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Abstract

Historical contextualization is the ability to reasonably explain the influences of context on historical
events. To promote historical contextualization, teachers should plan and design instructional activities
that challenge students’ knowledge and abilities. Students should practice learning activities through
reading, analyzing, and interpreting various types of historical evidence. Teachers should select
historical events that enhance cognitive conflict or historical tension as case studies to encourage
students’ curiosity because it can stimulate them to research and find answers by themselves.
Teachers should also encourage students to avoid using present-oriented concepts in judging the
historical figures’ actions. Students should be encouraged to reconstruct historical contexts through
teachers’ guided questions. Moreover, teachers should provide opportunities for students to use
historical context knowledge to interpret the historical events as case studies. Developing historical
contextualization will promote students to deeply understand historical events that happen to underpin
the contexts and worldviews of people in the past. Through this, they will learn that they should avoid
judging the past stories with present-oriented concepts. On the other hand, they will realize that

knowledge of the historical context should be applied in explaining historical events.

Keywords: 1. Guidelines for instructional management 2. Historical contextualization

3. History
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A = a en & a & %
Tyawsaanudaeisanlsziamansaziiatinla
LﬁaﬁfﬂL%'zmvlsjmminaﬁmﬂmqmstﬁmaﬂsz’ﬁmam’
w%amsmzﬁwaaqﬂﬂaluﬂizfﬁmam’ (historical
agent) mnmﬂ"ﬁgwaﬂuﬁaqﬁu (present-oriented
perspectives) #NAIBEN1ILTH ﬂgﬁfmuamzﬁﬁﬂmma
[ & A A
Y3278 e aa It uiIa931Iv89T18 81y 20 Jaunits
A o K o A '
nondoaglutznasaniniluged a.a. 1930 wazaw
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wnFowh dniSeumaninaiunglanialiiimnzngla
msJgﬁﬁaam:uumﬁmLﬁ@ﬂ@ﬁlﬁﬂ“ﬂﬁiﬂm% TSI
'«J:&JaaLL&:@T@ﬁumqmszﬁmaﬂs:i‘ﬁmmﬂuﬁ'ﬂwm:ﬁ
audBon ANy ‘vﬁamwL%aluﬂagﬁuﬁﬁ@iamsa
WG LL@iﬂTaga'ﬁ'ﬁfﬂL'%'ﬂuimfu"l,&immsnl%éf@ﬁum@mitﬁ
nIanInIevnvesm et nluged a.a. 1930 la
0819 uMS o dun1Te o NUUUNITIS RN TROY
ﬂi:i'ama@fﬁaﬁfmmgumm{womwf@LLzTamdﬂtytyw
wiaanudsasoanadss Saman sl Aaduiusinisemw
mmfuﬂgamuﬂmﬁ'uﬁfﬂL%'ﬂuﬁwaﬁmﬁmﬁmum
(consequences) wazaadne (limitations) YRINMIANEN
adalaslgyunasludagiu

2. sumssenlviinSuusaiuusunmetssaemans
2YINTMANEN (instructs students to reconstruct the
historical context of the case) L WMIEOUBNLIIHUIIITNNT
SoNuUSUNMILs TamaaslilssaunadSe F0inEesw
suiudosfumimentan lasnssassumslgnsey
NN381@ULIAT (chronological frame) Lﬂumwfl,ﬁ'mﬁ'u

Be FNULAZNAITAIAULINIVD I mqmsni%%aw”wmms

Huil 1 viummaaRue

(Step 1: Chronological context)

® ummschnatssmaniiaiulugraioln
. mqrmrﬁ‘ma\]1zﬁimmilﬁm€uhnmﬂu'ln

. o fa &
* pmcimaseimaniiaiuluila

it 3 Vummadaumadios

(Step 3: Socio-political context)

® Yseumwasnsunassutiuatils

¢ lasildnnamsmadia

® lasauninddusnlunssuiumaminadies
e

¢ farundaudamaimemnymsdismiali

Sudt 5 WiumadanySanssa

(Step 5: Socio-cultural context)

® falivindoufumadrussrineusieiy
puaunsel

® fimawetlstn

® mauriladhdniian

* spudovioddulafiauedulituden
® Tanvimivoseuduatiasls

® favzuaz Tausnilasummavlannvisli

L

iy
L)
L]

a 6 a 6 o o 6 a
aniwasd Ir@swd uazgoiad ladan

Ao o a & 4 . = 1%
‘Y]ﬁ']ﬂt]_lvluaﬂ@] NIUNIIWUN (spatial frame) Lﬂummg

' '
A A

Mot udundiuazunadIun1Inlaiaas
NIBUNNINILABY (political frame) NIBUNILATHIAY
(economic frame) WAZNIDUNIIWWDITH (cultural
frame) Lﬂumwuj}iﬁmn"’quﬁﬂﬁmaaugwﬁuau’fﬂ:aﬂm
nassanlunsdisedia F9nseuuwIntsnsnite
ﬁmﬁwﬁ'l,flmwmmimmaauluﬁlaﬁﬁfﬂL%'ﬂu;}’%%avL&i

Lﬁmﬂ”umgmstﬁmoﬂs:i"ﬁmam§ HNENBENILTY LiaA

o 2o Ralp

TvniSouasanudrlavSunnisdseiGanaas
Tu5nnan3aiAaun (the Cuban Missile Crisis) 1iadl
f.61. 1962 'ifnL’%'mumfﬂa:tam@iau’%nmagﬁma@ﬁaLflu
vsundaylumsenailauszesusinganisal
A%3H FIMIRNTINNTOULWINIT SRRz T v
wniSouaa lamalumsastasdanisvinanuihlausun
ﬂﬁdﬂi:i’ﬁﬁﬂ@ﬂ§ﬁﬁ%ﬂﬂ”ﬁgLLa:Lf"i'm*iTmﬁ'umqmszﬁma
Useifaans Vlg\?ﬁlgﬁauﬁ’mﬂiﬂl‘ﬁﬁﬂﬂ’]&lL%GLL%:ﬂ’]
(guiding questions) Lﬁﬂ“ﬁ’;ﬂ;ﬂ’ﬁﬂugaﬂyuu?UﬂﬂN
Useiaenaasldaunoazidoalunwg 2 aait

Ead T
Tui 2 viuniduh
(Step 2: Spatial context)
£} am P 4 & o
* ppmasimsefimandiintulufiuiing
piinanddnunsla
. |uqmm’mndssﬁmmﬁﬁmﬁﬂu#m‘inw
pimandasiule (sefufadiu seiugiimaves
VsanA seiussn sedugiinaeadlan was
)
seAwilan)
- - 4 s '
* pmaaimaay imandiintuusiumi
fifmagleaniia

Sul 4 Wummsdnuirsugia

(Step 4: Socio-economic context)

® Yrzamvavisuudsruenugiuducula
® anmemaarsgiaduagls

* puuumsiaiiuaiduetils

® ponmmaassgieRdrdyliaslatng

® fmsdimnudssanilathe

© daudhulwgjerdoegludiomionuun

il 2 sanaBsuustihdanIumsseAuuSunmedszi@eaas (guiding questions to reconstruct a historical

context) (Huijgen, 2018: 247)
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3. Tupaunsrawliin L'%'mulﬂﬁﬂaﬁijﬁ PINULILN
N9l aaRASIAaNNITAANNIBANBINI
UsiGemaas (instructs students to use historical context
knowledge to interpret the historical case) Lﬂumgumu
msaaulﬁﬁfﬂL'%'musl,**ﬁ’mwﬁLﬁimﬁ'uu'%uwma
UseSamanslunmsianueda Gsnsasewindanisls
Qamaﬂuﬂ’«aagu”mm:mﬁ'u;ﬁ%mfgaﬁuu%uwmo
Usesamaasinliifosnanasvinlinsvianuigila
viunnadaziGemanidszaunadiie dnisoudoSou
nelFanususnvasanlumsdiivnslguiunma
UseiGanaas LﬁamnaauLLa:ammm@;msnI%%a
nangIwnIliamaas

Havekes, van Boxtel, Coppen, & Luttenberg (2012)
ldasunananmIsanuuunamIMsAaNIdsIamanas
vynlasyastuanudilayunmedszidenand (the
design principles of active historical thinking, focussing
on historical contextualisation) FsfinoaziBuadsil

1) ﬂgaﬁ'ﬂﬁfﬂmwﬁwmslmwg”maﬂszi'amam?mm
wnissulasmyasneany liassesnsanufa (challenge
the historical knowledge of the students by creating a
cognitive incongruity) 67 s55eae Ui

1.1) g9ANNAIAIHANIUTIRmMaaslasns
Iﬁiaga‘ﬁ'm”ﬂLL{T@ﬂ“ummeﬁmmﬁfm’%'ﬂu

1.2) MMEANUFUILYINBLAI 9 VDIRNTL

1.3) M Umml,%amammj (epistemic beliefs)

2) ﬂ;s'«i'ﬂﬁ'«mﬁuLﬁam:@juiaﬁmsmﬂﬁﬁgaﬂﬁ

(stimulate substantiated considerations) @ s3Fesda Ui

2.1) wiumsldiauidsdseifiudn (evaluative
question) tAzanuanuEnlausunnslseiaaans
Tudszduifisanunm (time) B93282L2I87 (duration)
814 (cause) audagunyas (change) uaz
Funskafios (location)

2.2) m:@jumﬂ*’ﬁmmflﬁumuﬁwmuﬁlﬁwmzl

2.3) ﬂi:@fumiﬁ@Lﬁmﬁ'ummé'uw”uﬁi:%iw
T35 uazwluvireilasldumdandanloti

3) A3LEINABNIITIUIVEIRNITU (scaffold
students’ learning) feiFessoluil

3.1) '«J”@Imda%’wﬁﬂmwmumﬂﬁiagaﬁl,ﬂu
TNV IUARNLILY
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3.2) '«5’@1@15\1a‘?waﬁﬂﬂ”ummmiﬁwj’[@ aiinyin
L“ﬂ’ﬁ;j'u"nL'%'ﬂw,m:eﬁm,ﬁuﬁam‘mmsl,'%'w;?ﬁ‘ﬁ'@Lfﬂu SR
ImIsaLEsunn L‘%'zJmhuﬁ'«aﬂiwmsﬁﬂujﬁummmﬁ'u
LT NSNNMAED U %%aﬂ’]iaﬁ‘ﬂi’mﬂ@;&l fmag
ﬁwmuazm“ﬁ'mauimmjuﬁu‘lﬂﬁlﬁam NITUIUNIIAG
mMidszifenaad uaziagdazasdnaioug

3.3) a'aLa'%wmil,%'ﬂufmmﬁfﬂL’%'muchumﬂﬁ
funsinadisdaiias suna wazarusanuialw
%N L’%'Um:qmqwalm:%jwmsﬁwmuﬂéu

3.4) FaLESuMTR IR aNLazl T d e aaL
sepiemsaAUsluraasSon

3.5) MlANIAaNIIUszIfmansvaInniSou
uzdssswedetaaulasldarnulaladudian
AOUAAAII UM LAZ AT

Reisman, & Wineburg (2008: 202-206) a5u1831
MIsaMISERMIFaBtNa WA AT LS UNNg
Usz1Gemaas ﬂgﬁaolﬁﬁfmﬁﬂuvlﬁﬁiamaﬁ%mﬂ%mﬂ
lunsdfiGuaztazgndldanug laofiuwinimisia
Aansswmssoumisewiasaasuanugi lausunma
s Renaas ot

1) Mshian ufﬁugm (providing background
knowledge) MINaIANUNlAUSUNMIUTIamans
Aowaniin L?ﬂwﬁwLﬂuﬁmﬁmmjﬁugwmﬂmﬁm@Tuﬁau
7N L%'muvl,ﬂ'ﬁ%ﬂm‘fm;ﬁ%‘aainnﬂaszf"i'mﬁ'u"ﬁNnm
madszifenaas um'@Taaﬁmmiﬁvugml,ﬁmﬁ'umiﬁm”u
me;m‘mi (chronology) LLazwbwmmiﬁﬁm”zymaazm
ELuaﬁmﬂuﬁugm’Lumnh a9nIAnsUTNRARAS
lagldanuiiaulasdalui@ enaviliinisouliviugs
mwmmmhaﬁﬁm”tysw:iwaﬁ@n"’uﬂaa}‘u"’u S’fi'ammf
NugUzT slsiiniSouanunsailagamivn liduias
uwazatanlunwldatnigndas

2) MINMUFMULTILUEIN (asking guiding questions)
MINaANNN RLSUNINIUSIRmMaas Azt uiludas
SNUNINDDNUULADNNLTIL U (guiding questions) iz
HothnsliiniToulddideyaddnuazlinitou
a%"wmwujLﬁimﬁ'um@lmmivx%qﬂaﬁ'ﬂ‘ﬂw
Ussiaanaas Gonisonudonuidounsinazgaaly
wNSuuaNI0uSUNNIYIEIaeaas (historical
context) w1 lElunisgrunangiunisdszifanaad
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LﬁaﬁwmmLﬂTﬂlfau'%umaam@;mszﬂuaﬁ@ WL
mm‘mL%'muﬁﬂi:i'ﬁmamﬂﬁmﬂﬁu uniSoulaan
uazffauusiundnguetnaiutuaau Snnamsls
fmuBiuuzthaztisnzgulitinGouldaunangiu
agnvsaLAaL Lm:ﬁﬂL%@ﬁﬂLﬁmﬁ'mmdaﬁmmamé'ﬂgm
U3unmidszdaenaas wazmsladwiunsnlunangin
nadsriamandin 9

3) MIaENLULIaaIMIaNNAalumMIvhanudla
u’%nwﬁ“ﬁ'@wu (explicitly modeling contextualized thinking)
lumaamanudlaviunnedseiaamans ageas
uaaslisniS oA anuthlavsunmedsitmaas
fanwomaduagols Suesesiiensmansoldlumswann
AU lausunnelszifemaas Ae nIRnaantdes
l@agingtnun (the expert think-aloud) lastnafinnisfia
saniFsgnihanlfadnsuninaslumyidonndnasw
MIATIUTENUNNTNEE WumslwiniSousoanged
WINNMAIAA NIz uaz3En WavniSeuldfoanu
STRNLlgK) 3'ﬁ'miﬁgﬂﬁmﬂ°ﬁlﬁa°ﬁaﬁ’lﬁﬁ'ﬂﬁ'ﬂuﬁmmﬁm
Atarawisatunifideuinainnats sauldds
msdudaanunangIunalsifmans

Hutton, & Hembacher (2012: 36) 8311831 A3ENA130
lgiduwan (timelines) AW (visuals) WALITIUNTTA
(literature) Lﬂuﬁiasl,umiaﬁuagumﬁ@miﬁﬂumiaau
Wawawinndrlausunnisdssiaaaasldnu
wnisun laadneazduaasil

1) MILELEWIIAN (using timelines) Asatuanann
VIUNURIGU mqmini (chronological context) Bsmfa
auGULAqNIIL (chronological thinking) tduwala
fayvaImIldinananiidizi@aiaas (historical
reasoning) tunisauriaanutladaialuada
Tagiin LazaWIAANTALIN ﬂfm’%'ﬂm:umjwmqmszﬁ
@19 9 usesiiduten Fansliduwaaiaziu
ﬂiﬂﬂ“ﬁﬁ@iaﬁfm’%‘muluma‘ﬁnmmLﬂTﬂsLmqmﬂﬁiﬂu (turning
point) luisziamansninisouiasans wasvinlw
WLSBuLARIITIIAEMAYE1 9 luuSunved
m@;mitﬁﬁLﬁ@“ﬁu

2) MIMAW (using visuals) LT MWLTE®% MWNQ
LRZMWENENEAA BNAIBENILTI ﬂ;ﬂﬁﬁfmﬁ'ﬂulﬁum
WasaauaagLnmn E'fiaﬁfﬂL‘%Um:ﬁiamavlé’gmw?ﬁ%%
vasefnuluadia saﬂﬂﬁamwdmﬁﬁﬂsxﬁwﬁ LAZANNG
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a 6 a 6 o o 6 a
aniwasd Ir@swd uazgoiad ladan

Auaasliiduiafanssudng 9 vosanluada 15U nw
nIANNY mm:'ﬁ'ﬁfﬂL’%'zlmﬁumﬁmﬁ'mmmgﬂmw A3
s lsiinSauastasanain Mmwsiudaasls uazidaulos
numgnsntluadaatnely msldinSowduuiosda
megﬂmwa:*’ﬁuﬂﬂi:@jummaulaL’%iaasnsluaﬁmm
WNISHWNNA%

3) MIMITTUNTTY (using literature) L5 Hhene
f9tszi@enaas (historical fiction) snansagaslitiniSon
LﬂTﬂlﬁ]ﬁaﬁlaﬁLﬁ@ifuLLa:aﬂwawmEi:ﬂusl,wﬁmnml,m:
FONUAinie 9 onaradITY asliiniSouaumfiens
f9Useifmaas sanalinnSoullanmalaiindanin
fanvanes 9 vasdauluada uazldaatasoinadn Haw
altsiuasneatngls thuwdauveswinanianuwus
Huagngls 59uRIRaNITUUATLNLANGS 9 VBIAU
wansisiuetingls Besrlwnfienedlsiamans
avhadangiialudigiuvesiniiou uazsinld
s lananguiuduiiawingadnm

unaqgl

anunlauSunnsdsei@aiaas (historical
contextualization) tuasfUsznaunisuasinezmiaa
maﬂs:i’ﬁma@‘?ﬁdaLﬁ%ﬂﬁﬁfﬂﬁ'ﬂummms:q
FNWLIARDN LAZATLNEENTNAVDIENIWINIARDUG €
ﬁdwa@iam@;m‘stﬁmaﬂi:fﬁmam{mwﬁwnm'ﬁ'ﬁﬂm
uazideulgamamanimedssiamansiudsngnsal
matsziaemansiAaduluiuiau 9 vuiuuvas
MMIAANURANFIRANFNINLIAR DN I IRAN TS
LWININIsANIS oM IRawRassLEsuagnla
VU9 ITi@anaad A3AITIIUKBLAZEANLLY
ﬁaam‘sumu’%'mummauﬁﬁé'ﬂwm:ﬁﬂmslmwj’u,a:
ANuRINNTRRIBILS BREuTELES U lAENLIS o e

v
=1

Anwmangiumidszifmansinanrans Tt a3
'«iﬂl,ﬂuﬁaaﬂ”mﬁaﬂmqmsnimaﬂs:i’ﬁmam{ﬁﬁl,ftam
luanwoassenugaudimdygmiaanudinise
nadsziamaasihunduniddnuiniedszidaaas
fardaasaliiniSonldifadessquasdniuuas
LEWWIFADUAILAKLEY TINTINITIALATDUAIINY LAz
wangwmItsziaemansoinaisanadiazliiniSowle
fnwuazyinannugnladesniniiasaneng o fisawna

@iamqmmimaﬂi:i'ﬁmam{
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m@;mmﬁﬁalﬁﬁfﬂL'%'ﬂummmﬁﬂmwLﬂTﬂlﬁ]mqmsfﬁ
ELuaﬁmﬁvL;i@ji”umﬂ wazassulumwldatnagneas Snmig
asssssuliunisouasznindadywinislduuifa
luagiuinaadunisnszvhvasyanalumgnisaing
Usddmans awazvinirinSoulidssaunadisadans
e RUSUNNIYTIAMaas wazaTaaasuln
insawlesafiuusunmatssiamanfinunsldsn
\Founsvhasnaiuszuy vai azaunInNaIInLRanls
20132 NOUMIBIHMITARARINANY LT LHWLIA
sUn W waTTansIn Wudu shandsznaunisda
nstsaunsFawAegILasNA1uL T lausunnIg
UseiaaaasliniuiniGen S9misansisounisaas
Agaasuanutnlausunnalseiamanfazsona bt
iniSowdnlaanuiadausng 9 Adsniwadensnszih
vaIyanalungnIainslszidemantldatiiauing
FUNS LLa:ﬂ'\iﬁqmm@iamimLa%uqmé'ﬂwm:mwmﬂu
waiflasdvasinSoudduduinansdaguesin
FInuAnE sznsiinsoudanudilausunms
ﬂizi’ﬁma@%:ﬁﬂﬁﬁfﬂL'%'Uuﬁﬂ]”agamm;ﬁﬁmn"’uu’%‘m
maamqmmﬂuaﬁmﬁdwaﬁuLﬁmmﬁaﬂaqﬁu é’uﬁwvlﬂ;j
anuausalunsafunsdszdudgmingiay e
lau&aaARaINUUTLNINNEAALAZIINAUAILKING
maun ludgninssiauasnailasgswanzanda
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