, J. (2006). Task based learning in Asian contexts. The Asian EFL Journal 

	 Quarterly, 8(2): 22-30. Retrieved January 31, 2008 from http://www.asian-efl-journal. 

	 com/September_2006_EBook_editions.pdf

Robinson, P. (1980). ESP (English for Specific Purposes)Oxford: Pergamon Press.

Robinson, P.C. (1991). ESP today: A practitioner’s guide. Great Britain: Prentice Hall.

Ruben, D and Stewart, P. (1998).Communication and behavior. Publisher: Allyn & Bacon ; 

	 (4
th
  ed.) (28 	 Feb 1988).

Schmitt, N. (ed) (2002). An introduction to applied linguistics. London: Arnold.

Shumin, K. (1997). Factors to consider: Developing adult EFL students’ speaking abilities.  

	 FORUM 35, 3.8-18.


