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Abstract

The purposes of this research were (1) to examine the relationship between psychological capital and learning
engagement, and (2) to investigate the moderating role of social support on the relationship between psychological
capital and learning engagement. The population of this study was Chiang Mai University undergraduate students
enrolled in the 2018 academic year. The sample consisted of 874 undergraduate students selected by using
proportional stratified random sampling. The research instruments were psychological capital scale, learning
engagement scale, and social support scale. Reliability of the scales was .94, .91, and .87 respectively. This study
used statistical hierarchical multiple regression analysis by PROCESS Macro (model 1) to test the hypotheses.
The results showed that psychological capital was significantly positively correlated with learning engagement of
undergraduate students (p < .001). In addition, social support, particularly family support, was a moderator on
the relationship between psychological capital and learning engagement in undergraduate students (p < .05 and
p < .01). Furthermore, psychological capital and social support of undergraduate students explain 38.02 percent
variance of learning engagement (R* = 0.380). The findings of this research show that the interaction between
psychological capital and social support increase learning engagement. Therefore, the university should promote
teaching and learning activities to enhance the interaction of psychological capital and social support to develop

students’ learning engagement in the future.
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naviwiunga ﬁwmﬂﬁfﬂﬁnmﬁﬂ@mﬁauﬁﬁ
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uazlaEnounzunINIlunsui Ty nn WWons ol
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uaﬂmﬂf:mﬁ'ufmsaﬁfumgumqé’mmmmmsﬁ
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NNBL WAL ARAGUBIUNANEABIDENILHET uAa1anss
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ﬁwmnﬁfmﬁnm%’ujﬂﬁaﬁumgumaé’aﬂwmﬂmmsﬁ
1us:ﬁugqﬁy’ﬂuﬁm’immmmﬁmﬁu 9 Nazliain
LS UR T IFURUE WA A 521319871913 uazindn e
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& o a R =R S &
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7@ LLa:ﬁmm;dnﬁu‘LumsL%ﬂmﬁumﬂ%u (Gutiérrez,
Tomas, Romero, & Barrica, 2017; Fall, & Roberts, 2012;
Garcia-Reid, Reid, & Peterson, 2005)

MIANENVDI Klem, & Connell (2004) w8z Kim, &
Hopkins (2015) WU qaaaﬁﬁmﬁ'uimmﬁfum&umn
é’amim:é’ugw:ﬁLLuﬂﬁuluL%auaﬂﬁdwaﬂi:‘nmia
miﬁ'@ummwugnﬁulumﬁmﬂﬁﬁuﬁu (Griffin, Colella, &
Goparaju, 2000) WaNaNiL Xu et al. (2020) WU UNUN
ﬁmé’@é'ﬂmimaaqﬂﬂaLm:ms%'uimsaﬁfumgumaé’aﬂu
Husulsiiusunuidsninadennusunuisning
NUNNIIAINLNTBINNNENFNATTNIIUNLANUKNWL
Tuasdms agnslipinagmesdd anMIuMuNKIaY
ﬁaﬁﬂmﬂuﬁwﬁuﬁﬂﬂ;jmiﬁv'aamagmmi’i%'ﬂﬁqﬁ

annGg Wi 2: nIsiuayunfiaulasTnes
NHasRUIzNoUNg 3 du (ATOUATY DY LAZNITE)
LﬂuéﬁLLﬂiﬁﬂﬁummmmé’uﬁ'ufs:%iwmuma%%m
ﬁ'umm;pﬁ'u’[umm’%mu
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{Social Support)

Tl%ﬂﬂwﬁ’éﬁ'}’lﬂﬂ

# ’J'Wi,lﬂﬂ ﬁ%l%ﬂ"l'ﬂ%ﬂ%

(Positive Psychological Capital)

AT 1 NTAULWIAALUATITE

A5MIANRWNITIVY

dszanIuaznanciagig

mjwﬂi:mmﬁ'lﬂumiﬁﬂmf:l,ﬂuﬁfﬂﬁﬂmnﬁu
UsynnasresnninosoifoslnifiamafonSon
Tudns@nmn 2561 §1ww 24,471 A NNTANBIASIE
fwrmmaaiatilaslsllsunsn G*Power Version 3.1
@Twmiﬁmuﬂgmmuaﬁalﬂu F test WUU Linear
Multiple Regression: Fix Model, R’ Increase fNHAA
T AR ATYNIEAAT 0.05 lagldvmangudiadng
ALFININTRI WIS IWI 348 A% N1TENEIASTI
Lﬁuiagaimslﬁ%miajwﬁaaaml,l,uu%v'ugﬁashuﬂu
AT (proportional stratified random sampling)
AUTAFIUYDINAUATREULAZLNG I@mgﬁwﬁﬁ'mﬂu
gLﬁuiagaﬁasJLLuuaaumwaauvl,aﬂumm‘%mumaa
nanasa 6‘1’30&111150Lﬁi_mi_ﬁwﬁagamjuﬁaamdvlﬁ
1% 874 an NTANEIRLETUNIITUTEIN
AMLNIINMINTISsITNNM Il s Fiauemaas
wnInensodedlng tepfilasents CMUREC 61/150
I@mmjwé’aaahw:vl,@T%'umiLL'{Twﬁa%Jmﬁ"mﬁ'umﬁ%'m
HaNTENUfienaasiindn TufeEnilunisenian
madsunsansudeledld anlunsliaeunie
vl;\islﬁiagaﬁmjwﬁaashu"[;itﬁwlw%avl,;\iazmﬂla lag

uFaIaAwDusaw (consent form) fniudoyadldiu
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(Learning Engagement)

azgniiuiduanudy uazthizuanamaineluniwau
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3aediafiFlnnise

mﬁ%’m%ﬁtﬁmwmwiagai@mslﬁmuaaumu
iagaﬁavlﬂﬂi:ﬂauﬁamiaﬁwmmﬁmﬁ'mww Fudl
mIfinEn anefianenaesindne uazuuusa 3 adu
Alésunisudsuazuladownsy (back-translation)
Usznaudas 1) LLUU’E’W;WIN%@%mﬁﬁ'@uuﬂ@m
Luthans et al. (2007b) Uvznauais 24 Tadraw
wuuSaiduunasiauuuiiada (Likert scale) 5
TeOU GIUATI 1 ("l,;il,ﬁu@hmmﬂﬁa;m) IUNITTAY 5
(Lﬁuﬁwmﬂﬁa;m) AradTadaN L “dfuj:’?mij"usl,ﬁ]
lunshierezddynififvanunindouluszoren
Wamusamauiila 2) wouaenugniulumGoused
Jelas, Azman, Zulnaidi, & Ahmad (20186) 15vnauaie
21 Fafan wuuiabduwnasiauuuiiada (Likert
scale) 5 326U GIuATEGU 1 (vl,;\iLﬁu@Twmﬂﬁa;m)
IUNITEAU 5 (Lﬁuﬁwmﬂﬁa;m) AradTadaN L
“ﬁuamgﬂﬁa:ﬁmujﬁﬂﬁﬂ 9 luaaiow’ uas 3) LUy
TONIEFLEUWNNEIANTE4 Jelas et al. (2016) Llaznaveng
13 dada1y lasdsznaudls 3 asddsznay fe
asauay aw wazenansd uuuiaidwinasiauuy

a ad

AT (Likert scale) 5 520U aauaszau 1 (ldifuee
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mﬂﬁq@) AUNITLAU 5 (Lﬁuﬁmmnﬁqﬂ) A18814
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\Faiw (reliability) nan133iazianuLtatuiien
§udsranTueannzasnsonuIa (Cronbach’s alpha
coefficient) J8IULLIANUNNIAINGT UULIAAIY
Edﬂﬁuluﬂ’]il,%ﬂu WRZUUUIAMITRULABUNNFIAL
faidu .94 .91 uaz .87 ausau

nM3ATzidaya

MRS IumM AT amau e (correlational
research) lauldafiaiBInssasun (descriptive statistic)
Ao Aade Sauar LaEMTIATEA RN T AN ENaURIE
LLUULﬁﬂ%é'uluﬂ'ﬁa%mﬂ“ﬁa;imﬁ;ﬂﬂmaomjuéﬁath
uanmnﬁlﬂﬁaﬁamﬁme:ﬁmnazJWﬁgmL%d%u
(hierarchical multiple regression analysis) @28 Process
Macro LuLs1aas7 1 (model 1) (Hayes, 2018) 1ianagoy
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WNNINATE (50882 66.0 WAz 34.0) wanani
ngudradvsulngdnmaglunguanzuysoman’
warFInNaEasanlluIpoa: 53.1 3098911A0 naa
anzAnmmaniuazinaluladuaznguauinmanans
FUMW AauTouas 35.0 uas 11.9 MUEIAU NAMTIATIZR
o & o o =i =2 o [
magamamummmLLﬂiﬂl“ﬂumiﬁﬂmmmﬁm
FLRRY (X) dazfiBduUINaIIK(S.D.) wuh ﬂfcjuéhamo
ﬁs:é’umamumﬁm%ﬂm msaﬁfumgumoé’mu LaE
anuynulunmaGouagluszdugs (X = 4.04, 3.32,
3.41 uaz S.D. = .72, .69, .55 MURIAL)
NAMTILATIZRANUFN AT IZRIN96LLT (bivariate
U g ﬂ/ a A‘ = (%]

relationship) lasld3Fn1ImaauLseENdanaunus
LUULAB SR (Pearson product moment correlation
coefficient) WU ‘qﬂéﬁLLﬂiﬁmmﬁwﬁuﬁmdmn@iaﬁu

{ A o a £ o o . o
W ANAINTMANFNU T AN TRAAUNUT VR ILGA AT AN
WU ‘quma%@ﬁ‘nmﬁmmé’uﬁufmwmﬁ'u
msaﬁfumgumqé’mu LLa:mm;‘}mﬁu’lumiL%ﬂu

' Ao o o aad I A @ a £
agaflupdmaynmesianszau .01 laslequiszand

o o ¢ A ¢ o > A
RRFUNWTUUULNESIULYNAY .39 waz .60 luameh
msaﬁfumgumaé’aauﬁmmé’uﬁ'uﬁmwmﬁ'u
anugniulunatou adiitbddyneaianzey
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01 lauRa gy e fnTRRRUNUTRU LN SEUYNAL .36
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fIUMIANBINATHN 2 NAMTNATIZRANURUNUT
Rﬁhmumﬁm%mﬁ'umwwdﬂﬁ'ulumiﬁﬂu WU ums
%@ﬁ‘ﬂmﬁmmé’uﬁ'uﬁwnmnﬁ'umm;dﬂﬁ'uslumil,%w
a1l AAYNIEDE panTuaNNAZIUN 1

o : a oA | o a £ o o g , o
AN 1 ARREY AUUVLILLUNINIZNH LAZATRUUIEENTRARFTNNUBDTIZAINAILLT (n =874)

aauils X S.D. 1 2
1. MWNNITAINDN 4.04 0.72
2. MIFRUEUUNWIFIAN 3.32 0.69 39**
3. anugnulunaGoun 3.41 0.55 60" 36*

RN **p < .01

lunrsnasavunuinnisiduarwdsmnuwed
MIEnUARWINITIANlaETINLALTIBBIR3zN LN 3 %
Ao av0UA) Wan uazenITUBIANUFNNEIRING
numa?m%mﬁ'umm;dﬂﬁ'ulumﬁw NAMINARAL

aNdWaINILLSINLY aammﬁfnmguma faulaosw
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wud1 andudszaninisnanasvasdu i fauius
(NUWMIAEINEN X MIstaYUN19EIaN) Ianswadannu
HnRUlunsEouanaltbinAnynaaiia (8 = 60", t= 2.50%
LLCI =.01, ULCI = 11)
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a o 5% o a A o o @
Iﬂﬂ&lﬂﬂ?ﬁuﬂﬁ%uﬂ?dﬁdﬂ&l (AF2UATI LNBY LLREBIATTE) wWwaandsinnu (n = 874)

auils R R F B LLCI uLCl t
Model 1: aautlsinu fa msaﬁfum&umaﬁ"sﬂﬂﬂmm
Tul 1 yumsiainm 62 .38 27002 41 37 46 18.86™
URECIBTLI G REALEY 2% 08 16 5.26**
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MIARLARUNIFIAY -12 -32 07 -1.24
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Model 2: duilsiiy fe MsauaywINATaLAT
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Model 3: @auilsrinu fa miaﬁumgummﬁau
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fianwadannugnnulunmaiFouanalivemaynig
§0@ (B = .06*, t=2.94* LLCI = .02, ULCI = .11) namfie
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nanaysIUFUWKILYINAL .06 (p < .01) na1fde
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(‘ﬁm : Tassanee Homklin, Araya Pontanya and

Chaiyun Sakulsriprasert)

andsanNanis98

nuamsIspiinan ludnodi wuh NUNIIAINE
fianuduiuinisuanduanugniuluniniou
atnafitudAnIafiafiszay 001 lapindnundid
nunadainsluszaugazlanuyniuluniaGou
luszdugaspigunu (Luthans et al., 2012) Wasann
nundainerfianudunuiidianlunsioug
@T’JEJ@I'H;LE]G"Ua\‘l‘ljl:ﬂﬁﬂ'izr”lLLﬂfzﬂ’J’mﬁdﬂﬁuluﬂ’]iL%Uu

33

NUNIAINEN

A 3 mmé‘wﬁuﬁimdwmuma%@%ﬂmua:mm
wnwulunisiiou lasfinnsatuayuain
asauauduwaauilsinnu

(‘ﬁm : Tassanee Homklin, Araya Pontanya and

Chaiyun Sakulsriprasert)

(You, & Kang, 2014) nanfa wnansNianuiTass
luAna A WU aIALD S (self-efficacy/confidence) CFEY
anuFuiuniisvanlunisifenldnagnilunisfa
WarnlnsSousesaniadlszauanudsa (Diseth,
2011; Valentine, DuBois, & Cooper, 2004) luanen
=1 o A a a 6 1 = a wa A
NINANUNIIRANUFUWUTAaNINNAN U TANTe
o & v a Aaa £ .
ANuENTUIUITINNINAD U (Gilman, Dooley, &
Florell, 2006; Rand, Martin, & Shea, 2011; Seirup, &
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Rose, 2011) lagfianwasfigonadoanunmsiunanms
ﬁgwuaq@ia%%LLa:IaﬂluL%auam:mmsnﬁﬁéwm 9
fasatastunssonlaanitawuaslanluideay
(Ruthig, Perry, Hall, & Hladkyj, 2004; Solberg,
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